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Preface
For the past twelve years, the First-Year Writing Program at The College of Saint Rose has 
published Strose Prose. Each year, this collection celebrates student writing by showcasing the 
best essays coming out of English 105: Expository Writing, Research Techniques, and Oral 
Communication. The seven essays selected for this year’s publication carry on this tradition. 

The essays gathered here were selected from the large number of strong texts submitted. 
The selection committee chose writing with clarity of purpose, strong prose, important 
details, a compelling argument, and a unique “voice.” The essays represent the range of 
styles and genres that a student will encounter while taking English 105. In this way, the 
essays published here act as both inspiration and models for our future first-year writers 
and their instructors. Some of the essays elicit laughter, while others will encourage deeper 
understanding of familiar ideas and topics. The essays range from the personal to the 
researched. In this one collection, you will get an insider’s view of the subculture of single 
motherhood, share in a student’s journey to her choice of major, and take an in-depth look 
at traditionally popular topics like abortion and gun control. We hope this collection of 
essays that were written, revised, and edited by student writers will be a useful tool for both 
students and instructors as they work together through the writing process, navigating the 
complex and varied possibilities of the first-year writing class. 

While in past years this collection has been subtitled, An Anthology of First Year Writing, 
this year we present an expanded edition to form Strose Prose: A Guide to College Writing. 
This revamped edition is designed to help students with writing well beyond the English 105 
classroom by providing sample assignments and student essays from across the disciplines, 
as well as pertinent information about the writing process that students will encounter time 
and again in all of their classes.
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Thanks
We would not have this collection without the dedicated English 105 instructors who 
support their students’ writing and encourage them to submit their best work. It is then 
the students who thoughtfully revise and edit the material you have in your hands. Many 
thanks to them for their hard work and bravery in submitting written material for the Saint 
Rose community to read and learn from. Thanks also to the members of the selection 
committee—Dave Rice, Daniel Nester, and Eileen Sperry—who participated in the difficult 
process of deciding which essays should be published. It is through the collective efforts of 
all of these people that the publication of Strose Prose continues as a celebration of student 
writing each year. 

This year we also extend deep thanks to the Office of the Provost and the Division of Student 
Success and Engagement who aided the First-Year Writing Program in funding this project.  
Because of the efforts of Dr. Margaret McLane, Dr. Shai Butler, and Darcey Kemp, this 
publication is able to reach the hands of all incoming students to The College, providing 
them with a guide that will provide writing assistance throughout their academic career.  

Lastly, a big shout-out to all of the faculty who served on the College Writing Committee 
(CWC) and to those who submitted materials for the departments represented in the pages 
of this book. Thank you for your support, work, time, and persistence!  

Happy reading! 

Jennifer Marlow  
Coordinator of First-Year Writing 
Associate Professor of English  
Albany NY, June 2018 
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Mission
The College of Saint Rose community engages highly motivated undergraduate and graduate 
students in rigorous educational experiences. In the progressive tradition of the founding 
Sisters of St. Joseph of Carondelet, we welcome men and women from all religious and 
cultural backgrounds. In addition to developing their intellectual capacities, students have 
the opportunity to cultivate their creative and spiritual gifts in a diverse learning community 
that fosters integrity, interdependence, and mutual respect.

The College delivers distinctive and comprehensive liberal arts and professional programs 
that inspire our graduates to be productive adults, critical thinkers, and motivated, caring 
citizens. Our engagement with the urban environment expands the setting for educational 
opportunities and encourages the Saint Rose community’s energetic involvement and 
effective leadership in society.

Academic Integrity
Personal and communal integrity are nurtured, encouraged, and sharpened in the social and 
academic community that is The College of Saint Rose. Becoming a civically-minded and 
ethical person is essential to any learning community. We welcome you to The College of 
Saint Rose, where with integrity you can continue to become the best you can possibly be.

The College of Saint Rose Statement on Integrity

Honesty, trust, respect, fairness, responsibility, and the free exchange of ideas form 
the foundation of integrity that supports the entire community at The College of Saint 
Rose. Faculty, staff, administrators, and students embrace these ideals in all their interactions 
and communications. Members of the Saint Rose community are committed to developing 
and implementing clear and fair institutional policies, standards, and practices, applied 
equitably and humanely. In keeping with its mission, The College of Saint Rose creates a 
culture that continually fosters the development of personal integrity and promotes ethical 
behavior throughout the larger society.
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The first time that I can remember making a real connection with the English language 
is in second grade. Each week we were all required to take home two to three books 
of our choice to read and log in a book log that our teacher had given us. Every other 

student would move themselves towards the picture books that were located on the wooden 
bookshelves that lined the small classroom. I’d try looking through these books, but many 
of them I had read before. All of them had just seemed so boring, but since all of the other 
kids were taking these books home, I decided that I should do the same. One week during 
the time that we had to pick out these books I decided that I had finally had enough of the 
picture books and worked my way to the red, metal bookshelves that were arranged in two 
rows near the back corner of the room. 

That week I had decided to choose three-chapter books. As I picked these bigger texts out I 
couldn’t help but to feel excited, since I was reading these books that none of the other kids 
were even looking at yet. That year I read every single Junie B. Jones book that I could get my 
hands on, along with other various books that I don’t remember the specific titles of. When it 
came to reading all three of them within a weeks’ time I cried. I didn’t know how I was going 
to read all of these within a week. So, rather than reading all of them myself my mom would 
read whatever I couldn’t get done in time. The night before the reading log was due, we’d 
lay next to each other in her queen-sized bed, which was always dressed in black and beige 
linens. I would lean my head on her shoulder and have her read to me as I followed along 
looking at the words, trying not to fall asleep.

Week after week I did the same thing, until I began to read all of the books on my own. This 
is something that I was incredibly proud of at the time. Eventually, there came a time when 
I ended up reading the few chapter books that my teacher had and they had to pull special 
books for me out of the book room next door. There was this reading teacher, Ms. Strauss 
who brought me from the classroom into the book room to help me pick out appropriate 
letter leveled books (the books were basically categorized by difficulty through an alphabetic 
system). All of the other kids then became interested in me, because I had these special 
books from a special room, in which many of them hadn’t been to before. I can definitely 
pinpoint my second-grade year as the starting point for when my passion for reading began. 

The Journey of an English Major
Samantha Zimmerman
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My love for reading continued to grow throughout my late elementary school years and early 
middle school years.

In sixth grade, there was a required short story unit that we had to do as our last project 
of the year. Never having written a story of any sort before, I had no idea what to do. After 
many discussions with my teacher I came up with this idea that was all over the place. It 
was about a girl who would always fight with her mother, and her mother was diagnosed 
with leukemia (the reason I chose leukemia was because we had watched a video about it 
weeks before hand in class and I was scared, but intrigued by it), and eventually died, leaving 
the girl feeling absolutely guilty for fighting with her mother. I had to plan out what the 
characters would look like, how they would behave, and what their relationships were to one 
another, as well as the story line. I remember being told that I would have to read my story 
to the class. At the time I was really shy, and as everyone read I thought that their stories 
were so much better than mine. I remember going up to the front of the classroom, in front 
of twenty-three other students, who all had their small metal chairs, skewed around me in a 
semi-circle, along with both my teacher, and her assistant. I sat on the tall wooden stool in 
front of all of them, shaking from being extremely nervous, wrapping my legs around the 
thin appendages of the stool to secure myself. I read the story to the class. As a result, I got an 
overall good response. Many of my classmates told me that I had a good story, and that I was 
good at writing.

I remember specifically my teacher telling me that day that I had a “knack for writing”. 
Hearing this made me extremely happy. I had enjoyed writing the short story, and making 
up these characters that could act and look however I wanted. When I got home that day 
I had the perfect idea. I was going to start to write a book. I had no idea what I was going 
to write about at all. The idea was sudden after all, but I knew that I wanted to continue to 
write. I wanted to write a real book, like many of the ones that I was reading at the time, not 
another short story, because I liked adding a lot of details. So, I found a slightly damaged, hot 
pink binder, a pen, some paper, and began to write. I still have the original first story that I 
had written, along with the first novel that I had ever attempted to write, but never actually 
finished. I have been hooked on writing ever since this whole short story unit, hoping to 
eventually become a well-known, published author.

My passion for writing became stronger throughout my later years of middle school. At this 
time, I was really into writing my novels, as well as poetry. In my seventh and eighth grade 
year I had an awesome English teacher, Ms. Vitti. I think of Ms. Vitti as the type of person 
that I’d imagine if I thought of my version of a stereotypical English teacher. She had a bright 
smile that she revealed often while talking about literature, or poetry. It was evident that she 
was deeply passionate about writing and reading. Eventually, she realized that I too was a 
lover of reading and writing and became a person that I would go to for writing advice for 
other classes, and I would hang out in her classroom, often times letting her read things that 
I had written. If I could pinpoint one person that had truly influenced me and my writing, 
she would be one of those people, guiding me through my love for the English language.

During this time, I would publish various stories that I wrote, and poems on websites that 
many other people were using at the time in order to get their work out into the world. I had 
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seen that some people were becoming famous on the app, Wattpad, and were often times 
having their online stories edited and published into physical books. I had deeply wanted 
to come famous on this app, but maybe that would have been too easy, and at the time I 
was only thirteen, and didn’t have exemplary writing skills. I had no idea how I would even 
publish a book. Everything had seemed so surreal at the time, but I continued writing.

Throughout the rest of my high school career I didn’t worry about the obvious question of, 
‘What do I want to do with my life?’ I had figured that it would eventually come to me. Much 
to my surprise I was called down to my guidance counselor’s office in early October to begin 
talking about where I would be applying to colleges. When he asked me, “What do you plan 
on majoring in?”, I felt my brain go into sleep mode, much like a computer. What did I want 
to do? I had already decided against majoring in music, because I couldn’t imagine going 
all of the things a music major would have to do. Take required classes, in which you would 
earn absolutely no credit, along with weekly lessons, ensemble rehearsals, not including all of 
the requirements within the major and for the school. So, when asked this question, all that 
I could manage to muster out in a small, unconfident voice was, “English”. At the time I was 
still questioning whether if I’d get into any of the colleges that I had wanted to apply to, and I 
was completely unsure as to what I’d want to do with an English degree. All of the signs were 
pointing towards being a teacher, but I didn’t like the idea of it.

“Well, if not an English teacher, then what?” This was something my mom had asked me 
when I had told her that I wanted to be an English major, but I didn’t want to necessarily 
be a teacher. She didn’t mean it in a mean way, she just wanted to know what my intentions 
were. At the time I could only think about becoming an author, but that was a job that 
wouldn’t pay well unless I was famous, or at least well-known. Then I thought possibly about 
journalism or even editing. Editing sounded like a great idea. I’d have the chance to read 
other people’s work and fix it. Then if I truly wanted to, I could always go back to school, and 
work to become an English Professor. At this time, I was getting a bit ahead of myself, since I 
hadn’t heard back from any of my top choices yet.

The acceptance letter came in January. I was accepted to one of my top choices. The College 
of Saint Rose. I couldn’t help but to feel butterflies in my stomach as I opened the email. 
When I read the word,“Congratulations”, I knew that my future was at the tips of my 
fingers. Fast forward to only a few months later when I was all moved in, heading to class. 
As I trekked up the hill from Brubacher, I couldn’t help but tremble from both nerves and 
excitement, as I gripped my highlighted paper in my hands, checking it every few seconds 
as I walked, just to make sure that I was going to the right place. I had only walked the 
campus physically once before, but since I had a map at home, I had learned where all of the 
buildings were approximately. As I reached main campus I was stunned by the beauty of the 
buildings, and the trees that lines the campus green. Then it hit me that this is the start of my 
future as someone who will work in the field of English. The dreams of my former eleven-
year-old self were beginning to become a reality. This is the moment that everything clicked, 
and I knew that I made the right choice.
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A Musical Autoethnography
Sarah Wright

It all started with a simple theory created by my father. I was only turning one year old, 
and my family had a get-together to celebrate. As I ate my birthday dessert (which I 
believe was a dish of ice cream) with my two little hands, I would pause occasionally 

to look at my mother filming every moment. Being an infant, I had no control or innate 
memory of my actions, but the proof was there. Suddenly, my father said, “Look at her 
hands!” I later discovered that during the times I had stopped eating the ice cream, I would 
move my fingers up and down in a wavelike fashion. My aunt Stacey (who also attended the 
get-together) and my mother were both shocked and amused. My father was laughing with 
them. He finally added, “She’s going to be a piano player.” Little did I know my father’s ironic 
comment had just marked the beginning of my musical journey. 

When I reached the age of five, my mother agreed to piano lessons. My great grandmother 
Serri was my first teacher and gave lessons right in her own home. She started off with the 
basics, and then eventually moved to more challenging exercises and pieces of music. On 
top of the many requirements as a beginner pianist, my great grandmother also insisted on 
memorizing everything that I played. Memory became one of my greatest strengths, which 
resulted from her tough work ethic and teaching. However, while my great grandmother 
Serri’s methods were effective, her teaching was demanding, and one day I just had had 
enough. 

I was eight years old. My great grandmother Serri had been pushing harder than ever before. 
We were both at the piano bench, playing through a rather difficult passage. For some 
reason, I could not master the concept of what I was playing and completely broke down in 
the process. I got up from the bench, ran to my great grandmother’s bathroom, and cried. I 
repeatedly told myself that I would never play the piano ever again. After awhile, I came out 
to tell this to my mother and my own piano teacher. Following the surprising news, both 
my mother and great grandmother had suggested to deeply think about my choice before 
making a final decision. My mother understood. My great grandmother Serri, on the other 
hand, knew my potential and tried so hard to change my mind. It was upsetting to go against 
her wishes for my musical career, but my heart was set. I had quit playing the piano. 
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I went through the rest of my years in elementary school without any musical influence (with 
the exception of recorder class, which, in my opinion, didn’t really count). That continued 
until 5th grade. The same year, I had joined elementary choir. In the choir, I gradually gained 
some of my musical skills back, but I never really found myself and my talent until about 7th 
grade. This is when everything began again, and I never saw it coming. 

Around the time I started junior high, my parents had divorced. It was quite a change. 
However, my mother and I had always been particularly close, so living with only her for the 
most part was not unsettling. When we had moved into our new apartment, I actually grew 
more focused with school and was doing better than ever. My friendships were also growing, 
and my continued choir class from elementary had become my absolute favorite activity of 
the school day. With increasing interest in music, I had thought back to the cherry wood, 
upright Starck piano just sitting in my apartment. My parents bought it from a nursing 
home when I was serious about music, but it had never been touched once since I quit piano 
lessons with my great grandmother Serri. 

Returning home, I decided to sit down at the piano and play a tune ( I have to admit that 
even with not having much musical involvement over the past few years, I would still toy 
around with a Casio keyboard that was in my possession). The tune was named “The 
Entertainer” and even though I hardly knew anything about the composer, Scott Joplin, or 
about the piano itself, I could still play it very well. I’d practice over and over again until I 
felt good about my musical work. My mom did not suspect anything because I never played 
around her, so my piano practice sessions were kept a secret. However, my new-found 
passion for the piano was not kept secret for long. 

In school one day, I stopped into the high school auditorium to play “The Entertainer” on 
the upright piano that sat up on the stage. My choir teacher, Mr. Lomax, happened to walk 
by and heard my playing. When he entered the doorway, he came up to me and asked, 
“Have you ever thought about participating in the New York State School Music Association 
(NYSSMA)?” I had heard of NYSSMA, but I had never even considered it, not being very 
serious about music. I pondered Mr. Lomax’s question; I could not believe my ears! He had 
just asked me to participate in the NYSSMA solo festival.

Months later, after I had performed at NYSSMA Solo Festival, it came to my realization that 
I could be talented and skillful enough to be a serious musician. Of course, I had a long way 
to go, but I remained committed and hard-working and before I knew it, I was progressing 
more than I had ever progressed when I was being taught under my great grandmother 
Serri. Unfortunately, my great grandmother had passed on when I started my musical career 
again. She had missed the countless choir concerts and band concerts, my piano recitals with 
my second piano teacher, Mr. Klino, and the many other amazing opportunities that I had 
because of music and my love for it. I knew that she must have been happy, though, watching 
over my performances and successes all the way to the end of high school. 

Presently, I’m a proud college student. I defeated the odds and challenges of my past, and 
I’m soaring into the future! I’m currently a freshman Music BA (Bachelor of the Arts) major 
taking 18 credits (the maximum amount of credits a student can take without paying a fee). 
Being a college student has it’s many responsibilities, but I am enjoying the freedom and the 
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idea that I am bettering myself so that I may have a winning chance at my dream of a music 
performance career. I am aware life will not be easy and I may doubt the path I have chosen. 
However, I know that the path I have chosen is my path for a reason, and that it is due to my 
hard work and willingness to see beyond. Sometimes, I wonder what would’ve happened if 
I had just stuck it out and kept up with my lessons with my great grandmother Serri. Then 
again, I say to myself, “It just wasn’t your time yet, Sarah. Now, it is.” 
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The Single Moms’ Club
Lisbeth Canto

The blaring alarm goes off at 6am and it feels like I just closed my eyes. Just the thought 
of everything I need to do today makes me want to roll over and sleep for a week. 
However, life has a funny way of going on whether you’re ready or not. It’s Monday 

and time to get back to the reality of our weekday morning routine. I lay in my bed and 
mentally prepare myself for the eventful day ahead. Trying to wake up three sleeping boys 
is a task in itself. The first attempt is always nice and soft. “Good morning my loves, time to 
get up and get ready for school,” is attempt one. “Let’s go boys. Get out of bed,” is the second 
attempt with a slight tone of irritation. By the third attempt, I’m pulling off the blankets and 
threatening there will be no video games played over the weekend. For some reason, that 
always works. Making a wholesome breakfast is a nice thought and possible in a perfect 
world but now running a half hour behind, cereal is the best it’s going to get. 

Try sharing a bathroom with four people all trying to get in at the same time. Here comes the 
sibling arguments and calling out of “Mom, tell him to stop!” I have a 14 year old who needs 
privacy, a 12 year old who sits on the toilet for an eternity with his IPOD (I swear he’s not 
using the toilet just sitting there watching YOUTUBE) and an 11 year old complaining about 
his newest ailment that is preventing him from going to school. We’re all scrambling around 
trying to get ready but keep tripping over the dogs who are waiting to get walked. I try to 
get dressed for work but there’s a knock at my door every 5 minutes. The urgency is usually 
someone needing help finding something, like matching socks. Not an unreasonable request 
but definitely something that can be solved without my assistance. 

Ok, we made it out of the house on time but here comes the problem. “Mom, I forgot my 
trumpet and I have band practice.” The clock somehow speeds up and now we are running 
late. Yes, all of us because I work at their school. We live together, go to school/work together 
and come home together. 

You see I belong to a subculture called the Single Moms Club. If you are wondering what 
a subculture is, just think about what smaller group you belong to within your larger 
American culture. The life of a single mom is something that only other single moms get. A 
single parent is not defined solely by relationship status. It’s when children are raised in a one 
parent home and solely assume all responsibility for the care of their child. Most of the time, 
single moms have to take on the role of mother and father. In my case, being a single mother 
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was my choice. It took me years to let go of the traditional idea of a family and make a choice 
I knew would benefit everyone in the long run. I knew the road ahead would be a tough one 
but we are a team. We could withstand any storm with a strong foundation, which is love.

My days are filled with constant running around trying to do my best to be productive 
and not screw up. After working with children all day as a teaching assistant for special 
education, I clock into my next job as Supermom. Driving to sports practices, the grocery 
store and other daily errands and still maintain my sanity while my sons are full of energy 
but mine is depleting is the norm for me. Having to be the sole provider in order to pay bills 
and provide a wholesome environment for my sons is a lot of pressure, but it is also the most 
rewarding job I have ever had. There are times when it feels like you suck at this job. Then 
your kids hug you and tell you you’re the best mom. Seeing your sons make honor roll and 
getting to attend their ceremonies gives you a sense of accomplishment and joy. Attending 
their sports games and sitting in the stands cheering for them makes all the running around 
to get them to practice worth it. I’ve seen my sons make choices on their own and while they 
had the opportunity to do what is easy and they chose to do what is right. That shows me 
that I am instilling good values that influence their lives. 

 When does this subculture congregate you ask? It’s called Ladies Night Out. Single mothers 
look forward to their “girl time.” We pour a glass of wine, or two and vent about the madness 
and stresses of life. We swap funny kid stories and laugh about what goes on that at the time 
drives us nuts. We share experiences and any issues we might have going on. As a single 
mother, you can not let your children or the world know that you struggle. It is part of 
maintaining that tough exterior and staying strong mentally. We need to be tough because 
this job is not for the faint at heart. After all, we are not called “Supermoms” for nothing. 
That is why having time with others that share your story is so valuable. Knowing that you 
are not the only one struggling doing the most challenging job ever is encouraging. It’s nice 
to have that support. For some reason, the walls go down when you find someone who you 
can relate to. 

From the outside looking in, it may seem like us single mothers have it all together or at 
times not at all. Well, let me tell you that we do more before noon than some people do in a 
day. There is no time to think, “How am I going to do this?” You just do it. Sometimes there 
are things that get sacrificed, like leaving your coffee cup on top of your car because you are 
rushing to get your son to football practice on time and a chicken is in the oven at home. 
There are days when you rock at it and don’t forget to take the rollers out of your hair before 
leaving the house. Either way, I’m proud to be a part of this subculture and honored to be 
called mom.





Research
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Terminating a pregnancy is a difficult decision for a woman to make, and some argue 
that it leads to more mental health issues than following through with the unwanted 
pregnancy. However, certain studies conducted to document the relationship between 

abortion and mental health are flawed; therefore, they should be discounted as evidence that 
an abortion is more mentally traumatic than bearing a child. A study that would accurately 
show that abortion is more harmful to a woman’s psyche than bearing an unexpected 
pregnancy is challenging to generate. There are many factors to take into consideration, 
such as previous mental health history, which should be recorded with reliable and uniform 
medical tests, and also a control group that is comparable to women obtaining abortions 
and representative of the general population (Robinson et al. 271). Though challenging 
to conduct, studies that accurately portray the relationship between mental health and 
abortions are necessary because they can affect the outcome of public policies created to 
restrict women’s rights to obtaining abortions.

Maureen Curley, a Certified Nurse Specialist in adult psychiatry (“Maureen Curley” n.p.), 
and Celeste Johnston, a retired professor from the Ingram School of Nursing at McGill 
University (“Celeste Johnston” n.p.), researched the rates of psychological distress among 
college students after performed abortions. In their study, Curley and Johnston compared 
groups of women who preferred psychiatric treatment after their abortions to women who 
did not request treatment and found that most women voluntarily requested mental health 
treatment after their abortions (289). The research findings led Curley and Johnston to 
conclude that the women’s abortions were the cause of their mental health issues and that 
methods in helping combat these issues should be developed and utilized by healthcare 
providers (291).

The Correlation Between Abortion and Mental 
Health: Breaking Down the Misconception
Jacqueline Bedrey 
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Curley and Johnston make a valid point in suggesting that treatment be made available to 
women undergoing abortions who request it; however, they fail to prove that the recorded 
mental health issues of the studied women are undoubtedly linked to their abortions. The 
study they use as evidence of the negative effects of abortions on mental health offers proof 
that some women prefer psychological treatment after their abortions; however, it fails 
to prove that the cause of the women’s distress is their abortions. As the Harvard Review 
of Psychiatry so eloquently puts it, “Correlation does not prove causality” (Robinson 
et al. 271). In other words, two factors can be related without one necessarily causing 
the other. Even Curley and Johnston acknowledge that the distress recorded by women 
receiving abortions in the study had multiple causes, including previous underlying mental 
health issues and stress from dealing with unwanted pregnancies (289). If some subjects 
already had mental health problems before the study, then it is invalid to conclude that the 
documented issues were caused solely by their abortions. In order to prove that abortions 
were the direct cause of the recorded mental health issues, all variables, including the 
previous psychiatric history of the studied women, are necessary to control. However, in 
Curley and Johnston’s referenced study, previous mental health was not controlled and, 
as a result, it is presumptive of them to conclude that the abortions were the cause of the 
women’s psychiatric complications.

The cause of the psychological trauma experienced by the women in Curley and Johnston’s 
study is difficult to pinpoint. It is possible that the invasive medical procedures of the 
abortions, and not the terminated pregnancies themselves, caused the issues for which 
the women were treated. Curley and Johnston acknowledge that “young women are more 
biologically vulnerable to mood and anxiety disorders”; therefore, the stress of a medical 
procedure paired with a pre-existing biological vulnerability to mental instability may 
be the cause of the women’s recorded psychological afflictions following their abortions 
(280). Another possibility is that the psychiatric issues recorded in Curley and Johnston’s 
study were caused by the process of finding doctors who would carry out the abortions. 
If rejections from medical abortions occurred, feelings of shame may have negatively 
influenced the women’s psychological experiences of their abortions. It can also be argued 
that the women in the study were only seeking preventative treatment or that the issues they 
were treated for were short-term. Furthermore, seeking psychological treatment is a normal 
reaction, considering the weighty decision of choosing to terminate a pregnancy. 

Curley and Johnston reference a study that not only lacks consideration of previous mental 
health but also a control group that is equivalent to women who have had abortions. The 
referenced study compares two groups of women who had abortions but leaves out women 
from other possible pregnancy scenarios. A more fitting control group would compare 
women who were refused abortions or those that gave their children up for adoption (Major 
et al. 863). These groups would be more suitable to relate to a group of women receiving 
abortions because they involve decisions of relatively comparative complexity and would 
provide realistic contrast for the study. Testing two groups of women that both obtained 
abortions does not fairly represent the connection between mental health and abortion 
because there is no group that demonstrates the psychiatric outcome of not having an 
abortion. 
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David M. Fergusson, John Horwood and Joseph M. Boden, professors from the University 
of Otago Christchurch in New Zealand (Otago n.p.), also researched the connection between 
mental health and abortion in their article “Does Abortion Reduce the Mental Health Risks 
of Unwanted or Unintended Pregnancy?” The authors analyzed eight different studies 
that compared women who obtained abortions to women with unintended pregnancies 
who kept their children. Fergusson, Horwood and Boden concluded that issues such as 
anxiety, alcohol abuse and illicit drug use were slightly elevated after a woman received 
an abortion (824). The flaw in this research and argument is that the control groups in the 
referenced studies do not accurately represent women who do not want to be pregnant; 
instead, the control groups represent women who changed their minds about their unwanted 
or unexpected pregnancies and willingly decided to carry out their pregnancies (Fergusson 
et al. 820). Using a control group of women who were able to personally come to terms 
with their pregnancies instead of women with unwanted pregnancies biases the acquired 
statistics and gives an unfair representation of the correlation between mental health and 
abortion. The women in these studies made a voluntary choice to keep their babies, which 
leads one to conclude that the benefits outweighed the consequences of abortions for these 
women. However, other situations exist, such as women who prefer abortions but are denied 
them. Failing to include representatives of every scenario affects the collected mental health 
statistics. One can hypothesize that the mental health effects would be greater in women 
who unwillingly kept their pregnancies than those that chose to keep them. The studies 
referenced by Fergusson, Horwood and Boden do not account for every possible scenario of 
motherhood and, as a result, should be discounted as accurate representations of the mental 
health effects of pregnancies and abortions.

Gail Erlick Robinson is a Professor of Psychiatry at the University of Toronto and the 
Director of the Women’s Mental Health Program in the Canadian University Health 
Network (“Gail E. Robinson” n.p.). She and her colleagues present a praiseworthy example 
of the relationship between mental health and abortions in their critique of studies that are 
used to show that abortions cause psychiatric complications in women (Robinson et al. 274). 
This long-term study, carried out by Gilchrist, Hannaford, Frank, and Kay (1995), sampled 
over 13,000 women with unplanned pregnancies that were divided into four categories: 
women who did not want abortions, women who had abortions, women who were refused 
abortions, and women who initially wanted abortions but changed their minds (Robinson 
et al. 274). Including women from four possible pregnancy scenarios makes this study 
superior to some other studies because the majority of the realistic outcomes that can occur 
from unplanned pregnancies are accounted for. Furthermore, the study by Gilchrist and 
colleagues controls variables that other studies fail to account for, such as previous mental 
health history, uniform and medically-accredited psychological tests, length of time between 
abortion and psychological testing, and abortion history (Robinson et al. 274). Accounting 
for outside variables means that the statistics acquired are less likely to contain bias. 
Interestingly, the women who obtained abortions in this study experienced the same rate of 
depression as the national average for their age group (Robinson et al. 276). In other words, 
no link was found between abortion and depression. Moreover, women without a history of 
psychiatric illness were recorded as having lower risks of mental health issues than women 
who carried their pregnancies full-term (Robinson et al. 274). Hence, this study indicates 
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that child-birth poses a greater risk to a woman’s mental health than an abortion when the 
woman has no prior history of psychiatric illness. 

Accurate studies on the correlation between mental health and abortion are particularly 
important if they will be used as evidence to create laws regarding abortions. For instance, 
the court ruling in Thornburgh v. American College of Obstetricians and Gynecologists 
overturned a Pennsylvania law requiring doctors to offer to provide an abortion patient 
with images of the developing fetus while also requiring doctors to inform a patient that 
they may experience “detrimental physical and psychological effects” from their abortion 
(Chemerinsky and Goodwin 1245-1246). Before the overturning of this Pennsylvania law, 
women obtaining abortions in this state were bullied with information based on inaccurate 
statistics. Women who may have preferred abortions or benefitted from abortions were 
likely persuaded to bear undesired children out of fear of the psychological trauma they 
were told they could face. Inaccurate studies that portray an abortion as having negative 
effects on a woman’s mental health can lead to laws that affect the outcome in what should 
be a private and informed decision for a woman. 

In summary, the studies presented in the aforementioned articles by Curley and Johnston 
and Fergusson and colleagues do not prove that there is a correlation between abortions and 
mental health issues. Curley and Johnston reference studies with control groups that fail to 
accurately represent unwanted pregnancies, which alters the statistics that are gathered. An 
accurate control group to compare to women obtaining abortions should contain women 
who do not obtain abortions but experience similarly complex pregnancy situations, such as 
women who are refused access to abortions or those that give their children up for adoption. 
Additionally, the prior mental health of the women who participate in these studies needs 
to be distinguished from any new psychological trauma that develops from the women’s 
abortions. The study referenced by Gail Robinson and her colleagues is superior to Curley 
and Johnston’s studies because the control group accounted for pregnancy scenarios other 
than abortions. Robinson’s study also considered previous mental health, whereas Curley 
and Johnston failed to account for this vital variable.

The quality of the studies linking abortion and mental health is something that needs to be 
carefully monitored so women considering abortions can make informed decisions about 
their futures. Information acquired from abortion and mental health studies should factually 
represent the consequences of an abortion without ignoring the potential benefits a woman 
may experience. It is possible that an abortion could be less detrimental to a woman’s mental 
health than childbirth. A woman should be presented with genuine statistics, so she can 
confidently decide for herself whether an abortion is the best course of action. Furthermore, 
accurate studies linking abortion and mental health are imperative to validate laws that 
restrict women’s rights to accessing abortions. Abortion is a controversial subject; however, it 
should be approached in a factual manner when used for scientific and legal research.
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Firearm Background Checks: 
Today’s Standards vs. Today’s Laws
Marvin Jester

Gun control in the United States is a highly controversial topic of debate in today’s 
society. This is especially true when discussing the subtopic of background checks. 
Advancements leading up to the modern world, regarding science, technology and 

society, have occurred without the gun laws pertaining to background checks updated to fit 
new standards. In order to fix this fallacy in the justice system, a great deal of research must 
be done to understand the multifaceted topic of background checks. Private transactions and 
mental illness are two facets of gun laws regarding background checks that are particularly 
behind modern standards. Private transactions of firearms, in forty-two states (Vernick n.p.), 
do not require background checks even though public opinion overwhelmingly supports 
this requirement. Additionally, the term “mental illness” has been researched, refined and 
redefined since the last major law regarding the mentally ill community and background 
checks were implemented in 1968. Due to these outdated standards, gun laws must be 
modernized and standardized in order to abide by society’s updated expectations.

The primary reason for background checks is to ensure people are not mentally ill, a felon, 
or otherwise dangerous to themselves or others prior to purchasing a firearm. However, 
the term mental illness is extremely broad and, therefore, routinely stigmatized. Mental 
illness is defined by the Mayo Clinic as “disorders that affect your mood, thinking and 
behavior” (“Mental” n.p.). The conditions behind the term “mentally ill” can take a variety 
of forms, from schizophrenia, a serious mental illness in which the patient has a dislocation 
of emotion from thought, to social anxiety disorder, which, while able to be a debilitating 
disorder, can also mean having symptoms such as having an increased heart rate, breathing 
rapidly, sweating, trembling or feeling weak or tired more often than is considered usual. 
One of the first laws to address mental illness in relation to gun sales, The Gun Law of 
1968, provides the basis for current gun laws regarding mental illness and background 
checks even though research of the mentally ill from that time is outdated. The law, as 
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written, does not distinguish between the different forms of mental illness in legal trials. 
Articles published in a 1968 edition of the Saturday Evening Post display the contrast 
between the attitude of the past versus modern views. One article discusses the need for an 
increased security standard in gun transactions and states a possible solution, being that 
“authorities could check…[a person’s] record for instances of crime or mental illness” (“Is 
There a Right to Shoot?” 68). However, adjacent to this article is an article examining the 
equality of women. The article states “We harbor quite definite feelings about the girls in 
our offices, and we do discriminate. That is not necessarily a hostile act,” and supports this 
by using people of different races as examples of how people are not equal (“Are Women 
Equal?” 68). These articles, written forty-nine years ago, display the views of the past. Since 
they were published, new standards regarding these topics have developed. However, these 
new standards have mainly aided the fight against racism and sexism. The Civil Rights 
Movement and the Women’s Rights Movement were both widely supported, yet the mentally 
ill community has not acquired the support required for a movement to help them in their 
war against the stigmas that society holds against them. Conditions for the mentally ill have 
slightly improved since 1968. However, the necessary modernization has not yet occurred, 
as they have and are for women and varying races, to meet today’s standards to combat the 
misconstrued mentality towards the mentally ill community.

The evolution of the Gun Control Act of 1968 shows that the clear stigmatism that the 
mentally ill community faces is still prevalent in our law system. Initially, the federal law 
declared that any person going through a background check when purchasing a firearm 
should be flagged if that person has been through civil commitment or involuntary 
placement into a psychiatric hospital or institution (Swanson & Felthous 168). The use of 
mental illness as the marker for when a person should be flagged in background checks is 
flawed, in part, because of cases such as Kenneth Donaldson. Donaldson was involuntarily 
committed in 1957 and was held in a Florida state mental hospital until 1971. He was 
involuntarily committed due to claims from his father that Donaldson was hallucinating; 
however, this was never proven, and Donaldson spent nearly fifteen years in a mental 
hospital even though he was never seen as being violent to himself or others (O’Connor v. 
Donaldson n.p.). Due to Donaldson’s history of involuntary commitment, he would never 
be able to purchase a firearm despite the only evidence that he was mentally ill came from 
his father’s claims. The case of Donaldson is just one example of the ways in which The Gun 
Control Act of 1968 was ineffective and, overall, detrimental to the mentally ill community.

Over time, all states updated the Gun Control Act of 1968 to cover any mentally ill person 
that may pose a risk to themselves or others rather than basing the background check 
flagging on whether the person had previously been involuntarily committed or not 
(Swanson & Felthous 168). This is one example of an improvement to the law that attempted 
to standardize it. However, while the update to the law was a step in the right direction, 
this update also made the discussion more subjective, requiring modernization and 
standardization.

When discussing the updated Gun Control Act of 1968, we can not ignore the highly 
subjective question: what scientifically defines a mentally ill person as having violent 
tendencies towards themselves or others? This question is susceptible to subjectivity 
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because of the wide range of people covered by the term “mentally ill.” This subjectivity 
is problematic to the mentally ill community, evident by the public bias reflected by the 
number of mentally ill people flagged in background checks due to possibly being violent to 
themselves or others when attempting to purchase a firearm. Flagging was ten times higher 
in 2013 than it was in 2007 and doubled between 2012 and 2013 alone (Swanson et al. 372). 
This enormous increase in flagged people is attributed to a change in society’s perspective 
of the mentally ill as a result of current events. The change was based on public fear rather 
than rational scientifically based conclusions. The increase between 2012 and 2013 can 
easily be accredited to the Sandy Hook Shooting, which occurred on December 14, 2012. 
This event drew a lot of media attention and swayed public opinion to a stigmatic viewpoint 
that negatively impacted the mentally ill community, as proven by the large increase of 
background check flags shown in Swanson et al’s study (372). Public opinion swaying the 
results of background checks is only able to happen due to the Gun Control Act of 1968 
lacking a concrete system in place to determine exactly who is and who is not flagged by 
background checks when purchasing a firearm. 

An additional problem concerning background checks lies within private transactions. 
Private transactions of firearms are fully legal without a background check being required 
(McGinty et al. 5). Consequently, any person with enough motivation, baring special legal 
circumstances, can obtain a firearm without breaking the law. Those who are denied the 
ability to receive a firearm due to a failed background check can simply find a private 
salesman to acquire what they are looking for. Because of this, law-abiding citizens are 
hindered while those with criminal ambition or violent tendencies are able to circumvent 
the law to act on their heinous intentions. This legal fallacy was seen in action during the 
Charleston Church Massacre. Dylann Roof, who is a felon, was able to legally receive the 
.45 caliber pistol he used to shoot and kill nine people on June 16, 2015 because of his 
ability to bypass the background check that would have otherwise flagged him (Hersher 
n.p.). Nine families were broken apart that day. Roof separated mothers from sons, brothers 
from sisters, daughters from fathers, and more because he was able to legally obtain his .45 
caliber pistol. This is not the only case in which someone has purchased a firearm through 
a private salesperson in order to avoid a background check resulting in a massive loss of life. 
The situation would have been easily averted if only the private transaction had required a 
background check upon purchasing the firearm that was used in the attack. It is incidents 
such as this that show that the current gun laws concerning background checks need to be 
revised as well as expanded.

In order to prevent this fallacy of the justice system, a new law should be enacted that 
requires background checks with private sales of firearms. A public opinion poll conducted 
by Barry et al. in 2013 shows that the support for requiring background checks for all sales 
does exist; a law has just not yet been federally enacted. The poll showed that ninety percent 
of non-gun owners and eighty-four percent of gun-owners support enforcing background 
checks on all gun sales (Barry et al. n.p.). These results prove that gun sales are, across the 
board, being held to new standards.

One of the final barriers preventing the implementation of a law requiring background 
checks on private sales is the ideology that they are private, and, therefore, the government 
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should not have a say, regardless of whether or not it is ethical to implement the laws. The 
rationalization for this is attributed to the portion of the Second Amendment that states, “the 
right of the people to keep and bear Arms, shall not be infringed” (US Const. amend. II, sec. 
1). The diction of ‘shall not be infringed’ implies an absolute, but disregards the technological 
advancements made in the firearm industry that have happened since 1789. Therefore, a 
controversy over the subjective statement that the Second Amendment proclaims has been 
formed. Some examples of technological advancements made since 1789 are the inventions 
of automatic pistols in 1892, and automatic rifles in 1903 (“Gun Timeline” n.p.). These 
inventions have made guns much more effective. In order to keep up with technological 
advancements along with the use of private sales as a loophole, an overhaul of the gun 
laws regarding private sales and background checks must be done with modernization and 
standardization at the forefront of the renovation.

Moving forward, it is necessary for lawmakers to acknowledge the modern societal standards 
to which gun laws regarding background checks are now held. In addition, a standardization 
is required in order to ensure that any new laws abide by society’s updated sense of ethics. 
For instance, scientific advancements concerning the comprehension of the mentally ill 
community provide the chance for gun laws to be more inclusive and fair toward them; 
however, this has not yet happened. Technological advancements concerning firearms, 
on the other hand, show that laws have not been able to keep up with the fast pace of 
engineering. Due to this, updated laws are needed that take into consideration the weapons 
that are readily available now instead of following the thought process of the eighteenth 
century. By establishing society’s most recent form of standardization and applying a 
modernization to gun laws regarding background checks, the necessary legislation can be 
introduced that better serve the people of the United States of America.
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The Silent Crisis of Sexual 
Assault on College Campuses
Sophia Selino

The beginning of higher education is a milestone for students across the nation. For the 69% 
of high school graduates in the United States that move forward to attend college, it signifies 
a chapter of independence and opportunity (“College Enrollment”). Nevertheless, that’s not 
how it went for Annie Clark, who was a freshman at the University of North Carolina when 
she was violently raped by a student on campus. After speaking with a friend, she was able 
to find the courage to speak to an administrator about reporting the incident. Instead of 
being met with support and appropriate resources, she was told “Rape is like a football game, 
Annie, and if you look back on the game what would you do differently in that situation?” 
(The Hunting Ground). The extent to which universities go to silence victims goes beyond 
heinous comparisons of rape to football. With a brand name to protect, it is in their best 
interest to suppress any knowledge about alleged sexual assaults on campus. Silencing 
victims happens at an institutional level, which is increasingly damaging to survivors and 
endorses predators to stay on campus. Sexual assault on college campuses is a cultural 
epidemic that is facilitated by the universities that practice victim blaming and cover-ups.

The statistic that 1 in 5 women experience some form of sexual assault has been repeatedly 
established by dozens of studies both locally and nationally. Since 1987, six national studies 
have been conducted, including one released in 2016 by the Department of Justice, that 
show that as many as 1 in 5 women have experienced sexual assault (Bureau of Justice 
Statistics). These studies also showed that the majority of sexual assault cases were either 
rape or attempted rape. Based on this evidence alone, it can be concluded that there is a rape 
epidemic on college campuses.

The idea that this indisputable evidence is somehow false, is a driving force in the public 
attitude which propels the epidemic of rape even further. At a panel discussion at Manhattan 
Institute, Heather MacDonald, a political commentator and essayist, weighed in with three 
other adults about sexual assault on college campuses. “A 20% crime rate for any crime, 
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much less one as serious as rape, is virtually unheard of,” she begins. “If the rape epidemic 
was going on as claimed, we wouldn’t merely have rape administration Title IX bureaucracy 
sprouting up on campuses because there would be no more campuses.” Her statement is 
factually incorrect, citing the many studies done to show that rape does have a 20% crime 
rate, discrediting her entire standpoint. This kind of mockery of a serious crime is dangerous 
because there will always be impressionable consumers who do not know the facts. Some 
in our culture uncritically accept everything read or heard in the media, therefore, Ms. 
MacDonald should be held to higher standard when speaking on a serious matter.

Another contributor to the Manhattan Institute discussion panel, KC Johnson, is an 
American author and professor. Throughout the discussion, he also weighed in with his 
thoughts on rape statistics. “I think in fact what we’re seeing is that students are internalizing 
and are accepting uncritically the one-in-five mantra, that they actually believe that they are 
now in an area as dangerous to women as war-torn areas of the Congo.” What’s alarming 
about this is that the panel contributors acknowledge the extreme danger that the statistics 
suggest, yet refuse to believe it for the sake of it being too extreme.

Dick Kirby, creator of The Hunting Ground, addressed this particular issue of denial in his 
book, The Hunting Ground: the Inside Story of Sexual Assault on American College Campuses:

Self-proclaimed experts, opinion writers, and even some professors 
have tried to cast doubt on these studies, claiming the science is flawed. 
The truth is that we can, and must, rely on scientists to analyze human 
behavior on college campuses, and denying their expertise is a sure path 
to tragedy. Those who attempt to discredit the work of these scientists 
do much more than mislead the public; by encouraging our country to 
ignore this crisis, they contribute to the continuation of the problem 
(Dick 160).

His statement sheds light on the damage that these doubts cause to past and future rape 
victims.

In 1990, the Clery Act was passed, which requires colleges and universities that participate 
in federal financial aid programs to disclose campus crime statistics annually to the 
U.S. Department of Education. In 2015, 89% of schools reported 0 rapes (“89 Percent of 
Colleges”). Based on the empirical evidence that 20% of college females are victims of sexual 
assault, this is statistically impossible. So what’s happening behind the curtain that the public 
is not aware of? Reports are problematic for universities because it goes into a database 
accessible to the public. High crime reports could be damaging to prospective students; 
therefore, administrators will try to deal with any sort of misconduct as quickly and quietly 
as possible. The American Association of University Women acknowledged how the absence 
of numbers came to be. “The 2015 numbers show that campuses that reported one type of 
sexual violence often disclosed reports of other types. This suggests that some schools have 
built the necessary systems to welcome and handle reports, support survivors, and disclose 
accurate statistics — and others have not.” Unfortunately, the ones who haven’t modeled the 
correct system seem to be the vast majority.
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The lack of sexual assault reports at universities is a clear outcome of how the school handles 
these situations. If a victim seeking support is met with skepticism and hostility, then that 
will prevent future victims from coming forward. Additionally, colleges will often try to 
dissuade a victim from going to the police, because it is likely to become public record. The 
pressure to stay silent is immense. It is simply no wonder that one would be reluctant to 
speak up. In fact, 88% of sexual assault victims on campus do not report at all (The Hunting 
Ground). This isn’t surprising once you become aware of the backlash that survivors receive.

The reluctance to believe a victim because it may be problematic for the school is a form 
of victim blaming. It’s simply outrageous that institutions will choose to protect their 
reputation rather than the safety of their students. Victim blaming also reveals itself in the 
conversation following initial disclosure, when the victim is most likely to be asked questions 
such as: “How drunk were you? What were you wearing? Did you lead them on? Why 
didn’t you fight back?” These questions subtly suggest to a survivor that what happened was 
provoked by their own actions. Heather MacDonald also expressed her emotions on this 
during the discussion panel at Manhattan Institute.“I have always asked campus sex Title 
IX administrators, ‘Why don’t you send the message to girls that you could prevent what 
you’re calling an epidemic of rape overnight if you start exercising traditional virtues of 
prudence and personal responsibility?’” In this sentence, MacDonald is clearly suggesting 
that the majority of rapes have no credibility to them, and the ones that do are provoked 
by the victim. A predator makes a conscious decision to violate someone else’s body. The 
victim is exactly that: a victim. One would not question a person’s credibility if they were 
reporting a murder or a theft. So why do we do that with sexual assault? “Rape and sexual 
assault have the same percentage of false reports that any other crime has in our country,” 
stated Colby Bruno, a professor at Harvard Law School. False reports account for about 
2-5% of all accusations, the same percentage of false accusations for murder, theft, and other 
serious crimes. To even suggest that one may be fabricating their story is dangerous because 
95% of the time, they are telling the truth and need to be heard. Alas, some critics are deeply 
rooted in their denial of rape being part of our reality. Amy Wax, another contributor to the 
Manhattan discussion panel, stated, “I’m not denying that there are some women on campus 
who are truly raped. I think it’s quite rare actually, but it does occur. I’m really talking about 
a much broader group of women who are somehow laboring under this impression- in many 
cases, delusion- that they have been in some ways coerced or assaulted...” To say that certain 
women who speak up about being raped are plagued by “delusion” is an attack on survivors. 
The participants in this panel discussion are misinformed on how few false accusations there 
actually are. Rape is a violent, serious crime. Consent is not blurry, it’s blatant. The confusion 
that they claim surrounds accusations is distracting to the horrifying experience that sexual 
assault truly is.

The U.S. Department of Education’s Office for Civil Rights (OCR) enforces Title IX of the 
Education Amendments of 1972. Title IX is what protects people, particularly women, 
from discrimination in education programs or activities. OCR enforces Title IX to ensure 
that institutions receive federal financial assistance comply with the law. If a university 
mishandles a sexual assault case on the grounds of bias, anyone can file a complaint under 
Title IX to begin an investigation. According to the Department of Education, there have 
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been 458 investigations conducted against colleges and universities for possibly mishandling 
reports of sexual assault. So far, 121 cases have been resolved and 337 remain open (“Campus 
Sexual Assault Under Investigation”). These investigations suggest that many schools don’t 
follow the appropriate steps to make a victim feel safe and to remove sexual predators from 
their campus. Over the past 20 years, sanctions for attackers have been to write apology 
letters, make a poster, do community service, and other things along these lines. These 
are inappropriate punishments for violent rapists. Expulsion is the only thing that should 
be considered acceptable. According to statistics provided by The Clery Act, from 2009 to 
2013, Harvard had 135 sexual assaults reported, but zero expulsions. From 2001 to 2013, the 
University of North Carolina saw 136 sexual assaults reported with zero expulsions. From 
1998 to 2013, 205 sexual assault cases had been reported at University of Virginia and not a 
single person was expelled. But, the University of Virginia did expel 183 people during this 
time for academic policy violations such as cheating and plagiarism (The Hunting Ground).

A major factor in the prevalence of rape on college campuses is the drinking culture that 
is embedded into college life. The majority of college parties take place at fraternity houses 
and wherever the parties are is the hot spot for sexual predators. Considering that there 
are over 800 college campuses supporting Greek life and over 9 million fraternity members 
nationally, it is little wonder that the incidence of rape is so high (NJIT). When rapes are 
reported involving fraternity members or a fraternity house, universities may find it is in 
their best interest to try and cover it up. Fraternities provide a significant amount of money 
to universities. In 2013, 60% of donations to colleges of more than $100,000,000 came from 
fraternity alumni (Kitchens). Being a part of Greek life works as a shield for predators. In 
2015, a coalition of fraternities and sororities hired former Mississippi Senator, Trent Lott 
to lobby for a bill that would “limit college’s legal authority to punish students accused of 
sexual assault” (Call). It was in an effort to protect students who are wrongly accused of 
sexual assault. This is controversial because if one was truly innocent, why must an entire 
hiring and lobbying of a bill be endorsed to protect them from being investigated?

In the same way fraternity members are protected by their Greek life, student athletes are 
protected by the college sports industry. According to The Hunting Ground, student athletes 
commit 20% of sexual assaults on campus, even though less than 4% of college men are 
student athletes. Don McPherson, a quarterback in the College Football Hall of Fame, stated, 
“When you have 18-22 year old kids who are celebrities, it creates a toxic environment for 
a lot of bad behavior. There’s a multi-billion dollar industry that wraps around these young 
men and if you don’t think that they’re part of a culture of entitlement, just look at the fanfare 
that’s around college football” (The Hunting Ground). We see the glorification of college 
athletes most apparent on large campuses. The school essentially makes money off of these 
students and often, they are put on a pedestal compared to other non-athletic students. With 
predators out there, knowing they can get away with malicious behavior, universities endorse 
the cycle that keeps assaulters on campus, yielding more rape victims. Universities put their 
students in imminent danger by not removing predators immediately because more often 
than not, they will strike again.
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As members of a community, we must come together to support the hundreds of thousands 
of victims of sexual assault across our nation. Survivors of rape do not just survive the 
physical rape. They survive post traumatic stress, victim blaming, and often, the injustice of 
their attacker still being out in the world, virtually untouched. The epidemic of sexual assault 
on college campuses is making the real world increasingly dangerous for women: a reality 
that many people are not ready to accept. Until everyone is willing to become aware of the 
facts, the devastating numbers will continue to climb.
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How Rape Culture Perpetuates 
Sexual Violence
Grace Magee

Our everyday behavior, from the way we sit on the bus, to the way we walk down the street, 
to the way we interact with our peers, is shaped by our environment. Although everyone has 
nuanced quirks that shape their individuality, we are formed by the cultural norms of society. 
These include normatives about gender, race, sexuality, class, and other identities. However, 
many common norms that still exist have been built under a misogynistic, patriarchal 
mindset that has created an epidemic of sexual violence throughout centuries. Forms of 
sexual violence keep happening because it is so pervasive in society, and those who remain 
ignorant to the issue are part of the reason it continues. There have been several movements 
throughout history where people spoke out against gendered violence, but few have fully 
made a mark on changing people’s mindset.

Sexual violence is present in every facet of our culture, and survivors must face these 
reminders every day. The trauma that victims face does not only have negative physical 
repercussions, but also includes serious mental and emotional health issues, increased risk 
of suicide, risk of HIV infection, human trafficking, forced prostitution, and in some cases 
murder. But what causes these results? We frame the conversation around sexual violence 
around what to do after it has happened. We need to reshape the conversation about 
sexual violence, gendered violence and violence against women and girls, and talk about 
preventative measures. Without effective sexual education, awareness of societal and gender 
norms, and the endless components of rape culture, sexual violence will keep growing. While 
some people with power deliberately know they are being violent and harmful, the majority 
of people perpetuate sexual violence implicitly through their everyday life. This kind of 
behavior is what creates the system of rape culture. Without addressing rape culture, any 
prevention for sexual violence falls flat.

The sociological concept of rape culture is used to explain how rape is normalized through 
societal standards about gender and seuxality. Rape culture is the framework for looking 
at the contributors to sexual violence, because it is constructed by every nuanced form of 



32 Strose Prose

sexism and misogyny that goes unnoticed in daily life by many people. The factors of rape 
culture stem from years of patriarchal norms, apathy towards rape cases, victim blaming, and 
the stigmatization of victims of sexual violence. Race, gender, ethnicity, class, and sexuality 
all have their own set of contributors to how one experiences rape culture as well. Rape 
culture is always changing because it is produced from society, therefore it is very hard to 
stop. Rape culture supports and prolongs sexual violence, and what perpetuates rape culture 
most is not necessarily those responsible for the crimes, but rather our collective society 
as a whole failing to critique and address our normalized behaviors. This culture of toxic 
behavior is cultivated from lack of education, lack of accountability of boys and men, and 
lack of empowerment for bystanders who are aware of these issues already. Subconscious 
notions of gender and sexuality norms in both men and women need to be interrogated in 
order to correct how we behave towards others.

The social and gender norms that make up our society have a significant impact on 
relationships, specifically intimate relationships. These norms have subconsciously made 
their way into our relationships. There are many social, cultural, and gendered beliefs 
surrounding the idea of what factors label a situation as rape. The norms that commonly 
play a role in relationships can perpetuate rape culture, therefore continue sexual 
violence. Because of implemented gender roles in society, there are sexual expectations in 
relationships, endorsed mainly by men, that have made it normal for men to pressure women 
into sex, and legitimizing it (Lynch, 430). Beliefs such as the myth that ‘women are gentle and 
want love, while men are aggressive and want sex’ are an example of the way norms shape 
the expectations for roles within intimate romantic relationships between men and women. 
Sexist myths about roles in relationships have existed for centuries, such as expecting the 
“wifely duty” or how males pursue for sex while women should abide to their wishes.

These ideas about what roles men and women should take, plays a part in why both the 
general public, and women themselves do not perceive rape as “real” rape in an abusive 
intimate relationships. A study was found that participants were uncomfortable labeling their 
boyfriends as rapists if they were to admit that the experience was rape and come forward. 
A survey also found that the majority of males who were asked over females, agreed that it is 
acceptable to demand females for sex after short latency and that sex is expected whenever 
the male partner wants (Lynch,441). Beliefs that intimate partner rape is “wrong, not rape” 
just perpetuates more sexual violence, and gives a pass to those in intimate relationships who 
believe they are not doing any harm. Non-consensual partner sex should be charged as rape 
in order to prevent rape culture and sexual violence. The legal system plays a significant part 
in giving rape victims justice, however in many cases it will also justify rape. The legal system 
generally believes that “real rape” is violent and that “real victims” fight back, which can 
contribute to normalizing partner rape (Lynch, 430). This is one example of the abundance 
of norms that contribute to the concept of “real rape” and “real victims” in society. Once 
we believe these concepts to be true, anyone that deviates outside of these norms becomes 
an oddity, and subject to facing oppression and not having the experience of their trauma 
validated. Women tend to fear coming forward about rape and assault because of these 
concepts and beliefs of what constitutes a rape victim. It should be acknowledged in the 
court system that beliefs regarding social and gender norms have shaped how laws have been 
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written, and how we use them. It needs to be addressed by lawmakers and civilians alike, 
that we may need to rethink how these laws are written and what factors have contributed 
to them being written this way in the first place. Understanding the depth of rape culture 
normatives and its correlation with sexual violence will help bring true justice for victims 
and survivors.

We can find evidence of rape culture and sexual violence in many facets of society, but one 
environment in particular that highly contributes to rape culture through patterns of male 
dominance and control, is greek life. Greek life has created an extreme party culture, where 
the mentality of “anything goes” exists, and expands into a culture that has absolutely no 
accountability for one’s actions. These parties carry over normative beliefs regarding race, 
gender, sexuality, ethnicity, and class, therefore creating a space where extreme inequality 
across all spectrums takes place. Unfortunately, it is well-known that sexual violence is 
prevalent on college campuses. It is found that greek life is one of the many contributors 
to the rape culture and sexual violence on these college campuses (Jozkowski, 94). College 
students generally look for parties that have alcohol, and depending on the school, some 
campuses don’t allow alcohol on campus which leads student to frat parties. In greek life, 
it is usually prohibited for sororities to hold mixed gender parties with alcohol, therefore 
giving fraternities control over the party culture. Having control over parties means further 
control of everything that comes with a party: admission, access to alcohol, theme, music, 
etc. Having control over these factors make it easier for men to target women, because 
of their control over the constructed environment. For example, girls that are wearing 
revealing clothing, flirting with fraternity members, or “grateful for the men’s hospitality” 
are most likely admitted into the party, given alcohol, and seen as a “kind guest.” Because of 
this women at frat parties are basically seen a party favor, and used as “bait” to recruit new 
members. This pattern of behavior builds a bond in their “brotherhood” that eventually 
creates a culture of degrading women. The underlying male dominance within both the 
administrative system in colleges and party culture contributes to the pervasive sexual 
violence, and continues the sense of power among men in college. However, men on 
college campuses don’t necessarily act on rape and sexual assault to preserve their power, 
but because of the dynamic of male dominance in party culture, it acts as perpetuation of a 
rape-supportive system (Jokowski, 94). For example, “No Means Yes; Yes Means Anal” was 
a pledge chant by a Yale University fraternity, and was posted by other fraternities of other 
colleges. These chants evidently shows the behavior of a rape-supportive culture among 
fraternities. Fraternities have a strong and intense relationship of a brotherhood that bond 
and endorse traditional, sexist attitudes towards women that perpetuate rape culture.

Subconscious social and gender norms play a strong role in rape culture, but so does explicit 
language. Part of what makes up rape culture as a structure of violence is something as 
simple as language, and even more simple than language—jokes. Jokes are a way of evading 
the critique of sexism because a joke is not meant to be taken seriously, therefore, when 
someone attempts to seriously critique a joke, it is dismissed by the majority of people, 
protecting the “humor” of a joke over the safety and justice of others that are seriously 
impacted by the “joke.” Rape humor provides a clear path to normalizing rape culture. By 
using rape and rape victims in jokes, casually reinforces rape, and eventually discredits and 
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silences victims (Meier, 5). Telling the joke or laughing at it spreads and protects rape culture, 
although just tolerating the joke does the same. Exposure to sexist humor may even enhance 
a tolerance to discriminate towards women and may elevate to committing a form of sexual 
violence (Meier, 6).

In the popular show “The Office” they show how a joke that supports rape culture is 
normalized and seen as “just a joke.” The show the office uses the joke “that’s what she said,” 
and has a large following of fans who have continued to use the joke without ever noticing or 
addressing its harmful effects. However, anyone who uses this joke is inherently perpetuating 
rape culture. “That’s what she said” is a fragmented joke, rhetorically speaking, the joke is 
considered never finished, which creates a continuous cycle to “finish the joke.” The joke then 
moves in and out of context and unrelated, usually sexual connotations, interject into dialogue 
(Meier, 4). Technically there is no clear “meaning” of the four words, thus how could we really 
know what “she” did or didn’t say? Because of the difficult concept of what “constitutes” a 
“rape joke” we don’t necessarily consider “that’s what she said” a joke about rape. We see it 
as a funny harmless joke about sex. The joke doesn’t clearly state rape in the joke, however it 
operates by degrading women, preluding to rape (Meier, 6). Since we are never told what “she” 
really said, “she” didn’t have the capability to say yes or no or the choice to finish the line at all. 
Whoever “she” is, she only exists to be violated. This joke contributes to a common cultural 
concept that benefits rapists over than rape victims, and further, that prioritizes the humor of 
men and non-victims, over the safety and health of victims and survivors. Treating rape jokes 
as merely jokes amplifies the denial of the misogynistic humor, and how we all as a society are 
refusing to look our blind acceptance of these behaviors in the face.

Ultimately, rape culture remains unacknowledged in important sectors of our lives, both 
public and private. We may think that when we walk into our homes at the end of the day, 
that the behaviors, beliefs, and values of strangers around us disappears but in reality, we 
bring them with us wherever we go. Even with outspoken activism against sexism in history, 
sexual violence still occurs in relationships, college campuses, and our everyday language. 
We are at a point in time today where we have the access to public forums online to enforce 
these changes.

Movements like #MeToo, female artists like Beyonce who empower women, more women 
in positions of power and equal access to education, are all examples of a revolution for 
the better. However, a common misconception is that these movements are for women 
to speak up about, for women to do the work and change things. This couldn’t be farther 
from the truth. Every person regardless of sex, race, gender, sexual orientation, and class 
is affected by societal and gender norms, therefore all are exposed to violence. Those in 
power must speak up and acknowledge what is happening in order for things to really 
change. Rape culture affects us all and until everyone realizes this, those that are most 
marginalized by society will continue to feel its effects the hardest.
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Dear student,

The College Writing Committee (CWC) created this guide to support you in developing 
college-level writing skills, with the goals of achieving academic success and life-long 
effectiveness with writing. The document is meant to be used in English 105 and all of the 
classes that involve writing, throughout your semesters at Saint Rose.

We want you to know that we recognize that writing is not easy; it is set of complex skills 
that require instruction, time, practice, and patience. We have done our best to demystify the 
steps of the writing process, but describing how to write can be, ironically, hard to put into 
words. As you read the sections that follow, you will likely come across words and concepts 
that are unfamiliar. We promise that they will make more sense as you go along.

Sincerely,

Jennifer Marlow, Associate Professor of English and Chair of CWC

Daniel Nester, Associate Professor of English

Shirlee Dufort, Writing Center Director

Andrew McKenna Lee, Assistant Professor of Music Industry

Katlyn Farnum, Assistant Professor of Forensic Psychology

Dandan Wu, Associate Professor of Finance

Jim Wang, Assistant Professor of Management

***This is the first publication of the Guide to College Writing for the Saint Rose community. 
The College Writing Committee has made it as user-friendly as we can, but we continue to 
invite contributions and comments. Please feel free to contact any of the committee members 
listed to give us your feedback.
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The Writing Process
While we call it “the writing process,” the composition of a text of any kind (from lab report 
to personal essay) does not adhere to a single plan. Writing takes place in a multi-stage, 
recursive way. In general, we brainstorm, draft, get feedback, think further, revise, and edit. 
However, this process often looks more like: brainstorm, draft, brainstorm, start a new draft 
with new idea(s), write some more, get feedback, delete a bunch of words, add new ones, 
get more feedback, revise some more, and edit (or any variation of this). Every writer has a 
process, and there are variations among writers. The writing process can vary not only from 
writer to writer but also from writing context to writing context.

All writing has a context. This means that while we can describe for you some general tips 
for how to create a quality paper, essay, or report, you will need to pay close attention to the 
assignment details and what you learn in class about the expectations of your professor, in 
order to produce a text appropriate to that context.

This writing context or situation is called the rhetorical situation. The rhetorical situation 
requires that you assess three factors in order to write effectively: your own perspective as the 
writer, the topic you are writing about, and the audience who will read your writing.

For each course and assignment you need to know whether the instructor has built the 
writing process explicitly into the course (proposals, drafts, outlines, etc. are assigned along 
the way) or whether the expectation is that you will create the process necessary to submit 
the final product on time.

General process:

Step One: Read the assignment closely and carefully (see pages 41–42 for additional 
suggestions on how to do so).

Step Two: Plan out your writing process: Will this assignment require a lot of brainstorming 
and drafting? Do you need to get started on research right away? Set your own deadlines: 
Estimate how many drafts of the assignment you’d like to complete before the final is due. 
Making an appointment at the Writing Center (see page 54) is a great way to ensure that you 
stick to your own deadlines.

Step Three: Get started! This is the toughest part, but the sooner you get to it, the better off 
you will be. Getting words down on the page will make you feel more confident and help you 
clarify your thinking. At this stage in the process, this might look like a bulleted list of ideas, 
an outline, a stream-of-consciousness freewrite, and/or a clustering (map) of ideas.

Step Four: Start drafting. Sometimes it is helpful to outline first, and then write out your 
first draft. However, a reverse outline might be even better. For this, you write out your first 
draft as far as it will go, and then create an outline based on the draft. This gives you a true 
overview of what is missing, where you need transitions, and whether or not you have a 
cohesive theme or idea.
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Step Five: Get feedback. It is preferable that you get feedback from a number of readers. The 
Writing Center is one option, but so is your roommate, professor, or classmate (see section 
on Peer Review on page 49). If you’re not part of a structured workshop or tutoring session, 
be sure you have a clear sense of the kind of feedback that will be helpful to you in revising 
your essay. Ask readers for any areas that are unclear or confusing to them, as well as parts 
that they find compelling.

Step Six: Revise. This is the most important part of the writing process. A good writer is a 
good re-writer. Revision is, as the word itself indicates, a true re-seeing of the text you have 
created. This means much more than just editing (sentence-level corrections, grammar, 
and proofreading). It means reorganizing your work to make a more effective statement; it 
often also means cutting portions of text and maybe adding new material in; it often means 
starting where you ended and strengthening the conclusion you might already have written. 
All writers can improve, even if they are strong to begin with.

Step Seven: Proofread and edit. This is when you work line by line to be sure your prose is 
clear, concise, and accurate.

Draft checklist:

	 Thesis statement

	 Topic sentence for each paragraph

	 Transitions between paragraphs

	 Each sentence is a complete thought with a subject and verb

	 	Pronouns (it, they, this) have a clear referent (antecedent); this means that pronouns 
are accurate in what they refer to

	 	Sentences containing a list have parallel construction (all items in the list are the 
same grammatical category)

	 Verbs agree in number with their subject

	 	Verb tense remains consistent, is logical, and/or is in keeping with the citation 
format

	 	Word choice: Do you have a clear understanding of all the words you use? Is your 
choice of words appropriate for your audience?

The Rhetorical Situation
Analyzing and understanding the rhetorical situation within which you’re being asked to 
write is central to producing effective writing.

The term rhetoric is often closely aligned with the term persuasion. In the most basic sense of 
the word, rhetoric means using language to influence the perspective of others. It can also be 
defined as the careful selection of words to communicate effectively for a specific purpose. 
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The context within which we write helps writers to determine their rhetorical moves. This is 
often called the rhetorical situation of a piece of writing. In general, understanding rhetoric 
and rhetorical situations can help you to become a more persuasive writer. This doesn’t 
apply to purely argumentative writing. Thinking through your rhetorical choices can help 
you to entertain, inform, and/or educate. The triangle below is a visual representation of the 
rhetorical situation. In order to effectively analyze the rhetorical situation for a piece you are 
composing, you need to consider your purpose, your audience, and your own positioning as 
a writer.

Things like culture, historical context, and genre are not included in the three points of the 
rhetorical triangle, but certainly are part of the rhetorical situation.

Using rhetorical strategies includes paying attention to three key components:

• Ethos: refers to the writer’s ethics or 
character. This means that you want to 
be sure that you establish your credibility 
on the topic at hand and use a confident 
tone that conveys to your audience a deep 
knowledge of your topic.

• Logos: refers to the logic of your writing. 
This means that you include strong 
evidence and clearly show the reader that 
your evidence is reasonable or plausible 
in supporting your overall point.

• Pathos: refers to the emotions of the 
audience. This means you anticipate the 
kinds of reactions an audience might have 
to your writing and make appeals to the 
emotions of the reader(s).

Remember to think through the rhetorical situation every time you write!

Understanding the Assignment
As soon as you receive an assignment, take a few minutes to read and examine it. The earlier 
you can spot any concerns about the assignment, the better off you will be. Below are a few 
steps and suggestions regarding the task of understanding an assignment:

1. Determine the purpose of the assignment. Ask yourself the question, “Why did 
the instructor assign this task?” If you feel quite sure about the goal of the instructor 
for this assignment, you may think about the next steps for approaching the task. 
If you are not clear about the purpose of this assignment, ask the instructor for 
clarification.

Writer: 
rhetor, ethos 

(establish  
credibility/authority)

RHETORICAL
 SITUATION

Reader: 
audience,  

pathos (appeal to 
emotion)

Subject: 
topic, purpose, 
 logos (logic,  

evidence, reason)
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2. Interpret the assignment. It is very important to understand what the assignment 
requires you to do. Look for particular verbs that may provide hints about 
the assignment. The following table provides a summary of directive wording 
commonly used in assignments.

Assignment uses the 
following directive wording:

When your instructor expects 
you to do the following:

Compare and contrast Talk about both the similarities and the differences.

Evaluate Assess the quality or effectiveness of the item or idea 
under examination.

Define Explain the meaning of a term or concept.

Argue / Persuade Take a stand about a topic and support it with evidence.

Reflect Explore your thoughts about a topic.

Analyze Look at how the parts of a text work together to create 
meaning.

Illustrate Give descriptive examples and show how each is 
connected to the subject.

Summarize Present a condensed version of a text, section, or 
complex idea.

3. Identify who the audience is. Don’t take it for granted that the instructor of 
the assignment is the only audience. Sometimes the assignment will describe a 
particular audience. If the instructor indicates she wants a more general audience, 
then think about readers such as your friends, peer students, or parents. Once you 
know who your audience is, plan for the appropriate tone of your writing through 
careful consideration of word choice and sentence construction. Consider what 
kind and how much information to include based on what your audience is likely to 
know (or not know) about your topic.

4. Determine what evidence is needed. Depending on the assignment, your 
instructor may require you to provide evidence for your argument. If the type 
of evidence is not specified, you will have to decide what is appropriate for the 
assignment, such as professional expertise, examples, journal articles, statistical 
data, or primary data that is based on your own research.

5. Be aware of formatting. Pay attention to the specific required format of the 
assignment, such as page length, font, file format, level of formality (tone and 
language), research requirements, citation style, and any other course requirements.
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Organizational Methods
After crafting a thesis and doing some preliminary research, you must consider how best to 
present your written arguments. Devising a broad, organizational structure for your essay 
will greatly facilitate your writing in several ways. First, it will give you, as the writer, a sense 
of direction and purpose as you begin working on your draft. Second, if you have to gather 
information during the writing process, a clear organizational plan will help you carry out 
more focused and efficient research. Finally, a clearly organized formal structure will help to 
make the flow of your paper clear and logical, which should aid in persuading the reader of 
the validity of your thesis.

For example, take the following fictitious thesis based on a fictitious artist, Jane Doe:

Jane Doe’s “Still Life,” created in 1958, is the most important piece in her 
artistic development. Although not entirely successful, nor even completed as 
she originally intended, it is in this particular work that we begin to see some 
of the constructs and techniques that would play such an important role in 
her later output.

GETTING STARTED
One way to begin creating a structure for your essay is to make a mind map, which functions 
as a “bird’s eye view” of your paper as a whole. Your thesis should provide some initial clues 
about how best to begin your sketch. Read it out loud and ask yourself, “What are the main 
topics I need to address in the body of my essay in order to support my thesis?”
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Once you have identified these specific topics, write them down. You can then jot down any 
more detailed points you might wish to make, being sure to connect this latter information 
with its relevant topic. For the mind map, you don’t need to be concerned with writing full 
sentences or acceptable prose; using as few words as possible is generally better.

Another method of creating a structure for your essay is to brainstorm the various topics that 
you’re interested in pursuing, along with a few important points. The results might look like:

Topic 1: Jane Doe
• General biographical information about Jane Doe (don’t assume your reader knows)

• The cultural context of her artwork (philosophy, contemporary trends, influences)

• Work prior to “Still Life” (context that sets up the importance of “Still Life”)

Topic 2: “Still Life”
• Describe “Still Life” (provide some detail about the painting and its significance)

• Why the work was not “successful” or completed as intended

• Specific constructs and techniques used in “Still Life” and their significance

Topic 3: Jane Doe’s Later Output
• Doe’s later works influenced by “Still Life”

• Specific details about the development and growth of various techniques

• Significance and influence of “Still Life” on the wider artistic community

Notice how each of the broad topics presented in the mind map above come directly out of 
the thesis. The bulleted items under the topic headings contain more specific information 
about those broader topics and represent the details you need to address in the body of your 
essay in order to provide meaningful context and support for your thesis. In general, the 
mind map forms a guide for the essay that will help clarify your various lines of thought and 
direct your writing.

THE OUTLINE
Once completed, you may begin working on an outline. Creating an outline is very similar to 
creating a mind map. The primary difference, however, is that the outline contains additional 
information and serves to organize the structure of your essay on a deeper and more 
substantial level. Once again, it is not necessary to use complete sentences:

I. Jane Doe

 A. Biographical Information

  1. Born in rural Oklahoma to farmers

  2. Effects of the Great Depression on family and childhood

  3. Moving to New York City and starting a new life
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  4. Her development as a young artist

 B. Cultural Context

  1. 1950s New York City painters who influenced Jane Doe

  2. Influence of Abstract Expressionism on Jane Doe

  3. Her early paintings and their characteristics

II. “Still Life”

 A. The painting

  1. Content of “Still Life”: elements, figures, objects, etc.

  2. Differences and similarities to her earlier artwork

 B. The abandonment and success of “Still Life”

  1. Circumstances surrounding the painting’s completion

  2. Critical reaction to the work

  3. Public reaction

 C. Specific new techniques used in “Still Life”

  1. Chiaroscuro

  2. Collage

  3. Lines

  4. Chaos

III. Jane Doe’s Later Works

 A. Example 1

  1. Use of line and collage

  2. Compare and contrast with “Still Life”

 B. Example 2

  1. Use of Chaos

  2. Compare and contrast with “Still Life”

 C. Example 3

  1. Use of Chiaroscuro and collage

  2. Compare and contrast with “Still Life”

IV. Conclusion

 A. Importance of “Still Life”

  1. Popularity/significance of Jane Doe’s work over time

  2. Reassertion of the importance of “Still Life” in her development



46 Strose Prose

This outline could also be expanded, adding other levels of detail and complexity, and you 
may wish to do so, if it is helpful, but be sure to leave yourself some flexibility. As you work 
on your draft, you may find it necessary to revisit your initial organizational strategy and 
change some things around for the sake of clarity and/or flow. Do not outline so much that 
you “paint yourself into a corner” (no pun intended), or create a completely rigid framework 
that you feel compelled to follow to the letter. Doing so runs the risk of making your prose 
seem both static and contrived, which should be avoided for the sake of maintaining your 
own and your reader’s interest.

Another potential pitfall to avoid when considering your outline is assuming that because 
the outline is broken into four roughly even sections, your essay has to be the same. Keep 
track of the main thrust of your thesis. In the example above, the argument is essentially 
that one particular painting, “Still Life,” was more important in the artistic development of 
Jane Doe than any other. Consequently, the bulk of the essay should be spent on proving 
that assertion. If you examine the outline, you can see that this particular argument is made 
primarily in Section III. This should clue you in to the fact that the majority of your writing 
should be focused on this section of the essay, not on Sections I and II. This is not to say that 
Sections I and II are not important: together they provide context for understanding why we 
should even care about Section III, and, in that capacity, they serve a vital role. But they are 
of secondary importance to the main point of the thesis and serve to support it, though they 
do not actually prove it.

With an outline in hand, the task of writing should become considerably easier; however, 
there are still other organizational concerns to consider on the paragraph level of your 
essay. For each part of the hypothetical outline above, it is useful to think about the mode of 
arrangement used in the discussion of each topic. The modes of arrangement are essentially 
different organizational models you can use to help further refine and clarify your writing.

For example, when giving Jane Doe’s biographical information, you would typically write in 
narrative form, as if you were telling a story. This narrative mode of arrangement generally 
follows the chronological order of significant events that occurred during Jane Doe’s 
lifetime, and makes for a convenient way of organizing and disseminating almost all of the 
information contained within Section I of the outline.

The mode of arrangement changes, however, when reaching Section II. Here, you have to 
describe the painting, “Still Life,” on which the entire essay is based. Consequently, you will 
need to switch into description mode, which requires you to articulate the visual impression 
of the painting, perhaps both literally and interpretively. The next point on the outline 
requires you to switch modes yet again, this time to a mode of compare and contrast, since 
you want to illuminate the differences between “Still Life” and Jane Doe’s earlier work as a 
way of making the reader understand why this particular painting is so significant.

It is not uncommon to have to switch between various modes of arrangement in your essay 
depending on the point you are trying to make. Part B of Section II, for example, seems 
to require a switch back to a more narrative mode when discussing the critical and public 
reception of the work, while Part C requires you to switch into two other modes: definition 
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(illustrating the meaning of specific terms like “chaos,” “line,” and “collage”) and process 
(going into further detail about how these various techniques are actually used). The entirety 
of Section III would suggest reverting back to a combination of both the description and 
compare and contrast modes.

Depending on the nature of your essay, you may find that you need to use only one or two 
specific modes of arrangement to support your thesis. In any case, the various modes can 
be powerful tools in helping you to organize your essay, on both the macro and paragraph 
levels. As you develop your outline, consider these various modes and how each of them 
could potentially help you to make your main points more clearly and effectively.

Finally, keep in mind that writing—like many creative acts—is frequently more of a recursive 
process than a linear one: you need not necessarily start at the beginning and write straight 
through to the end. While it is often recommended to begin by crafting a compelling thesis, 
you may then wish to jump ahead and address the components of your essay that you feel 
most strongly about or about which you have the most intellectual clarity. As you write, you 
may find that the other, less clear parts of your essay will start falling into place more easily. 
As you gradually add more text and develop your arguments, take the time to read through 
the essay in its entirety, paying attention to its flow, and making sure that the prose proceeds 
in a clear and logical fashion. If it does not, then check your current structure against your 
outline, and see if you have perhaps deviated from your original plan. Conversely, you may 
consider altering the outline—and moving some paragraphs around—in order to make your 
points flow more effectively. Finally, be clear about which mode of arrangement you are using 
when addressing the various topics of your essay.

Revision
Thomas Edison (1847-1931) said something throughout his life to explain the creative 
process. “Genius,” Edison said, “is 1 percent inspiration and 99 percent perspiration.” What 
the inventor of the electric light bulb meant by that is that great work doesn’t come from 
inborn talent alone. He went on to say that genius is “hard work, stick-to-it-iveness, and 
common sense.”

Edison’s thoughts especially apply when we think of writing. No first draft is perfect. When 
it comes to college-level writing especially, one of the most challenging skills for a student to 
master is to understand the role and importance of revision. Many of us know someone who 
got by in high school writing last-minute papers and presentations the night before, handing 
in work and getting a decent grade. Perhaps that someone is you. Other writers grow 
attached to their first drafts, which they might think of as the purest form of their thoughts. 
In either case, neither the night-before writing or first-draft-is-best scheme works well in 
college, nor does it reflect how things will work in your professional lives, no matter your 
major or field. In other words, writing is not just inspiration; it also takes the perspiration of 
revision.
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All writing is rewriting. Revision isn’t only about correcting grammar, spelling, and style, 
although those things are part of it. Revision literally means to “see something again.” It’s 
the writer’s job to take a look at what’s on the page or screen and see it again, with a fresh 
perspective, and then make necessary changes.

For writers, to revise means any number of tasks we accomplish over the course of several 
drafts: revisit and clarify details, clarify how an argument or analysis is structured, tighten 
up sentences, rearrange paragraphs, cut whole sections and add others. It may be helpful to 
think of revision as having categories. There are minor revisions, such as cutting extra words 
and adding others, clarifying the meaning of sentences, and moving or changing passages or 
paragraphs. There are also more involved revisions: cutting or adding whole paragraphs or 
sections, changing the focus of a passage, or paraphrasing a long quotation from a source. 
Finally, there is the major revision category: cutting or moving whole pages or sections, 
adding introductions or conclusions, or setting a draft aside and rewriting a whole paper 
from scratch. Your professor may not specify all of these tasks, so it is important for you to 
make time in your writing process for revision. Revising is never a simple task of changing 
what your instructor has marked on a draft and then handing it back in merely corrected. 
That’s not what revision is. Much of revision needs to be self-directed. It’s about interpreting 
feedback and applying it to your whole draft, giving yourself the various tasks and activities 
to improve the whole work. And then, more often than not, doing that all again for the 
next draft.

When students learn to revise, they also learn how to adjust according to purpose, audience, 
context, the expectations of their instructors, English language conventions, and the 
conventions of their major or discipline (the rhetorical situation, in other words). They learn 
how to refine and expand their own thoughts and present the best, clearest version of their 
work. They learn not only to identify mistakes and quirks in their work but also how to find 
and resolve deeper issues, such as clarity and sequencing ideas and paragraphs.

Once you’ve learned the importance of revision and how to revise, you’ve unlocked the most 
important practices of writing, which is being open to changing your ideas, being willing 
to consider alternative views, and, most importantly, persisting until your writing is the 
strongest that it can be.

All of this talk of multiple drafts and self-directed revision might sound maddening to those 
who want to write and be done with it. That’s a reasonable reaction to any discussion of 
what makes good writing. When first working at revision, you may find it to be frustrating, 
but that is because writing is an inefficient and non-linear process. There’s even a school of 
thought that says writing is never really complete. Leonardo da Vinci (1452-1519), whose 
accomplishments are too many to summarize here, famously said, “Art is never finished, only 
abandoned.”

Just remember: every writer needs an editor. Even the best writers have editors who give 
feedback, suggest changes, and look for errors and inconsistencies. As a student writer, the 
editor may be you, a Writing Center tutor, a professor, or a fellow student.
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Peer Review
Peer review is a critical part of all writing, and it is especially useful with academic writing. 
Except for a diary, journal, or other private writing, all writing has readers. For college 
students, in its most basic form, peer review involves exchanging drafts of writing with each 
other for feedback and comments. You may be called upon to share drafts of your writing 
with classmates, either during or outside of class time. Your instructor may provide you 
with a sheet to fill out with your feedback, you may mark up each other’s copies and provide 
questions and feedback, and/or you may respond orally to your classmates’ written work.

The benefits of peer review are enormous. The additional deadline can make for a more 
effective paper by building in an extra step that prompts you to think and write about your 
work before the final draft is due. Peer review gives your work an immediate audience 
and purpose: a reader who will give you feedback for your next draft. Peer review can also 
involve discussion, either in a class workshop-style setting or in pairs or groups. When you 
discuss works-in-progress with fellow students, you will get the chance to clarify and expand 
on ideas that perhaps have not made it to the page yet. When you discuss your draft with 
someone else, remember to take notes. Mark up your drafts with anything you might change 
or add in your revision.

Perhaps the most important benefit of participating in peer review is that you are 
participating in the same process that occurs in academic and professional fields, where 
writing projects often go through several stages of collaborative review. In academic 
publishing, for example, it is rare to have an article accepted to a peer-reviewed journal 
without any changes or revisions. Multiple drafts are necessary in most disciplines. Scientific 
disciplines, for example, have set up several stages of a formalized process of peer review and 
quality control before publication. Reviewers who are fellow qualified experts in the field 
submit detailed criticisms of manuscripts, which are returned to the writer for revision.

As a college student, peer review can be as straightforward as exchanging drafts of an 
assignment before it’s due. You can do this on your own. There are several ways to share 
work. You could email or share files and chat online. You can reserve a room in the Hellman 
Library and exchange each other’s drafts or go to a computer lab and exchange seats and 
make suggestions on-screen. When you look at each other’s drafts help identify what works 
and what you, as a reader, need help to understand. If you are not in the same class, share 
the assignment that accompanies the piece of writing. Write questions and comments in the 
margins. Meet to discuss each other’s drafts, and take notes for each other. You can also share 
your work with a tutor at the Writing Center.

One thing to remember: peer review isn’t a competition. Be humble about your drafts, and 
when you give feedback to your peers, be encouraging and positive when you find something 
that is compelling and well-written and be helpful and constructive when encountering 
passages that you find confusing or underdeveloped. Peer review is all about process, and a 
large part of that is clarifying what works well for you when reading someone else’s draft. In 
fact, research stresses that the process of giving quality feedback is just as beneficial in many 
ways as getting feedback on your own draft. Ideally, we want to help each other write with 
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more clarity and logic, to tighten our arguments, and to make our writing as polished as 
possible. Peer review offers an important chance to do all of that and more.

SOME USEFUL GUIDELINES FOR PEER REVIEW
Don’t correct for surface errors (grammar, punctuation, capitalization, spelling, etc.). Instead, 
focus on ideas.

Consider and respond to the text in the following ways:

! Ideas you think are strong and/or interesting

___ What you see as the thesis statement/main idea

… Anything you would like to see expanded, developed, or explained further

? Anything you need more help to understand

Write a few sentences at the bottom of the paper, discussing your response to the paper or 
further commenting on any of the above.

Guidelines for Writing Appropriate Emails
Email is a frequently used form of communication in both academic and professional 
settings. Learning how to write effective emails is a skill that will benefit you during and 
beyond your college life. What follows are some guidelines for writing appropriate emails.

SUBJECT LINE
A specific and meaningful subject line will help the recipient decide whether your email is a 
priority. Therefore, you should avoid a blank subject line and use a few well-chosen words to 
deliver concrete and relevant information (example: “Advisee Requests Meeting”).

GREETING
Whether to initiate an email or to reply to one, you should open your email with a greeting. 
It is respectful to demonstrate that you know the recipient’s name. A formal greeting should 
be used, unless you know for sure that the recipient prefers otherwise. When possible, 
recognize the recipient’s rank and stature. “Hi Dr. Smith” and “Dear Professor Smith” are 
both appropriate examples.

There is an exception. It is acceptable to reply to an email without a greeting when you have 
already exchanged emails on the same subject.

BODY OF THE MESSAGE
The rules for constructing proper sentences and paragraphs apply to emails: standard spelling, 
punctuation, and capitalization. Avoid ALL CAPS, which are viewed as a form of yelling.

In addition, to be considerate of your email’s recipient, you should avoid making your email 
unnecessarily long.
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TONE OF EMAIL
The default tone of an email should be courteous. Although some would prefer casual email 
communication, it is wise to err on the side of being slightly formal.

Since jokes may not work out in writing as they would in person, they are best avoided in 
emails.

FONT
A professional font from the default set is a good choice for your email. Although an unusual 
font may speak for your individuality, it may not show properly on other people’s devices. 
Usually, decorative fonts such as Comic Sans or display fonts such as Impact will appear 
less professional and should be avoided.

ATTACHMENTS
Attachments should be used carefully. Be aware of the following best practices:

• Do not include an attachment when you email a person the first time, unless the 
attached document has been requested. This is even more important if you do not 
know the person very well.

• Explain your attachment in your email, describing the name, format, and the 
purpose of the file, so that the recipient can decide what to do with it. Unexplained 
attachments may appear unintended.

• Consider adopting standard format of files to ensure compatibility. Microsoft Word 
(DOC), Rich Text Format (RTF), image (JPEG), and Portable Document Format 
(PDF) are commonly preferred choices.

• Try to keep your attachments small in size (less than 20 MB). Care should be taken 
when you send digital photos via email, because they can easily be too large. Resize 
them when appropriate.

• When you need to send a large file, it is courteous to email in advance to ask your 
recipient the preferred method of file sharing (e.g., Google Drive or Dropbox).

• Be sure that your anti-virus software is properly updated and scan a file before 
sending it as an attachment.

RESPONDING TO EMAIL
It is polite to respond to an email in a timely manner. In situations when an email requires 
a longer response time, let the sender know that you received their email and provide a 
timeline for your reply.

CONCLUDING AN EMAIL
End an email with your name and if possible, a signature. Do not force the recipient to 
guess your identity. When emailing an instructor, ALWAYS include your full name and 
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class period or section. Remember that many professors teach multiple sections of the same 
courses and multiple courses.

EMAIL SIGNATURE
A properly designed signature will provide essential information to your email recipients. 
Consider including the following: contact information, major and minor, affiliation to 
organizations, and any professional social media accounts.

REPLY VS. REPLY ALL, CC VS. BCC
Use Reply All only when it is necessary to share the information with all recipients. If the 
information in your reply is not relevant to all or if it is private, do not Reply All. On the 
other hand, use Reply All if all of the recipients should be informed of your reply. For 
example, when an instructor writes to you and your teammates regarding a team project, you 
may want to use Reply All so that your teammates are kept in the loop.

Know the difference between CC (carbon copy) and BCC (blind carbon copy). When BCC 
is used, email addresses in the BCC field are not visible to or accessible by any recipient. You 
should use it only when you wish to keep private the identities of the recipients.

APPROPRIATE AND INAPPROPRIATE TOPICS FOR EMAILS
Email is convenient, but it may not always the best means of communication. If a question is 
long and complicated, it is better to ask for an in-person meeting or telephone conversation.
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Plagiarism Policy and Other Infringements  
of Academic Honesty

DEFINITION
Students at The College of Saint Rose are expected to be honest in every aspect of their 
academic work. All work presented as a student’s own must be the product of her or his own 
efforts. Plagiarism, cheating, academic misconduct, or any other submission of another’s 
work as one’s own is unacceptable. Students working in groups are each individually 
responsible for the academic integrity of the entire group project.

Plagiarism includes but is not limited to:

• Purchasing, copying, downloading, printing, or paraphrasing another’s book, 
article, paper, speech, exam, portfolio, creative work, argument, or any other work 
and presenting it as one’s own, either in whole or in part.

• Incorporating portions of another’s work without proper acknowledgement and 
documentation.

Academic misconduct includes but is not limited to:

• Using means other than academic achievement or merit to influence one’s academic 
evaluation.

• Knowingly providing assistance in a manner not authorized by the instructor in 
the creation of work to be submitted for academic evaluation, including papers, 
projects, and examinations. A student who writes a paper or does an assignment 
for another student is an accomplice and must be held accountable just as severely 
as the other. A student who knowingly permits another student to copy from her 
or his own paper, examinations, or project should be held as accountable as the 
student who submits the copied material.

• Receiving assistance in a manner not authorized by the instructor in the creation 
of work to be submitted for academic evaluation, including papers, projects, and 
examinations.

• Presenting as one’s own the ideas or words of another for academic evaluation 
without proper acknowledgement or documentation.

• Presenting the same, or substantially the same, papers or projects in two or more 
courses without the explicit permission of the instructor(s) involved.

• Obtaining and/or reporting research data in an unethical and intentionally 
misleading manner.
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The Writing Center
The Writing Center welcomes all student writers, from first-year students to those in 
graduate programs, from students who find writing challenging to strong writers looking to 
be even more effective. Every writer can benefit from feedback and individual attention.

Tutors are trained to support both native speakers of English and English Language Learners 
in the development and enhancement of writing skills. During half-hour and hour-long 
appointments, on campus and online, tutors assist students with any stages of the writing 
process: selecting a topic, brainstorming, drafting, organization, research, documentation, 
and revision.

To make an appointment for one-on-one tutoring, call 518-454-5299 or stop by the 
Academic Success Center, on the second floor of Saint Joseph Hall. There is no cost for 
tutoring.

In the Writing Lab, students use computers to work on writing assignments for any subject 
areas, while tutors act as consultants. Students determine how much interaction and 
consultation they require. No appointments are needed.

List of Writing Center Resources at the College of Saint Rose

1. APA Style and Citation Format

2. MLA Style and Citation Format

3. Chicago Style and Citation Format

4. Types of Assignments

5. Need Help with Assignments Specific to your Discipline?

6. Writing Resources for English Language Learners and International Students

7. Videos for Criminal Justice Students

8. Videos for the School of Education

9. PowerPoints for the School of Education

10. Research Paper Basics

11. Stages of the Writing Process

12. Parts of the Paper

13. Grammar and Punctuation

14. Writing Style
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Writing in the Disciplines

Art History

WRITING FOR ART HISTORY
 Art History is a compelling way of understanding and interpreting the visual world around 
you. Art History proper often addresses well-known works of art or architecture. When one 
is addressing more modest visual phenomena, for example the look of a coffee mug or the 
chair in which you might be seated, the term Visual Culture is often used.

 Many questions drive the writing of arts’ histories. Sometimes a scholar will focus on the 
specific history of an object: What is it? What is its provenance or place of origin? Who 
made it? Who paid for it? What does it mean? Sometimes a scholar will be looking beyond 
the object itself: How could the piece be leveraged to explain the world around it? Whose 
ideas, beyond that of the artist, inform the work? What method—for example formalism, 
feminism, Marxism, Post-colonialism, Psychoanalysis—might you choose to “unpack” the 
rich meaning in a work? What values are carried by the work? What issues are dear to the 
heart of the maker? What does the work tell you about its values, your own values, and those 
of the time period during which the work was made? How might the work relate to our 
present moment?

The discipline of Art History is part History and part Literary Criticism. It is a large 
conversation: one listens to what has been said or more precisely written, evaluates that 
“conversation” or set of texts and ideally adds something new. At the same time, the work—
for example the painting, photograph, dance performance, or building—is a major piece of 
evidence in any claim one might make. Writing helps one see what one observes and clarify 
what one has read.

 In order to evaluate what has been written and to see the qualities of an individual artwork 
or an artist’s entire work or “oeuvre,” an introductory assignment often involves a visual 
comparison of two objects or a review and assessment of several articles on one artist, art 
work, or concept.

 An informed, critical, review of the writing on a topic is called a literature review. It can be 
extremely detailed and function as the first section of a larger project or it can be a stand-
alone proposition. In a literature review one is not merely summarizing others’ essays but 
analyzing them, putting them in a context, looking for patterns, camps, methods, or what 
is missing from the conversation. In many Art History courses at both 200 and 300 levels 
there will be an assignment where students write a short literature review accounting for the 
written discussion that exists and then adding their own understanding based on the texts 
and the art works.
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WRITING ASSIGNMENT AHI 344
Write a 2 to 4 page literature review, which is a review of the literature on your artist or work 
of art. The process is multi-stepped. The steps include: writing a bibliography with at least 
ten sources, completing “reading for argument” worksheets to determine the central ideas 
of the articles, writing an outline to consider the order in which the information will be 
presented, drafts, and the final paper. The final paper will consider at least three sources. The 
bibliography and end notes are to be written using the Chicago Manual of Style, which is the 
default format for the discipline of Art History.

A guide to thinking about the quality of your thesis-driven literature review:

• Is the text of your paper 800 to 1000 words maximum?  Y / N

• Did you include an abstract of your paper under the title?  Y / N

• Did you include your bibliography with at least 10 sources?  Y / N

• Is your bibliography in correct form using Chicago style?  Y / N

• Are your endnotes in correct form using Chicago style?  Y / N

• Are your paragraphs coherent?  Y / N

• Are the sentences grammatically correct?  Y / N

• Did you summarize the scholarly texts indicating that you are  
familiar with the content of the reading?  Y/ N

• Did you isolate the underlying assumptions in the reading?  Y / N

• Did you critique the assumptions of the reading?  Y / N

• Did you propose a thesis based on your review of the literature?  Y / N
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Sample Student Work AHI344 Art Since 1945

Sabrina Hamilton

A Selected Literature Review on Basquiat

Abstract: Much of the literature on Jean-Michel Basquiat details his influences. African 
Americans were the dominant factor in Basquiat’s oeuvre. There was, however, one exception: 
Cy Twombly, a white American painter, sculptor, and photographer. Laurie A. Rodrigues, Arthur 
C. Danto, and Bernard Marcadé focus on the diversity of influences that affected Basquiat. 
Rodrigues explains Basquiat’s use in his art of the idea of American mainstream conceptions 
of blackness. Danto describes Basquiat’s inspiration from his black role models and icons, but 
he also mentions Cy Twombly. Marcadé addresses Basquiat’s diverse influences.

Ultimately, Basquiat leverages lessons from others to make art on his own terms with his 
unique narrative content.

Since the 1980s, Neo-Expressionist artist Jean-Michel Basquiat captured his audience 
effortlessly with compelling signature work. Basquiat’s subjects concern African American 
figures and issues regarding blackness in America, which he expresses using words, symbols, 
and sketchy gestures. Basquiat was part of the international trend during the 1980s marked 
by a return to figurative painting.

Laurie A. Rodrigues, Arthur C. Danto, Bernard Marcadé address influences that impacted 
Basquiat’s content and style. African Americans were the dominant influence on Basquiat’s 
oeurve, but there was one exception, Cy Twombly, who was a Caucasian American painter, 
sculptor, and photographer.

First of all, why was Basquiat so involved with American Africanism? Jean-Michel was born 
in Brooklyn, New York to a Haitian father and Puerto Rican mother. Very interested in his 
background and an Afrocentric culture, he grew up inspired by black musicians and other 
black celebrities. His interest dovetailed with the return to figurative painting.

According to Laurie A. Rodrigues’s article “ ‘SAMO@ as an Escape Clause’: Jean-Michel 
Basquiat’s Engagement with a Commodified American Africanism,” Basquiat’s concern with 
mainstream constructions of race is a major element in his work. The artist gathers words, 
symbols, and figures—including racial stereotypes—associated with American mainstream 
conceptions of blackness. The author maintained that selected stereotypes were vehicles for 
the artist’s imaginative escape. For example, one of his prominent works, Hollywood Africans 
(1983), depicts black actors, rappers, and artists from mainstream media; the golden-yellow 
background suggests the lively California environment, while the figurative brushy swatches 
of darker color—blue, black, and red—grab one’s attention. In several areas of the work, 
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Basquiat has written phrases referencing all types of roles and dialogues to which black 
actors historically have been limited.[1]

Similarly, another work, Zydeco (1984), focuses on the restricted role of African American 
in the mainstream media. Zydeco, a combination of blues and rhythm & blues, is a popular 
Afrocentric music that was familiar to Basquiat. The green color of the background 
corresponds with the original meaning of the word Zydeco, which means green beans. In 
the painting, the accordion player is surrounded by words and symbols indicating that he 
is playing a Zydeco sound. [2] In Zydeco past cultures and racial associations play integral 
roles in the modern world’s consumption of blackness. The content of Hollywood Africans is 
at times negative and reductive, while that of Zydeco makes connections with blackness in a 
positive vein, specifically in reference to music culture.

In “Flyboy in the Buttermilk: Jean Michel Basquiat,” Arthur C. Danto elaborates on the 
influence of Cy Twombly, an American painter who belonged to the generation of Robert 
Rauschenberg and Jasper Johns. Danto quotes Marshall, “From Cy Twombly, Basquiat took 
license and instruction on how to draw, scribble, write, collage, and paint simultaneously.”[3] 
Comparing Twombly’s Apollo and the Artist and Basquiat’s CPRKR, Danto states, “Where 
Twombly wrote ‘Apollo’ in large letters in blue wax crayon across the top of his piece, Basquiat 
wrote “CPRKR” (Charles Parker) in big, loose black paint strokes across the top of his work.[4]

Both artists champion their own dieties. The use of lists is another characteristic of Twombly’s 
work seen in Basquiat’s paintings, for example Jawbone of an Ass. He makes a list including 
Achilles, Sappho, Cleopatra, Anaxagoras, Aristophanes, Sophocles, Socrates, Alexander the 
Great, down to Harrison, Tyler, Transcendentalism and Perry, yet he also includes a crude 
drawing in the lower right corner of a black figure saying “Yup!” while hitting “Bip,” a white 
figure with “Grrr” in a thought bubble over his head.[5]

Bernard Marcadé’s article “Basquiat: ‘Royalty, Heroism and the Streets’” reveals the inspiration 
that Basquiat found in African American icons and role models. His heroes range from 
different athletes to poets and musicians. Jean-Michel Basquiat’s paintings were tributes 
to many African American jazz musicians especially his most admired idol, Charles Parker: 
Parker is celebrated in Charles the First (1982), Horn Players (1983), and CPRKR (1982), which 
references his frantic life and untimely death. Other works, Discography (1983) and Untitled 
(1985) show Charles Parker’s recordings of music.[6] Discography (1983) consists of title fights 
and jazz tunes emphasizing “Basquiat’s interest in specific individuals’ real achievements and 
not merely their iconic status.”[7] The highly recognizable crown that is so often apparent in 
Basquiat’s paintings has a connection with a specific role model. As Marcadé reminds the 
viewer,
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Basquiat considered Parker a member of his ‘personal royalty.’ The crown that is 
a recurring element in his painting is an obvious reference. A crown also floats 
over the head of Basquiat’s representation of the great African-American boxing 
champ Sugar Ray Robinson.[8]

The American Neo-Expressionist artist Jean-Michel Basquiat created a body of work 
referencing and dedicated to Afrocentrism that was stylistically appealing and engaging to 
viewers, including other art makers. Expansive in his process, Basquiat integrated ideas from 
diverse sources, created his own pantheon, and twisted established norms.

Why is Basquiat considered a great artist? Is it because he was able to bring attention to 
sensitive ideas about which he was highly passionate? Was it his unique style that attracts 
viewers and creates controversy? Could it be a combination of these factors? If it is due to 
his style, does Cy Twombly also deserve recognition? Basquiat indeed included some of 
the characteristics of Twombly’s style, but does that make Basquiat’s work derivative? The 
answer is no. He is appropriating someone else’s pictorial strategy to leverage his own ideas. 
Basquiat, building on the works of others, clearly excels on his own terms.
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Business

WRITING ASSIGNMENT ACC 121 ETHICAL ISSUE
You head the accounting group for a division of a large manufacturing business. Your 
company has a written mission statement that expresses its goals. The primary goal of your 
company, as for all businesses, is “to earn a profit for shareholders.” Additionally, one of the 
stated goals is “to treat all suppliers, customers and employees fairly and honestly.”

You are faced with a dilemma related to the two goals. Because of your position, you are 
aware that a marketing person, who is one of the sales leaders of the division, is submitting 
very high expense reports for reimbursement. You are concerned because the total expenses 
seem excessive and there are indications that the marketer may be claiming personal (non-
business) expenditures on his expense reports.

The president has been approving all the requested expense report reimbursements, even 
when the expenses seem high.

You feel you have a decision to make: should you tell the board of directors about your 
concerns? Since the audit committee of the board of directors (a committee that provides a 
liaison between the board, external auditors and internal accountants) has invited you to the 
next regular meeting you will have an opportunity to bring the matter up should you decide 
to do so.

You have sought advice of a colleague on this matter; he advises you to do nothing as long as 
sales are going well and the president is approving the reimbursements.

Required:

Rethink your dilemma. Should you bring this up to the audit committee?

Remember: Your dilemma is an ethical question that confronts managers. Don’t expect the 
answer to be easy! This assignment is intended to help you understand the professional 
responsibilities of managers and provide a framework for your decision process.

Don’t jump to an answer immediately. Please answer the following questions, in order, fully 
and completely to help you think through your position. (Answers that are incomplete, or do 
not address the question asked, will not receive credit. )

1. What are the important facts in this case?

2. What is current accounting and economic theory regarding the timing of the recording of 
expenses (“expense recognition”?)

3. What is the ethical dilemma in this business situation? (Do not merely repeat the facts of 
the case.)

4. Who are the “stakeholders”—the people, directly and indirectly, who may be affected by 
the actions of the marketing person and the president?



62 Strose Prose

5. Think as broadly as you can—who could be helped or hurt in this situation?

6. What are your alternatives? One alternative is to do nothing. Another is to tell the audit 
committee. Are there others? Generate as many as you can before you go onto the next 
step.

7. What are the pros and cons of each alternative? How will each alternative shape or 
motivate the behavior of the stakeholders?

8. Now answer the ultimate question—what would you do?

Adapted from Core Concepts in Accounting Information, Karen V. Pincus
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Sample Student Work ACC121

Jasmina Mujanovic

1. The important facts in this case are; one of the sales leaders are submitting very 
high expense reports for reimbursement, and the marketer may be claiming personal 
expenditures on his expense reports, also the president has been approving all the 
requested expense report reimbursements, even when the expenses seem high.

2. The expense recognition principle is the basis for recording expenses. It includes 
identifying all the expenses incurred during the accounting period, and expenses should 
be recognized in the same period as the revenues to which they relate. If this were not the 
case, expenses would most likely be recognized as incurred, which might occur at a date 
earlier than or follow the period in which the related amount of revenue is recognized.

3. The ethical dilemma in this business situation is fraud. The first type of fraud starts with the 
sales leader who makes the false expense reports for reimbursement, and the marketer 
that may be claiming personal expenditures on his expense reports. Which is both known 
as misappropriation of assets. Then, the president is approving financial results of the 
company which appear to be better than they actually are. Which is known as fraudulent 
financial reporting.

4. The stakeholders on the inside who may be affected by the actions of the marketing 
person and president are the employees, managers, and owners. The stakeholders on the 
outside are the suppliers, creditors, customers, shareholders, government, and society.

5. Everyone can be hurt in this situation, there could be losses of money and jobs if the 
company goes out of business. What would help everyone is getting rid of the problem, 
which are the marketer and president.

6. The alternatives you have is do nothing, same something, or leave the company.

7. The pros and cons of these alternatives are if you say nothing, the company can eventually 
be lost but if you do say something you might not be believed and could end up being 
made as an accomplice to the marketer and president. If you are believed, then you will 
be saving your job and the company potentially. Now, if you decide to leave the company 
the fraud will continue on and when it finally does come out everyone will get hurt. In any 
of the alternatives, you could lose your job or even worse.

8. What I would do in this situation is compile evidence and take notes on when I see the 
unethical behavior occur and who is doing it. Then I would voice my concerns to the audit 
committee.
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WRITING ASSIGNMENT ACC 122 MANAGERIAL ACCOUNTING
Titan Hotels operates a chain of hotels in the northeast. Each hotel is operated by a manager 
and an assistant manager/controller. Turnover of additional hotel staff, those who run the 
front desk, clean rooms, etc., is usually very high, given they are part-time, have a second job 
or are training for other positions in the chain.

Sheila Dunn, the assistant manager/controller for the Albany hotel, has asked her new 
bookkeeper, Dyonne, to help prepare the Albany hotel’s master budget. The budget is 
prepared annually and sent to company headquarters for approval. Once approved, 
the master budget is used to evaluate operations and personnel. The budget affects 
management’s bonuses and also which hotels in the chain will receive funds for capital 
improvements (such as a renovated lobby, replace old TV monitors, etc.)

When the Dyonne was almost finished, Sheila asked him to increase amounts budgeted for 
labor costs and supplies by 20%. When asked why, Sheila replied the hotel manager, George 
Flowers, had demanded slack be added to the budget. Sheila explained that increasing the 
estimates gave her flexibility in running the hotel. Because the company tightly controls 
capital improvement funds, Sheila can use the extra funds to add a new breakfast nook to the 
current small breakfast area or to pay “bonuses” to selected the employees she values.

Required:

Put yourself in Dyonne’s position and answer the following questions. Consider each 
question carefully and thoughtfully. Please answer each question in order, fully and 
completely for credit. Answers that are incomplete, or do not address the question asked, will 
not receive credit.

Questions:

1. What are the relevant facts of this case?

2. List three distinct ethical concerns in this business decision Dyonne may have. (Do not 
merely repeat facts of the case!)

3. Sheila states the request to increase the labor and supplies estimates by 20% provides 
slack in the master budget. What does she mean by “slack”? Why is it important to 
Sheila (and George) that slack be present in the budget?

4. Who are the “stakeholders”—the people, directly and indirectly, who may be affected by 
Sheila and George’s demand for budgetary slack?

5. How will the plan to use inflated approved labor and supplies costs for capital 
improvements, bonuses, etc. influence employee and other stakeholders’ behavior?

6. What are Dyonne’s possible alternatives?

7. What are Dyonne’s realistic/practical constraints?

Adapted from Financial and Managerial Accounting, Horngren, Harrison & Oliver, Pearson Publishers
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Sample Student Work ACC122

Joel Salas

Questions:

1.  What are the relevant facts of this case?

 The relevant facts of the case revolve around the staff involved in this ethical dilemma. 
The staff involved is Shelia Dunn (the assistant manager/controller for the Albany 
hotel), Dyonne (New Bookkeeper), and George Flowers (Hotel Manager). Shelia Dunn 
has requested for Dyonne to edit the budget for labor and costs by 20 percent. Shelia 
stated “replied the hotel manager, George Flowers, had demanded slack be added to the 
budget.” For the supposed for this slack is an upgrade to the breakfast area and potential 
employee bonuses.

2. List three distinct ethical concerns in this business decision Dyonne may have. (Do not 
merely repeat facts of the case!)

 There are many distinct ethical concerns in this business decision Dyonne may have. First, 
Dyonne should report this change in the budget to his chain of command, or the internal 
bookkeeper for the hotel franchise. Second, a change in the budget surely requires some 
paperwork, sign off from supervisors, or a request form that must be filled. Third, Shelia 
has just used word of mouth to communicate this change in budget on behalf of George 
Flowers. This makes the request seem underhanded, unethical, and forged consent 
from George Flowers. Lastly when Shelia says she wants to use the slack in budget for 
breakfast upgrades, and employee bonuses; this seems to requested to personally gain 
financially or improve the hotel where Shelia sees fit.

3. Sheila states the request to increase the labor and supplies estimates by 20% provides 
slack in the master budget. What does she mean by “slack”? Why is it important to Sheila 
(and George) that slack be present in the budget?

 By “slack”, Shelia means a looser budget and not so confined to the costs directly. The 
“slack” is important to Shelia and George because it gives them a larger amount of funds 
to pull from.

4. Who are the “stakeholders”—the people, directly and indirectly, who may be affected by 
Sheila and George’s demand for budgetary slack?

 The people who are might be affected are Dyonne (who might lose his job or receive a 
bonus), the corporation/franchise (is allocating more money towards that budget for this 
specific hotel or increase in revenue from customer satisfaction of breakfast area), and the 
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staff of this hotel (that might receive bonuses or laid off because the budget is too large 
this year).

5. How will the plan to use inflated approved labor and supplies costs for capital 
improvements, bonuses, etc. influence employee and other stakeholders’ behavior?

 The plan used to inflate approved labor and supplies costs for capital improvements, 
bonuses, etc. influence employee and other stakeholders’ behavior because it appears 
internal managers are using funds irresponsibly and there are not constraints to how else 
the budget can be manipulated.

6. What are Dyonne’s possible alternatives?

 Dyonne`s possible alternatives are to report this change in budget to some supervisor 
other than Shelia and George, communicate this change in budget with George then 
go through with it, deny the request outright, ask Shelia or George to submit a written 
request or application to have on file, or quit because he feels this budget change is 
unethical.

7. What are Dyonne’s realistic/practical constraints?

 Dyonne`s realistic/practical constraints are receiving a request from a higher up that he 
must comply to, does not want to upset his higher ups because he is new in the company, 
he might not understand the procedures or ethical procedures of this company because 
he is new, and he might be intimidated of Shelia and succumb to her demands.
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WRITING ASSIGNMENT BUS 246 ORGANIZATIONAL BEHAVIOR

Assessment Assignment

The study of employees helps managers improve their effectiveness by understanding 
issues such as how employees think, feel, learn, are motivated, and how employee behavior 
is affected by culture and change. Identify and define specific theories managers use to 
understand and motivate employees. How do managers apply these theories? Provide 
specific examples to illustrate your points.

Instructions

This is a take-home, open-book assignment. Each student has one week to upload their work 
to Chalk & Wire. Multiple uploads are allowed, but only the last dated successful upload 
will be accepted. The final submission should be between 500 and 800 words, excluding 
references. Each student must complete their work independently, without collaboration 
or consultation with anyone, in any format. Proper citation is expected when other people’s 
work is mentioned.

In your answer you should identify and define in detail multiple theories. You should explain 
in detail how these theories are applied in the discipline of this course. You should provide 
detailed examples to illustrate how the theories can be applied. Please do NOT put your 
name on your document.
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Sample Student Work BUS 246

Katelyn Kasmier

The study of employees helps managers improve their effectiveness by understanding 
issues in the work place. These issues can include how employees learn, feel, think, are 
motivated, and how employee behaviors are affected by culture and change. Managers use 
specific theories to help them understand and motivate employees. Some of these theories 
include the Facet Model, Discrepancy Model, Herzberg’s Motivator-Hygiene Theory of Job 
Satisfaction, Steady-State Theory of Job Satisfaction, Need Theory, Expectancy Theory, Job 
Characteristics Model, and Hofstede’s Model of National Culture.

Intrinsic work values are values that are related directly to the work itself. Intrinsic work values 
can lead to high motivation at work and if the employee has strong intrinsic values, then they 
will most likely have jobs that use their skills and abilities. Some intrinsic work values are 
having interesting and challenging work, responsibility, and autonomy. It is important to know 
how employees learn from their job and employees who want to learn new things in the 
work environment tend to show intrinsic work values. The Facet Model incorporates intrinsic 
work values because it focuses on work situation factors by breaking them into certain facets 
and looking at how satisfied employees are with each facet. Overall satisfaction at work is 
determined by how many facets are met for each employee. Someone who has intrinsic 
work values will most likely want facets such as creativity, responsibility, achievement, and 
recognition to be met. It is important for employees to learn which facets are most important 
to them so they can perform their tasks. The Facet Model can be useful for managers because 
it allows them to recognize that jobs affect employees in several ways. If I am a manager of an 
organization, I would improve employee satisfaction by first determining what matters most to 
employees regarding the job facets. The Facet Model can be combined with the Discrepancy 
Model of Job Satisfaction because once an employee learns which facets are most important, 
they set expectations for their ideal job and if they are not met, employees will be dissatisfied. 
Understanding how employees learn is a key factor for a successful organization.

It is important to know how employees feel about their job. This can be seen through 
Herzberg’s Motivator-Hygiene Theory of Job Satisfaction. Every individual has two sets of 
needs or requirements: motivator and hygiene needs. This model relates to how employees 
feel because employees can be both satisfied and dissatisfied with their job at the same time. 
If an employee feels that their motivator needs are met, then they will be satisfied, but when 
their needs are not met, workers will not be satisfied. If an employee feels that their hygiene 
needs are met, workers will not be dissatisfied, but when their needs are not met, workers 
will be dissatisfied. This theory can be used to explain how employees feel about their work 
and how satisfied they are at work. If I am a manager, communicating with each employee on 
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what they need can increase employee’s satisfaction especially if they know that I am willing 
to work with them and determine what matters to them and which needs do not matter as 
much. Determining whether the motivator needs or hygiene needs affect job performance is 
important to understanding employees. Typically, to increase satisfaction, both motivator and 
hygiene needs should be met. For example, the employee will find the work interesting and 
challenging but also find that the job offers job security.

The Steady-State Theory of Job Satisfaction relates to how employees think. Each worker has 
a typical level of job satisfaction which can temporarily move them away from the steady-
state or equilibrium. For example, if the employee received a promotion or the work situation 
improved, the employee will think that their job satisfaction has increased, but if the employee 
is denied for a new office, then they will think that their job satisfaction has decreased. 
However, the employee’s satisfaction tends to stay stable over time and they go back to 
equilibrium after changing their thought about their job. This theory can be used to explain 
how employees think about work and how their thoughts change depending on the situation.

It is important for managers to understand employees and how to motivate them so they can 
maintain a successful organization. The Need Theory focuses on what motivates employees 
and the idea that employees have needs which they are motivated to satisfy in the workplace. 
In order for employees to satisfy those needs, managers need to determine specifically which 
needs the employees are motivated by and trying to satisfy. However, only unsatisfied needs 
are motivating. This can be demonstrated through Maslow’s Hierarchy of Needs. Individuals 
have five universal needs they seek to satisfy at work: physiological, safety, belongingness, 
esteem, and self-actualization needs. Individuals start at the bottom of the hierarchy and 
the basic needs must be satisfied before an individual can seek a higher need. For example, 
employees would have to satisfy their physiological needs by receiving a minimum pay to 
buy food and clothing before moving to their safety needs.

The Expectancy theory addresses how employees are motivated. The Expectancy Theory 
focuses on how employees decide which behaviors to perform and at what level of effort. 
If an employee thinks they are not capable of performing at a certain level even if effort 
is maximized, then the employee will not have any motivation to perform. Furthermore, 
employees will only be motivated to perform at a particular level if they think that level of 
performance will lead to desired outcomes. Three major factors influence an employee’s 
motivation: valence, instrumentality, and expectancy. For example, in order for an employee 
such as a pediatrician to be motivated to perform desired behaviors at high levels, valence, 
instrumentality, and expectancy must all be high.

The Job Characteristic Model focuses on what job characteristics contribute to intrinsically 
motivating work and what consequences there are for the characteristics. This model also 
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focuses on what motivates employees. This model includes 5 core dimensions: skill variety, 
task identity, task significance, autonomy, and feedback. Skill variety requires the employee 
to use different skills and abilities. Task identity involves performing a task from beginning to 
end. Task significance is when a job has an impact on the employee’s life or even the work 
of other people that are in or out of the organization. Autonomy allows an employee freedom 
and independence for their work schedule and how they should carry it out. Feedback allows 
an employee to receive information about their effectiveness at work or for a job performed. 
Employees who experience high skill variety, task identity, and autonomy are more motivated 
at work. Employees who enjoy the tasks they are performing have higher task significance 
and employees who receive feedback experience higher intrinsic motivation. Thus, to have 
a prosperous organization, it is very important to understand exactly what motivates each 
employee.

Culture in the work setting refers to a set of shared values, beliefs, and norms that influence 
the way employees think, feel, and behave towards others (George & Jones, 2012). Employee’s 
behavior is affected by culture and change and can be affected by the specific culture a 
person grows up and lives in. According to a section from Hofstede’s Model of National 
Culture, employees are typically a part of either an individualistic or collectivist culture. For 
example, employees that grow up in cultures that emphasize the importance of individual 
achievement are more satisfied with jobs that stress individual achievement (American 
culture-Individualistic). Employees that grow up in cultures that emphasize the importance 
of doing thing for others and the betterment of others is less likely to be satisfied with jobs 
that stress individual achievement (Japanese culture-Collectivist). Culture also influences 
the attitudes of employees and in general, employees from different places tend to value 
different things. Furthermore, there are cultural differences at the work-group level because 
many organizations have cross-cultural groups whose members are from different countries. 
Miscommunication can arise and lead to misunderstandings and conflicts due to the cultural 
differences within the group which can cause stress for all of the team members. Therefore, 
it is important for managers to consider culture differences and changes when trying to 
understand employees.

If managers use the specific theories mentioned, then they should be able to determine how 
employees learn, feel, think, are motivated, and how their behavior is affected by culture and 
change. Making sure that managers understand employees and that employees are satisfied 
and motivated to work is very important to have a successful organization.

References
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WRITING ASSIGNMENT BUS 497 CAPSTONE SEMINAR  
(INTEGRATED BUSINESS EXPERIENCE)
Assessment Case

The issue presented in this case involves the building of a second oil pipeline in Ecuador. The 
key issue for WestLB AG is that their decision to give out a loan to the Ecuadorian company, 
OCP, has caused a lot of bad publicity for them such as negative press, protests, and letters. 
This is due to the environmental and social effects resulting from the first pipeline, causing 
NGO groups to protest the company’s decision. These effects include barrels of crude oil 
being spilled into headwaters contaminating soil, water and wildlife. They also include the 
increase in health problems (reproductive, respiratory, and certain cancers), and tensions 
with surrounding countries. Along with the potential environmental and social effects of 
the pipeline, the Ecuadorians also doubt that a majority of the new jobs resulting from the 
building of the pipeline would go to them. WestLB AG has to come up with a strategy to 
solve the bad publicity surrounding them.

One of the approaches WestLB AG could do is nothing at all. They could just ignore the 
negative reactions and press, while continuing to do business as usual. Another approach 
could be pointing the blame at OCP since that company is the one actually building the oil 
pipeline, while WestLB AG is just a banking company. A third approach would be to issue 
a public apology and take full responsibility for lack of knowledge that the NGO campaign 
took them completely by surprise. A final approach could be to develop/use a crisis plan 
to handle the situation, while changing the company’s way of doing business by making 
environmental and social issues more important in future risk analyses.

Some solutions that are available for the decision-makers would be to have members of top 
management, such as the vice president, or the company figurehead make a public statement 
to the press about how WestLB AG is going to make environmental and social issues more 
of a top priority in these future loan situations. They could also have a company figurehead 
physically go down to Ecuador to do a special environmental clean-up near places like 
the Amazon River. WestLB AG could also take part in environmental campaigns, such as 
donating money to environmental conservation funds in Ecuador, while working with 
international NGO’s, such as Amazon Watch, to improve the company image.

The first approach listed is to do nothing at all and ignore the situation. This is not a good 
alternative for the company for a variety of reasons. First off, the company would be seen 
as having an “I don’t care” feeling toward the situation. This would upset a lot of people, 
especially because environmental issues are becoming more and more important in today’s 
global society. Blaming another company is also a very bad alternative. It makes the company 
look cowardly and inhuman. Issuing a public apology is a good idea, however taking full 
responsibility may be a bit too extreme. Developing a crisis plan to use now and in future 
situations just like this one, on the other hand, would make WestLB AG more efficient and 
prepared as a company, while handling damage control in a responsible manner. This would 
include having a crisis communications team, crisis protocol, spokesperson guidelines, etc. 
Making environmental and social issues more important to the company also helps with 
their public image, making them seem more environmentally aware than in the past.
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Based on the reasons stated above, the best course of action for WestLB AG to solve the bad 
publicity surrounding them would be to develop a crisis plan, and change the company’s way 
of making loan decisions by having environmental and social issues be a higher priority in 
decision-making. By implementing this approach, the company could also use the solutions 
listed above, such as issuing a public statement/apology, and donating their time and money 
to environmental efforts in Ecuador. The company has to be careful, however, that they are 
implementing certain solutions, such as environmental clean-up, before an environmental 
crisis occurs. Going down to Ecuador to help with the already existing conditions before an 
environmental crisis actually occurs shows that the company cares and is taking initiative, 
while trying to make amends for the public upset from the loan. Overall, having a crisis plan 
and making environmental and social issues a high priority would make WestLB AG look 
compassionate, prepared, professional, and successful, while improving the company’s image 
as a whole.

Case Instructions:

Please do NOT put your name on your document.

Your analysis of this case must include the following steps:

1. Identify the key facts.

2. Identify the core problem or problems facing the decision makers.

3. Develop alternative courses of action that address the core problem.

4. Evaluate each alternative course of action.

5. Recommend a course of action.

Details on case study analysis are attached.

Please consider the following when writing your case study.

1. While you are addressing the five questions above you should present one cohesive 
answer.

2. The organizational structure of your writing should make your answer easier to 
follow and more likely to accomplish its purpose.

3. The answer should have a clear central message or “bottom line” or “take away.”

4. The language chosen should be appropriate to the topic and audience, grammatical, 
and clear.

5. Provide explanations, examples, illustrations, statistics, analogies, and quotations as 
appropriate to support your writing.
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Sample Student Work BUS497 Integrated Business Experience

Amanda Guyer

The issue presented in this case involves the building of a second oil pipeline in Ecuador. The 
key issue for WestLB AG is that their decision to give out a loan to the Ecuadorian company, 
OCP, has caused a lot of bad publicity for them such as negative press, protests, and letters. 
This is due to the environmental and social effects resulting from the first pipeline, causing 
NGO groups to protest the company’s decision. These effects include barrels of crude oil 
being spilled into headwaters contaminating soil, water and wildlife. They also include the 
increase in health problems (reproductive, respiratory, and certain cancers), and tensions 
with surrounding countries. Along with the potential environmental and social effects of 
the pipeline, the Ecuadorians also doubt that a majority of the new jobs resulting from the 
building of the pipeline would go to them. WestLB AG has to come up with a strategy to solve 
the bad publicity surrounding them.

One of the approaches WestLB AG could do is nothing at all. They could just ignore the 
negative reactions and press, while continuing to do business as usual. Another approach 
could be pointing the blame at OCP since that company is the one actually building the oil 
pipeline, while WestLB AG is just a banking company. A third approach would be to issue a 
public apology and take full responsibility for lack of knowledge that the NGO campaign took 
them completely by surprise. A final approach could be to develop/use a crisis plan to handle 
the situation, while changing the company’s way of doing business by making environmental 
and social issues more important in future risk analyses.

Some solutions that are available for the decision-makers would be to have members of 
top management, such as the vice president, or the company figurehead make a public 
statement to the press about how WestLB AG is going to make environmental and social 
issues more of a top priority in these future loan situations. They could also have a company 
figurehead physically go down to Ecuador to do a special environmental clean-up near 
places like the Amazon River. WestLB AG could also take part in environmental campaigns, 
such as donating money to environmental conservation funds in Ecuador, while working with 
international NGO’s, such as Amazon Watch, to improve the company image.

The first approach listed is to do nothing at all and ignore the situation. This is not a good 
alternative for the company for a variety of reasons. First off, the company would be seen 
as having an “I don’t care” feeling toward the situation. This would upset a lot of people, 
especially because environmental issues are becoming more and more important in today’s 
global society. Blaming another company is also a very bad alternative. It makes the company 
look cowardly and inhuman. Issuing a public apology is a good idea, however taking full 
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responsibility may be a bit too extreme. Developing a crisis plan to use now and in future 
situations just like this one, on the other hand, would make WestLB AG more efficient and 
prepared as a company, while handling damage control in a responsible manner. This would 
include having a crisis communications team, crisis protocol, spokesperson guidelines, etc. 
Making environmental and social issues more important to the company also helps with their 
public image, making them seem more environmentally aware than in the past.

Based on the reasons stated above, the best course of action for WestLB AG to solve the bad 
publicity surrounding them would be to develop a crisis plan, and change the company’s way 
of making loan decisions by having environmental and social issues be a higher priority in 
decision-making. By implementing this approach, the company could also use the solutions 
listed above, such as issuing a public statement/apology, and donating their time and money 
to environmental efforts in Ecuador. The company has to be careful, however, that they are 
implementing certain solutions, such as environmental clean-up, before an environmental 
crisis occurs. Going down to Ecuador to help with the already existing conditions before an 
environmental crisis actually occurs shows that the company cares and is taking initiative, 
while trying to make amends for the public upset from the loan. Overall, having a crisis plan 
and making environmental and social issues a high priority would make WestLB AG look 
compassionate, prepared, professional, and successful, while improving the company’s 
image as a whole.
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Computer Science

WRITING ASSIGNMENT CSC434 SOFTWARE ENGINEERING
The first phase of your project is to gather information from your client(s) and produce 
formal requirements specification documents. The user requirements document should 
be a specific but perhaps not precise description of the project’s goals, to be shared with an 
accepted by your client. The system requirements document will contain much more precise 
information at a level of detail important primarily to the development team.

Please use the Volere template provided on Blackboard.

Be sure to update your activity log to document all group meetings, client meetings, and 
other efforts to produce these documents.

The second major phase is the construction of your software plan and design. In this phase, 
you will choose your software process model and plan your implementation. A document 
outlining your software plan should be submitted on Blackboard. Each group will also give 
a formal 25-30 minute presentation (prepare slides) of their software plan and preliminary 
design to the class during our meeting on that date.

The specifics of the software plan and design depend on the project and the software process 
model you are planning to use. Items that are likely to be relevant to most projects include: 
team organizational structure, software process model choice and justification, preliminary 
development schedule (may include PERT/Gantt charts), and tools and techniques to be 
used, including programming languages.

Updated or new UML or similar diagrams including use cases, sequence diagrams, data 
flow diagrams, preliminary class diagrams (more detailed class diagrams are in the next 
phase) and other architectural diagrams Preliminary testing, delivery, and installation plans 
Preliminary training plans.

In the process of developing your software plan and design, you may find that updates are 
necessary on your requirements specification document.

Please write at least a 400 word reflection on what you learned from our professional guest 
speaker from Google. Discuss what was surprising, interesting, etc. Be sure to use full 
English sentences.

An essential part of any successful software project is the deliverable documentation. The 
documentation for most projects should include each the following categories:

Developer Documentation

The developer documentation describes the design and implementation of the software so 
that a new development team could assume responsibility for maintenance and enhancement 
of the software. The architecture of the software and any database(s) involved should be 
described. An important subset of the developer documentation should be in the form of 
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comments in source code files. Additional documentation should be included with source 
code in a plain-text format. This may be supplemented with a more formal developers guide.

Administrator Documentation

The administrator documentation describes installation and maintenance for the software.

End User Documentation

The end user documentation is the user’s manual. It should describe in detail how to use the 
software from the perspective of its intended users.

CSC462/562 CYBERSECURITY AND CRYPTOGRAPHY TERM PROJECT
Students are required to produce a term project, building upon and complementing the 
material covered in class. You can work individually or in small groups. Some class time may 
be set aside for team meetings and doing research on your project. Projects must culminate 
with a presentation for the class and the submission of a final report.

A set of suggested projects is included below. You may select one of the suggested projects 
below, or you may devise your own comparable project. All projects must be approved by 
the instructor. Teams must submit a well-organized proposal of 1–3 pages in length. The 
proposal should clearly describe the project to be undertaken, results, and the final form on 
the project (i.e., presentation and report). Proposals will be reviewed and must be approved 
by the instructor.

Important Dates

Budget your time wisely for the team project. Plan a time table for your project and take 
pains to observe the deadlines.

Proposals due:   ______________

Projects Presentations/Reports Due: ______________

Presentation Guidelines

Plan to give a 30-minute presentation, with time for questions and discussion. Presentations 
should be self-contained, and should be clear and precise. Briefly introduce the topic 
including any background information; describe the investigation, development, or 
experimentation that was conduced; and provide any demonstrations developed as part of 
the project; or describe the results of the investigation or experimentation. The following 
format is suggested:

1. Title. Name the project and all the team members.

2. Outline. Summarize the full presentation.

3. Introduction. Introduce the purpose and goals of the project. Provide any background 
material necessary to understand the presentation.
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4. Investigation, development, or experimentation conducted. Describe the actual work 
performed during the project.

5. Results. Show any demonstrations developed or results achieved during the project.

6. Conclusion.

7. Questions and discussion.

Report Guidelines

Each term project will result in a detailed 7–10 page written technical report. The project 
report should be neat, readable, and self-contained. Also, it should be written with the 
readers in mind. Any class member should be able to understand your report, and benefit 
from the results you obtain. Therefore, you should include adequate references and/or 
background materials and you should use tables, diagrams, graphs, figures, and portions of 
printouts to enhance readers’ comprehension of your project.

The following format is suggested. You don’t have to follow it exactly. Some sections may not 
be needed or additional sections may be necessary. In all cases, please type and paginate your 
report!

1. Abstract. It comes first in your report, but you write it last.

2. Summary. Gives succinct information on the purpose, methods, results, and conclusions 
reported.
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Communications
Writing in Communications

Writing is essential for Communications practitioners. The Department offers distinct 
concentrations in Journalism, Public Relations & Advertising, and Film & New Media 
(forthcoming Broadcast News and Critical Media Studies), all of which rely on the written 
word. The curriculum trains students to develop messages for audiences that are clear, 
understandable, and adhere to discipline conventions across all platforms. Students write 
papers and create content for professional applications.
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Sample Student Work COM298 and COM398

(Accepted by and presented at the National Communication Association 2016)

Alex Pecha

Afraid of Downvotes: The Spiral of Silence, #GamerGate and Reditt

Abstract

I polled members of the GamerGate controversy in order to determine whether Noelle-
Neumann’s Spiral of Silence theory applied in the digital landscape of the internet, specifically 
on the website Reddit. I suspected that the Spiral of Silence would apply at least somewhat 
normally online. I performed a literature review of past research on the Spiral of Silence, the 
internet, and GamerGate; followed by the research previously mentioned where I polled over 
20 people online via email and Reddit messaging to determine whether they were being 
influenced by the Spiral of Silence or not. Results showed that while the Spiral of Silence did 
have somewhat of an affect instead I discovered how the Spiral of Silence was essentially 
broken due to small online communities creating “Echo-Chambers” where one opinion was 
parroted over and over again to the point where the Spiral of Silence simply cannot apply. 
Future research should concentrate more on these Echo-Chambers as well as avoid some of 
the pitfalls our research had.

GamerGate or #GamerGate was a cultural clash that affected the video game community 
at large. The Spiral of Silence is a Mass Communication theory involving the silencing of 
opinions based on what is perceived to be the “majority” opinion at the time. While these two 
things may not seem related, there is basis on which to combine the two. GamerGate caused 
arguments and controversy all over the internet, it gives us the chance to see whether the 
Spiral of Silence can perhaps be perceived and employed on this debate. Also, seeing as 
GamerGate was almost an entirely online debate, it could provide insight as to whether the 
Spiral of Silence applies in the internet landscape like it does in the real world or whether 
it even exists on the internet. It would seem at first glance that the Spiral of Silence must 
apply to the internet as it does in real life. To find an answer we have to delve into the Spiral 
of Silence theory at its most basic as well as GamerGate and analyze whether members 
of the movement feel the effects of the Spiral of Silence, knowingly or unknowingly. To do 
this we questioned members on both sides of the debate and see if any insight can be 
gleaned from these interviews into whether or not the Spiral of Silence is in the middle of 
happening, has happened, will happen, or whether it doesn’t apply at all. While we cannot 
do the empirical studies performed by Neuwirth in 2007 we can still analyze responses given 
and see if the Spiral of Silence is in effect though we won’t have the raw data that Neuwirth 
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used to address their ideas (Neuwirth, 2007). This article will first explain and disseminate the 
Spiral of Silence, how it applies in today’s media landscape, and then it will go over a brief 
history of GamerGate to provide context, next moving into the methods used in our research, 
and finally finishing up with the results and the conclusion based on those results.

The Spiral of Silence

Before we can fully analyze GamerGate and whether the Spiral of Silence can apply to it 
we must first examine the Spiral of Silence theory. The Spiral of Silence theory originates 
from Noelle-Neumann’s theory paper from 1974 where she outlined her original idea. She 
postulated the idea that when someone believes their opinion is in the minority they are less 
likely to voice that opinion, or indeed may change their opinion completely; Though that is 
a simplification used for base understanding. The model derives its name from the imagery 
used to describe the process outlined in the theory. According to Noelle-Neumann there are 
four steps to the process:

Noelle-Neumann states that the first step in the Spiral is that when certain “opinions” are 
unchanging and not subject to change people who do not share these opinions are likely 
to publically agree with the opinion anyway or risk pariah-hood. The example she uses is 
“customs” a more specific example could be the generally accepted cultural opinion on 
murder; Universally Humanity finds murder and any associated acts completely evil, as a 
result anyone who might possibly disagree and think murder is an acceptable act is inclined 
to keep that opinion to themselves because it is clearly the minority opinion and not about 
to change. If someone publicly states that they think murder is okay they are likely to be 
ostracized and ignored by the world at large. Conversely, however, when the public is split on 
an opinion a person will be inclined to find which side or aspect of that opinion they can state 
without risk. A more contemporary example would be someone getting involved in the public 
debate about abortion; they are more likely to take the opinion of whatever either appears 
the most popular overall in their social environment or find a place where they can voice their 
opinion (Noelle-Neumann, 1974).

Building off her first step, Noelle-Neumann continues her theory by explaining that people 
who see that their opinion is building support will be more confident and will start voicing 
their opinion louder. A good example of this could be seen in a theoretical scenario in a 
small town: The town is proposing to build a new sidewalk to help navigate the town; this 
causes a divide of opinion in the town. At first, someone opposing the construction might 
keep their opinion to themselves to avoid being ostracized by their fellow neighbors and 
friends. However, as they see that their opinion is in fact, becoming more popular they will 
be more inclined to state that to other friends and at town meetings. On the other hand 
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though, Noelle-Neumann states that someone who sees that their opinion is becoming the 
less popular one will become more careful with expressing their opinion publicly. Using the 
small town example someone who once agreed with the idea to put in a new sidewalk and 
agreed publicly might start keeping their opinion quiet as they realize that the majority of the 
town is opposed to the idea (Noelle-Neumann, 1974).

After her first two steps Noelle-Neumann asserts that the person willing to state their opinion 
publicly will make their opinion seem more popular and correct than it might actually be. 
Again using the earlier example, the person now confident that their opinion is strong from a 
large amount of support will talk of their opinion publicly as much as possible, making others 
think that with them and others stating their opinion so much and so loudly it must be correct. 
Meanwhile Noelle-Neumann also states that someone who now thinks their opinion is in the 
minority won’t speak up and as a result, their opinion will seem unrealistically weak. Using 
the town sidewalk example, the person who now thinks their opinion is in the minority will 
not speak of their opinion with friends and neighbors much; as a result people of the town 
will think that the pro-sidewalk part of the debate are the minority as they rarely talk of their 
opinion while the anti-sidewalk people talk about their opinions loudly and often. (Noelle-
Neumann, 1974).

Finishing up the Spiral, Noelle-Neumann concludes that like a series of dominos, once people 
stop expressing the minority opinion and the majority opinion keep shouting their opinion 
others will follow suit and see the majority opinion as the true majority opinion and adopt it, 
this process continues until only true hardliners maintain the minority opinion which form the 
vocal minority that will speak their opinion due to a lack of fear of isolation or simple bravery 
(Noelle-Neumann, 1974). Using the town sidewalk example one last time: With the anti-
sidewalk opinion now being shared openly and frequently while the pro-sidewalk opinion 
is barely stated people in the town see that the anti-sidewalk opinion is clearly the majority 
and soon adopt it until very few townspeople maintain their pro-sidewalk opinion, though 
perhaps one or two members of the town will continuously bring up their minority opinion 
even when they know they are the minority. (Noelle-Neumann, 1974).

The Spiral of Silence and the Internet

Noelle-Neumann’s theory is well established in Communication and Political Science circles. 
However, due to the theory being over 30 years old there are some questions as to whether 
it still applies to the world or if it could only apply in a unified Mass Media landscape that 
existed when the paper was written. Of particular interest is how the theory could apply in a 
world where the Internet exists. While it would be easy to dismiss any idea that the Spiral of 
Silence doesn’t really matter on the internet since the internet is not face-to-face interaction 



82 Strose Prose

(I think this is a foolish notion), especially on a website like Reddit, where a lot of my research 
will be conducted, according to Workman and Coleman, many people on Reddit view it as an 
important social interaction place as people are willing to be more open and honest online 
than in real life (2014). Due to this we must examine how the Spiral of Silence affects the 
internet and the interactions there.

 According to Tsfati, the “Fragmented Media Landscape” that is the internet and other new 
media, allows for people who would normally feel that their opinion is in the minority to find 
areas (Such as chat rooms, forums, etc) where due to an overwhelming amount of the same 
opinion being stated they can feel as if their opinion is in the majority. The example given by 
Tsfati is people being exposed to Liberal or Conservative media, specifically

Instead of a situation in which a homogenized presentation of societal opinion almost 
universally affects audience opinion perceptions to the left or right, as was the case four 
decades ago, in the current media landscape, those attending to liberal media tend to think 
that society at large is more liberal and those attending to conservative media tend to perceive 
that society is more conservative.

According to Tsfati these results have “largely have invalidated Noelle-Neumann’s core 
assumptions” (Tsfati et all, 2014). Porten-Chee and Eilders back this idea up, saying that 
“Preference for mass media or UGC showed no effect on either the perceived opinion climate 
or willingness to speak out.” (Porten-Chee and Eilders, 2015) though Porten-Chee and Eilder’s 
also acknowledge that “there is still a lack of undisputed evidence for the spiral of silence with 
regard to both offline and online settings” (Porten-Chee and Eilders, 2015).

However, Lee and Kim have found through their research that, like the Spiral of Silence 
postulates, people online are less likely to express their opinions if they feel they are in the 
minority (Lee, 2014). This conclusion is also corroborated by Xiaodong and Li who found 
that while surveying 40 students in a dominant opinion environment that contradicted their 
own tend to keep their opinion to themselves whereas students in an online environment 
where their opinion isn’t in the minority tended to be more willing to speak their opinion 
(Xiaodong and Li, 2016). Noelle-Neumann’s original theory coupled with these four theories 
paints a confusing picture, however if we accept all of these as having an element of truth 
to them we can find a very convincing middle ground. Despite what Tsfati and Porten-Chee 
& Eilders say Lee & Kim as well as Xiaodong & Li have shown that people are still unwilling 
to speak their opinions as often if they believe they are in a large minority. However, Tsfati’s 
research shows that when people are exposed to certain media with any form of slant or 
opinion and exclusively that opinion, they are inclined to believe their opinion is in the majority. 
There is also the problem of the Spiral of Silence being largely untested in the Social Media 
landscape, there only being a small number of studies at the current moment in time which 
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discovered that people may be more unwilling to discuss their opinions on matters, not so 
much based on whether their opinion was in the majority or minority but whether the issue 
was considered important enough to discuss at the time (Gearhart, 2014). However due to 
the nature of my research I think we can avoid this particular hurdle. This brings up a way 
to approach GamerGate from the Spiral of Silence view with an updated ideology: Does the 
Spiral of Silence have an effect on people involved, and does the fragmented media landscape 
described by Tsfati have an influence on that? First we must explore GamerGate more.

GamerGate

GamerGate is a very complex issue; mainly because the exact sequence of events and 
relevance of those events depends on which side of the debate you are on. For the purposes 
of this report the story will be relayed via personal understanding as well as the least agenda-
driven sources available to me such as Forbes and Know Your Meme.

GamerGate started before it actually had the name it has now; having its roots in an internet 
event now known as “The Quinnspiracy” or “Five Guys Burgers and Fries” in which an indie video 
game developer Zoe Quinn was implicated of questionable ethical decisions involving several 
well-known gaming journalists, as well as massive infidelity by her bitter ex-boyfriend. Several 
quasi-prominent YouTube micro-celebrities soon picked up on the allegations that were being 
stated about Quinn and made several videos about the topic, hinting at a larger conspiracy 
involving Quinn trading sexual favors for positive coverage of her game, “Depression Quest.” 
Initial silence about these allegations in the known gaming press from sites such as Kotaku, the 
Escapist, and Polygon was met with confusion and some murmurs of censorship and trying 
to hide what was happening. However it quickly turned out that Quinn had one of the YouTube 
videos about her alleged acts taken down with a DMCA claim. This action caused gaming 
commentator and well known YouTube gaming micro-celebrity TotalBiscuit (John Bain) to post 
a long tweet about the topic for which he was attacked by well-known developer Phil Fish and 
Quinn herself who described Bain as a “parasite.” (Know Your Meme, 2015) Kain describes this 
point as when people were “Drawing battle lines.” (Kain, 2016).

Soon after the TotalBiscuit online argument, supporters of TotalBiscuit and detractors to Zoe 
Quinn started to find things to accuse her of. They stumbled upon a series of online clashes 
that Zoe Quinn had with a website known as “Wizardchan” (An online forum devoted to 
male virgins) in 2013 Quinn accused Wizardchan of harassing her and attacking her at the 
time, which members of Wizardchan fiercely denied. More recently people in the argument 
bought up Quinn’s attacks on The Fine Young Capitalists, a non-profit charity encouraging 
women in video games. This re-surfaced debate led to Wolf Wozniak, a male game developer, 
to claim that Zoe Quinn sexually harassed him at a wedding. Phil Fish in specific attacked 
Wolf Wozniak, saying he had crashed the wedding anyway. Wozniak would eventually delete 
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the tweet and apologize publicly. What followed after this was a series of accusations and 
hacking attempts/successes. 4chan /v/, a part of the now culturally infamous 4chan website 
that concentrates on gaming, allegedly hacked Phil Fish’s twitter account. Soon after, The 
Fine Young Capitalist’s website and IndieGoGo website were hacked to imply that IndieGoGo 
itself did not approve of /v/’s actions nor those of The Fine Young Capitalists. The website and 
IndieGoGo page were eventually taken down. Soon after this members of /v/ helped fund 
The Fine Young Capitalists themselves as well as helped them create a new mascot, defying 
their normally sexist stance. (Kain, 2014). At about the same time, Quinn and noted Feminist 
Critic Anita Sarkeesian received death threats from the nameless and faceless mob that is 
the internet. This further led to both sides flinging wild accusations at each other including 
calls of censorship as posts and articles published implying that Quinn had been using her 
sexuality to garner approval from Game Journalists were soon taken down without comment 
(Know Your Meme, 2015).

Around this time several prominent gaming websites published articles with variations on the 
title “Gamers are Dead.” The purpose of the articles was to discuss the idea that white, straight 
males were no longer the largest demographic in gaming culture and that game developers 
no longer had to cater to this demographic. Some of the articles accused members of the 
demographic attempting to hold onto their hobby via unethical means as well as being 
misogynists who were using claims of censorship and media corruption as a shield to hide 
their misogynistic tendencies. Many people in the gaming community expressed extreme 
dissatisfaction with the articles and claimed that the authors were pushing a “Social Justice 
Warrior” agenda (When used in this context Social Justice Warrior, or SJW, refers to someone 
who allegedly uses hot button issues to push a feminist or far left agenda). (Kain, 2014).

In the wake of these articles there was a lot of debate on Twitter, Reddit, and other websites 
about the articles. This further entrenched the sides that had started forming in the early 
Quinnspiracy days. Many started calling for a reform in journalistic ethics within the gaming 
community, especially when it was revealed some gaming websites were involved in Patreon 
campaigns in which they were donating money to game developers. Some websites such 
as Polygon and The Escapist soon released new ethics codes and promised to be more 
transparent going forward. However people still claimed that the lines between game 
developers, PR managers, and game journalists were muddied to the point of absolute 
corruption. It was around this time that the term GamerGate was finally used by known Firefly 
actor and conservative Adam Baldwin who hosted a podcast on the subject and started the 
hashtag #GamerGate which led to a worldwide trend as well as many deviations from the 
original hashtag in the days to come. His attention garnered the attention of other known 
conservative leaners such as Milo Yiannopoulus, a journalist who works for the known 
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Conservative publication, BrietBart. Milo published an article on GamerGate in which he 
paradoxically called gamers “Dorky loners in yellowing underpants” but also went on to 
attack people like Anita Sarkeesian for being “Feminist Bullies.” (Kain, 2014).

During this time other micro-celebrities such as Boogie2988, a known YouTube gaming 
personality, as well as TotalBiscuit have stressed a need for neutrality and for both sides to 
meet at the center for debate. For the most part they have been ignored, shut out or outright 
harassed. (Know Your Meme, 2015).

The debate would even spill into academia as Chess and Shaw have written the only official 
paper about GamerGate, going into detail about their experiences with the movement and 
the regrettable backlash and accusations of conspiracy that they received. While it ’s an 
important piece to read the authors are, understandably, biased and don’t help us understand 
GamerGate further or any theories that may apply to it in any meaningful or academic way 
(Chess and Shaw, 2015).

GamerGate would continue as a controversy for many, many months after the initial flurry of 
activity in 2014. Including events such as Anita Sarkeesian having a guest spot on the Colbert 
Report (Before it’s ending) to talk about sexism in video games, response from noted feminist 
C.H. Sommers in defense of the movement, noted developer Brianna Wu having her personal 
information leaked onto the internet as a form of attack (Normally referred to as “Doxxing”) 
,and many more events (Wu, 2015). For the most part the movement has died down, however 
it still has its followers on both sides who continue to butt-heads (Know Your Meme, 2015).

The current remaining members of both sides of the debate remain dug in on their respective 
sides and refuse to communicate in any meaningful way. Members of the “GamerGate” side 
continue to insist that the entire movement is about ethics in games journalism. However 
critics claim it is simply a smokescreen for misogyny and harassment that goes all the way 
back to the “Quinnspiracy”; the “Anti-GamerGate” side meanwhile insists that the GamerGate 
movement has no credibility and is in support of harassment and at best is going about 
change the wrong way, though critics say that the Anti-GamerGate side is pushing an 
unwanted feminist agenda and doesn’t seem to care about journalistic ethics. (Kain, 2014).

The situation has been extremely boiled down for the purposes of this article and has many 
more events and complexities to them, independent research into the topic is encouraged 
for the fullest picture possible. Though for the purposes of this article we have established a 
basic time line of the event as well as a basic source of misgivings between the sides.

Methodology

In order to answer the central question of whether the Spiral of Silence has any affect on 
the GamerGate debate we performed some basic data gathering. Using the online social 
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media website Reddit, I called for people from all sides of the debate to answer several 
questions about their opinions of GamerGate. However within these questions were several 
key questions aimed at distinguishing whether people felt any pressure to choose a side or 
whether they felt their opinion was in the minority; though some questions existed merely 
to figure out whether the person was genuine in their opinion and how informed on the 
topic they were. Out of the 17 questions 11 of them were geared towards gathering some or 
any form of results that could indicate whether or not the Spiral of Silence was in effect and 
if people were changing their opinions to match the majority or being quiet because they 
knew they were in the minority. I believe asking for volunteers from already interested groups 
avoids the issues bought up by Gearhart with people judging what they will answer based 
on how important the issue is to them. (Gearhart, 2014). Also to avoid people responding with 
“Throwaway” accounts I did a brief check of their Reddit accounts to ensure that the account 
hadn’t been created recently, possibly for the purpose of damaging the results, one responder 
did not pass this criteria and as a result their responses were not used.

Everyone who offered to answer the questions was a complete volunteer. I did not incentivize 
nor reward results in any tangible way. While doing my research I tried to keep an even 
balance from all sides in terms of data collected, though this was not perfect. At final count I 
collected and analyzed ten Anti-GamerGate results, eleven Pro-GamerGate results, and only 
three neutral results. When searching for responders to my questions I searched on Reddit, 
in specific three subreddits: (Specific areas where one topic or series of topics are discussed) 
KotakuInAction (The Pro-GamerGate area), GamerGhazi (The Anti-GamerGate area) and 
AgainstGamerGate (Despite the name this subreddit serves as the neutral area). This will be 
discussed more in the conclusion.

A second set of research was done on twitter in regards to content of tweets and the attitude 
each side espouses. However due to time limitations and the nature of twitter itself this branch 
of research never reached full fruition. This is discussed in the conclusion.

Results

There are several questions and results that seem to carry particular importance. However, I’d 
like to start off with one question I asked each participant and whether they felt any particular 
pressure to join either or no side in the debate.

Nine out of Eleven Pro-GamerGate responders (81%) stated in various terms that censorship 
and treatment by the Mass Media and popular Journalists drove them towards GamerGate. 
Meanwhile two (18%) felt that there was “Significant pressure online to side with [Anti-
GamerGate.]” Six out of Ten Anti-GamerGate responders (60%) stated they didn’t feel any 
pressure to join either side. Four (40%) stated that they felt pressure to join Pro-GamerGate. 
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Two out of three (66%) Neutral responders stated that they felt pressure to join the Pro-
GamerGate while one responder (33%) didn’t feel any pressure.

The next question that yielded useful results was when responders were asked if they ever 
felt their opinion was marginalized online, with the follow up question being if they ever felt it 
was marginalized in real life.

Eight of Eleven (72%) Pro-GamerGate responders stated that they felt their opinion was 
marginalized online and three (27%) stated that their opinion was marginalized online. Five 
of those Eight (63%) responders also stated they didn’t feel safe stating their opinion in 
many places online due to fear of censorship. Only two out of ten (20%) Anti-GamerGate 
responders felt their opinions were marginalized online with no one thinking their opinion 
was marginalized in real life; and only one out of three (33%) neutral responders felt their 
opinion was marginalized online and none in real life, though one notably said stated “The 
only place I feel my opinion is marginalized online is within the [Pro-GamerGate] community 
itself. They discount and insult and degrade anyone who doesn’t lap up every point they 
claim they stand for. I’d be glad to stand up for better transparency and “ethics” in video 
gaming journalism, but most of what they talk about is petty garbage, and saying so gets you 
verbally assaulted”

Another question with answers worth examining is when responders were asked whether 
they thought their opinion about GamerGate was in the minority or the majority. There were 
issues with this question that will be covered in the conclusion.

All (100%) GamerGate responders who were posed this question thought they were in the 
majority and Eight out of Ten (80%) Anti-GamerGate responders felt they were in the majority 
and two (20%) thought they were in the minority in one form or another. However despite 
these two responses one Pro-GamerGate responder bought up a point worth considering: “I 
could not say whether my views are in the minority or the majority. I can say that I know there 
are plenty who echo them, but that is about as far reaching a statement I can make within 
GamerGate. If you are referring to not just the members of GamerGate, then I will say that I 
believe Pro GamerGaters far outnumber the Anti GamerGaters. Of course in the full scope of 
all Gamers, I think it is safe to assume that both are a minority, and most simply do not care 
about it at all.”

Finally another question that received relevant responses was when responders were asked a 
short series of questions about whether anyone in their real life knew about GamerGate, where 
those people aligned, and how they found out about the controversy. What was noteworthy 
was that three things were unanimously true: First, if the responder knew someone else in 
their life who knew about GamerGate that other person always heard about it from a separate 
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source, never the responder. Second, unless the responder agreed with the person they knew 
in real life they rarely broached the topic, in fact two (20%) Anti-GamerGate responders 
said they stopped talking to the Pro-GamerGate people in their lives altogether. Lastly, every 
responder who elaborated on their response stated that they saw no drive to talk about their 
opinion on GamerGate publicly, in fact one responder said “Yes. I’m a professional developer, 
so I am too terrified to actually talk about it in real life. If the other side found out who I was, 
they would go after my career and try to ruin my life. I can’t take the risk that they’d succeed.”

While there were other questions and responses the results listed in the last sections are the 
primary results that will be vital in writing a conclusion.

Discussion

Several things can be learned from the results and how we choose to look at them through 
the Spiral of Silence. First to be discussed is how each side felt pressure to join one side. 
This is not a normal observation through the Spiral of Silence but I feel it is important to note 
since when analyzing whether either side felt their opinion was in the majority or minority 
we can see whether pressure already existed to have them pre-disposed towards one side 
or another. From the results gathered it would seem that the majority of people felt that there 
was pressure to join the Pro-GamerGate side. However, despite my idea, it would seem that 
even the Anti-GamerGate felt that their opinion was in the majority, despite the pressure to 
join the other side. Due to the ambiguity of exactly which side is in the majority I’d say that 
the pressure that people feel to join one side or another could be incorporated into the Spiral 
of Silence more directly. However, due to the lack of effect the pressure apparently had, this 
would seem pointless.

That leads into the next point worth making. Every side believes they are the majority barring 
the neutrals who did not get asked the question (Which will be discussed shortly). This would 
explain how despite the GamerGate debate starting a little over two years ago, at time of 
writing, it is still going on. When neither side sees themselves shrinking into the minority 
neither side will be more silent while the other grows louder in their opinion. This would 
seem to almost invalidate the Spiral of Silence, at least when it relates to GamerGate, however 
further analysis discovers that the Spiral has merely changed, not disappeared.

Using Tsfati’s idea of people being able to immerse themselves in one particular ideologies 
culture and being exposed to one ideologies leaders causing people to believe they are in the 
majority even though they may in fact be in the minority, I would like to introduce the idea of 
Internet Echo Chambers, a term occasionally used by people involved in the debate without 
any real unifying meaning at this time. (Tsfati, 2014). Of the three subreddits I have mentioned 
earlier when I was searching for responders, two are of particular interest: KotakuInAction 
(KIA from now on) and GamerGhazi.
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Building off of Tsfati’s idea that people are more likely to believe they are in the majority if 
they are exposed to a media landscape that mostly represents that view I would argue that 
the internet is the largest area for this. On these subreddits you are surrounded, mostly, by 
people who share the opinion implied in the name. For example on KIA if someone posts 
something attacking GamerGate directly it is likely to be “downvoted” to a point where it will 
not be visible to the general user of the subreddit, meanwhile on GamerGhazi the moderators 
will delete any Pro-GamerGate posts almost instantly. This creates a metaphorical Echo 
Chamber where someone will probably go looking for a place on the internet that they can 
safely express their opinion and in these Echo Chambers that opinion will be repeated (Or 
Echoed) almost infinitely. Any dissenting opinions in these Chambers are subject to the 
Spiral of Silence as no one will dare speak their known minority opinion because they fear 
the internet’s version of ostracizing (Downvoting or post deleting). Adding to this the results 
showed the Pro-GamerGate responders felt more sensitive to the idea of censorship and felt 
that many websites and subreddits censored their opinions or arguments, this would lead 
them to seek out these Echo Chambers even more as normal debate would, at least from their 
perspective, seem impossible due to the risk of censorship. In effect debates are drawn out 
that much longer online because for almost any topic, and in specific GamerGate, you can 
find a specific Echo Chamber that will make you believe you are in the majority.

As for GamerGate itself, my findings suggest that the Spiral of Silence plays some part in 
a person’s real life more than their digital one. To the everyman even having an opinion on 
GamerGate is the minority opinion, thus people will rarely if ever discuss GamerGate except 
among friends who share their views and instead will go online to debate the topic. To add to 
this, one of the responders suggested that the gaming community at large probably does not 
care about the debate, making both opinions the minority. If this idea were true it wouldn’t 
even be able to be covered by the Spiral of Silence as no one has explored the possibility of 
two minority opinions debating each other to become the majority minority opinion; however, 
this would require and entirely different paper and research to explore completely.

As for the research in this article itself there were some issues that kept the article from 
achieving its full potential. The first issue is the dropped Twitter research. To accurately 
research Twitter in terms of GamerGate one would probably have to choose a large amount 
of accounts encompassing the entire spectrum of the debate and follow them from the 
beginning of the debate to now and see if their opinion changed when they were subject to 
what may seem like another majority opinion. There was also an issue with the questions; 
some responders got 15 questions while others got 17. The extra two questions deal with 
whether a person feels they are in the minority or majority opinion. Sadly, I was half way 
through collecting data when I discovered I was copy-pasting the questions incorrectly and 
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had to adjust accordingly, as a result the full breadth of results was not received as I would 
have liked.

The other issue that this paper faces is that my research is dated. The actual data was gathered 
back in 2014, this paper was written in 2016. While overall the results are still important and 
give us the same window to view the Spiral of Silence through they are dated and as such 
should be re-done in any future research or papers.

Overall the Spiral of Silence applies loosely to GamerGate and not nearly as much as I 
suspected at first. Internet Echo Chambers combined with Tsfati’s ideas essentially negate 
the idea of people talking less of their opinions due to them feeling they are in the minority 
(Tsfati, 2014). This only applies on the internet however, as it would seem a somewhat 
warped version of the Spiral of Silence is in affect with GamerGate when it comes to people 
discussing the topic in person in any form. Assuming that GamerGate could stand in for any 
large online debate it would indicate a need for reinterpretation of the Spiral of Silence. When 
people enter these Internet Echo Chambers they will believe they are in the majority due to 
one particular opinion being espoused over and over, in such a landscape the Spiral simply 
cannot exist. That said, however, as I’ve stated the Spiral of Silence does seem to still apply in 
the real world as responders who felt that their opinion on GamerGate is in the minority (In 
this case this means having any opinion is the minority opinion) did not talk of the topic with 
friends or family. This indicates that the Spiral of Silence can only apply in the real world, and 
that perhaps the internet, where even if you use a username you are allowed an amount of 
anonymity, is completely separate from the real world in terms of the Spiral of Silence.
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English

WRITING IN ENGLISH CLASSES
Writing is at the core of all English courses. It is both the object of study and tool of 
communication within our field.

Writing is foundational. It is a skill that impacts all aspects of your life. It is one of the major 
ways that we communicate, and it is vital form of self-expression.

Writing is about making meaning. It is more than just the intricacies of grammar and syntax; 
it is about the overarching ideas and concepts that we are able to convey on account of those 
grammatical rules.

There is also a clear connection between writing and thinking. Often writing helps us to 
figure out what it is we are thinking. The act of writing helps us to think more clearly and 
more deeply.

What kind of writing can you expect to do in an English class?

• Literary analyses

• Research papers

• Personal essays

• Fiction (short stories)

• Poems

• Scripts for stage, screen, and television

A strong writer in an English class is often someone who rewrites frequently and carefully. 
Writing takes place in a multi-stage, recursive process. In general, we brainstorm, draft, get 
feedback, revise, and edit. However, this process often looks more like: brainstorm, draft, 
brainstorm, start a new draft with new idea, write some more, get feedback, delete a bunch 
of words, add new ones, get more feedback, revise some more, and edit (or any variation of 
this). Every writer has a process, but it might not be the same one. The writing process can 
vary not only from writer to writer, but from writing context to writing context.

It’s important to know that everyone has the ability to write and the ability to improve his 
or her writing. Much like showing up at the gym every day to work out or sitting down on 
the piano bench every day to practice helps one learn and improve his/her fitness or piano 
playing, so too does showing up to practice writing every day. The more you flex your 
“writing muscles” the stronger and more well defined they become.

Finally, writing is ubiquitous. You probably write more than you even think about. Texting 
is writing. Emails are writing. Twitter is writing. Scribbling your thoughts on a napkin in the 
cafeteria is also writing.
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WRITING ASSIGNMENT ENG 271 19TH CENTURY U.S. LITERATURE

ENG271 Final Research Paper Assignment

• Proposal due Nov. 16; workshop draft due in class Dec. 5; final draft due in class 
AND Blackboard on Dec. 12. Final draft can be submitted up to two days late, but 
a 10% late penalty will apply.

• 7–9 pp. + works cited page; 1” margins and 12-pt. font (Times New Roman or 
similar)

• Works cited, citations, etc., must conform to MLA style. An MLA style guide can be 
found here: https://owl.english.purdue.edu/owl/resource/747/01/ (or simply google 
purdue MLA).

Your final paper will articulate and develop an original, insightful, reasonably complex, 
and textually well-supported argument about literary text(s) by Poe and possibly one 
contemporary. Your paper must cite from peer-reviewed scholarly publications. A two-
paragraph proposal with Works Cited is due in class on Nov. 16: it should explain your 
argument, identify your primary texts, and identify at least two peer-reviewed sources 
you plan to use. Your proposal should not exceed two printed pages.

1. Poe and Gender: There are few things more deadly than to be female in a text by 
Poe, whose “Philosophy of Composition” identifies the death of a beautiful woman 
as the supreme “poetical” subject. Develop an argument discussing representations of 
femininity and/or masculinity in a text (or texts) by Poe AND another text from Poe’s 
period. Your paper must cite three relevant peer-reviewed works of scholarship.

2. Poe and Class/Race/Slavery: Develop an argument concerning representations of 
class, race, and/or slavery in one or more texts by Poe and a Poe contemporary. Your 
paper must cite three relevant peer-reviewed works of scholarship. The essay collection 
Romancing the Shadow (2001) ed. J. Gerald Kennedy and Liliane Weissberg, is a good 
scholarly source for students working on race or slavery.

3. Poe and the City: Develop an argument about representations of city life in a text (or 
texts) by Poe AND another text from Poe’s period. Your paper might bring in issues 
relating to policing, crime, immigration, and so on. Your paper should cite Halttunen’s 
chapter on the confidence man AS WELL AS two other relevant peer-reviewed works of 
scholarship.

4. Poe and Social Discipline: Develop an argument comparing how a text (or texts) by 
Poe and another text written during Poe’s era discuss corporal or noncorporal discipline, 
surveillance, humanitarian reform, or a related subject. Your paper should cite Richard 
Brodhead’s “Sparing the Rod” and/or Halttunen’s essay on pain AS WELL AS two other 
relevant peer-reviewed works of scholarship.

5. Another topic (discuss with me before submitting your proposal)
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Peer-Reviewed Scholarship: Your paper must cite three or more peer-reviewed scholarly 
publications relevant to your argument. You may use scholarship assigned for the course, 
but at least two sources must come from your original research. Peer-reviewed means 
evaluated by experts in the field prior to publication. Blog posts and Wikipedia are not peer-
reviewed. The main sources for peer-reviewed literary scholarship are journals, academic 
essay collections, and book-length scholarly studies. Unless otherwise stated above, all three 
must have been published no earlier than (about) 1980. Do not blindly select the first three 
scholarly sources you happen to come across; read the opening paragraphs and conclusions 
of several before selecting three you find intelligible and relevant to your argument. The 
argument of your paper should not simply affirm the thesis of one of these essays, but 
should articulate a fresh and original viewpoint. The most efficient way to locate relevant 
journal articles is to search an electronic database. The library’s All Knight Search (http://
library.strose.edu/allInOne) permits you to search for scholarly articles by subject, etc., and 
to restrict results to peer-reviewed sources and by date.

GRADING RUBRIC

1.  Is there a clearly-worded thesis paragraph expressing a literary 
argument that is clearly stated, is arguable, is insightful, and avoids 
oversimplification?

_______ / 5

2.  Is the argument supported by persuasive close readings that discuss such 
elements as word choice, figurative language, genre conventions, point of 
view, plot elements, characterization, and setting?

_______ / 5

3.  Are the arguments of at least three peer-reviewed scholarly sources 
accurately presented, discussed, and related to the thesis? Are summary, 
paraphrase, and quotation used as appropriate? Are all factual claims 
sourced? Is parenthetical citation used? Is “Works Cited” formatted in 
accordance with MLA style?

_______ / 5

4.  Does every sentence read clearly? Is the paper free from vague/
confusing language or sentence structure, clichés, and ambiguous 
pronouns? Has the paper been proofread so as to be free from errors of 
pronoun use, spelling, punctuation, etc.?

_______ / 5

5.  Is a single argument sustained throughout? Does every paragraph 
develop and support the argument? Does each sentence support the 
main idea of each paragraph?

_______ / 5

6.  Were the proposal and workshop draft each completed and submitted on 
time? (5 points each)

_______ / 10

FINAL GRADE _______ / 35
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Sample Student Work ENG271 19th Century U.S. Literature

Cydney G. Palmatier

The Gore of Poe’s Perspective on Women

Edgar Allan Poe wrote what would become modern day detective stories; but if one truly 
investigates his superfluous narrative, a deeply rooted ideology more gruesome than 
murders can be found. In Poe’s Dupin Tales, his narrator and Dupin himself investigate a 
series of murders and robberies of which women are the victims. A pattern begins to form in 
Poe’s writings that has caught the attention of numerous scholars; namely Joan Dayan, Eva 
Burke, and Robert Belton, whose publications comment on the aspects of femininity that Poe 
defines from his 19th century paradigm and personal perspective. Poe continuously illustrates 
the notion that women are the submissive and inferior component of the male and female 
dyad, and are necessary to affirm the superiority of the male. This is shown in various works 
by Poe-- particularly “The Murders in the Rue Morgue” and “The Philosophy of Composition”.

This persistent idea in Poe’s work has to come from somewhere. Poe lived in 19th century 
America, born to a mother who died of consumption when he was two years of age. He then 
lived with a rich, white slave owning family until he left to pursue his own life as a writer. 
During this time women could not vote, and were primarily domestic, specifically meaning 
that women were expected to create and maintain a home for their male counterpart. When 
I speak of a dyad, I mean to emphasize the idea during that time was that men and women 
worked together to create a family, and each gender had distinct roles. The woman was to 
always be submissive, subservient, and to respond to the needs of her male counterpart. 
Whether this relationship was father and daughter, brother and sister, or husband and wife, 
there is a consistent theme of submission and obedience that is not to be questioned. A need 
of authority and superiority is clear from the expression of masculinity in both the society and 
the works created in the timeline of this society. L.M. Child, an author of Poe’s time, comments 
on life during her time:

It is one of the saddest sights to see a young girl, born of wealthy and worldly 
parents, full of heart and soul, her kindly impulses continually checked by etiquette, 
her noble energies repressed by genteel limitations. She must not presume to love 
anybody, till father and mother find a suitable match; she must not laugh loud 
because it is vulgar; she must not walk fast because it is ungenteel; she must not 
working the garden for fear the sun and wind may injure her complexion...she 
must not study, because gentlemen do not admire literary ladies. (Poe 296)
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Poe actually quotes from this during a book review of L.M. Child, and attributes her success 
to the empathy she possessed. What is wonderful about this passage is that a woman from 
this time period gives commentary on her society. What is even more interesting is the eerie 
way that Poe’s writings mirror this idea. His women are silent, they do not laugh loud, are not 
literary, and they do not often walk due to being deceased. Even Poe’s (momentarily) living 
females, like Madeline Usher, are a sickly walking dead. It is almost as if dead women are the 
ideal women to Poe.

The Dupin Tales are perfect examples of Poe’s views of women. In “The Murders in the Rue 
Morgue” (1841), Dupin analyzes a vexing series of events that leaves two women “[without] 
any semblance of humanity” (Poe 169). The first, the young Mademoiselle L’Espanaye was 
discovered a considerable distance upward inside the chimney of the house, with a violent 
depiction of her condition. Her mother, “the old lady” (notice the unflattering commentary), 
was mutilated past the point of recognition, with her throat mutilated and her head left 
dangling onto the rest of her corpse. Two things are immediately disturbing-- the focus of 
the narrator on the condition of the corpses instead of any sort of reaction to the trauma, and 
the metaphor of a woman silenced in the most permanent way. Burke quotes from another 
scholar, Cynthia Jordan, who delivers specifically on the latter: “The recurring crime in [... 
many of Poe’s] tales is that one or more women have been criminally silenced; the speech 
that would allow their self expression has been denied or usurped by male agents.” (Burke 43) 
Burke uses this to assert her idea that the crime in these stories could not exist without using 
the woman as a stepping stone to provide superiority to the male. This idea is concrete and 
can be demonstrated throughout “The Murders in the Rue Morgue”.

Firstly, the women were completely dehumanized in this work by Poe. The elder woman 
was violated to the point of decapitation, and was found to be “dreadfully bruised and and 
discolored.” This depiction chalks the bodies up to be that of butchered animals. Dayan asserts 
that Poe often dehumanizes his women, often with death, to idealize them. “...etherealization 
or brutalization (turning into angel or brute), involve displacement of the human element.” 
(Dayan 244) By dehumanizing these female characters, he can use them symbolically or as 
a place marker to amplify the male characters in his stories. We see this in the Dupin Tales.

Dupin is described as having a “peculiar analytic ability” and took “an eager delight in its 
exercise” (168). He uses his skill to decipher the murders of two Parisian women. The story 
largely focuses on the accomplishments of Dupin in uncovering the mystery, rather than the 
tragedy that occurred to them and the horror of the scenes depicted. The narrative does not 
fill one with dread, but instead with a knowledge of observation and testimony. The emotional 
states of the characters were not discussed, leaving any sort of processing the horror of the 
event up to the reader-- Dupin apparently does not have time for these things during his 
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analysis, nor the narrator during his recounting of the gory tale, but there is plenty of discourse 
on Dupin’s brilliance. Even when he confronts the owner of the murderer (the “Orang Outang”), 
the conversation is used as a means to acquire knowledge that his deductions were correct. 
There was no desire expressed for the justice these women deserved, who could not defend 
themselves and died brutally. This concept could not have been expressed better than Burke, 
who stated that “The physical destruction of mother and daughter is the catalyst for Dupin’s 
triumph.” (Burke 44). The investigation, and naturally the Parisian women murdered, were 
used to prove Dupin’s intellectual superiority.

A similar theme recurs in “The Mystery of Marie Roget”, where again there is no emotional 
commentary, except that the man betrothed to Marie Roget (who was found in a river, horribly 
disfigured and unidentifiable), commits suicide. It should be noted that this tale is based on 
the real death of a Mary Rogers, who was found in the Hudson river. But, Poe is drawn to 
these themes. In writing this sequel to “The Murders in the Rue Morgue”, he wanted to solve a 
case that hadn’t been concluded with something of his own imagination. Perhaps this is the 
best indication of Poe’s usage of women. This real person, Mary Rogers, was used as a literary 
device by Poe, acting as a real life Dupin to solve her death. There was little sympathy for her 
loss, but a large interest in the story of her demise.

Poe actually admits to this use of women as a literary element in “The Philosophy of 
Composition”. In this action, he uses the woman to “amplify” his own male superiority as both 
an informed author of these stories and within the dominant male characters he creates 
inside of them. Poe describes here the most “universally appreciable” effect a literary work 
can use-- the death of a beautiful woman (Poe 164-165). In this he admits that a woman 
can be used to attain a result. In this particular instance, Poe is using this idea to assert 
his knowledge and superiority on composing a work of literary art. In his work, this idea is 
demonstrated by the Dupin / Victim dynamic. The woman is dead and mutilated, and the 
detective Dupin reaps the rewards (an opportunity to display his intelligence). Throughout his 
other works, Poe almost always uses a woman as a (gory!) plot device. We see this in “The 
Fall of the House of Usher”, “The Black Cat”, “The Raven”, and others.

Examining the language of “The Murders in the Rue Morgue”, one can see that Poe makes a 
direct reference to a male / female difference. The narrator muses that “any large large heavy 
and obtuse weapon, would have produced such results, if wielded by the hands of a very 
powerful man. No woman could have inflicted the blows with any weapon.” (Poe 171) Here he 
directly describes the superior strength of the male overwhelming the weaker sex. Poe has 
an obsession with the weakness of the female gender. Dayan comments on this, saying that 
“As we have seen, Poe is preoccupied with repeated and varied postures of enfeeblement: a 
deliberate weakness that leaves only feeling, an obsession with the heart that links the white 
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male writer [and] the white woman of his dreams.” (Dayan 249). This is demonstrated better 
through Poe’s love poems, where the woman is either dead or unreachable, but is pertinent 
in that his inspiration for female characters often comes from a concept of feebleness, a lack 
of defense, or an illness.

One theory for Poe’s violent or deathly depictions of women is described by Belton, who 
considers the significant death that occurred so early on in Poe’s life. Poe’s mother died of 
consumption, a wasting and terrifying disease which Poe may have memories of from his 
earliest moments. His mind was already marred by death from an impressionable, delicate 
age. Belton and his sourced authors consider that Poe’s inspirations come from an internal 
coping mechanism, and a young boy mourning for his deceased mother (Belton 10). Poe 
then associated this imagery with love, which haunted him for the remainder of his adult life.

Throughout our course we have debated on whether Edgar Allan Poe is a product of his 
time, or someone writing from beyond it. Judging from the conclusions made throughout 
this paper, one may find that Poe indeed fits right in with his time. There is no argument that 
it is difficult to earn a living as a storyteller, but the consistent degradation of women in his 
tales seems a tad much to be merely coincidental. Perhaps Poe seems himself as a Dupin; an 
analytical, calculating male seeking to prove his superiority. If one looks deeply at his works, 
(especially his own boasting “Philosophy of Composition”, where his platonic line of logic 
borders narcissism), they may come to the same conclusion.
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Music

WRITING IN MUSIC
“Your ability to communicate effectively in written form will be an important part of 
this course because ultimately it will be an important part of your professional life.”

The above quote, taken from the MUS 202 Form and Analysis syllabus, stresses the 
importance we place on writing in the Music Department. Of course good writing is 
essential in every discipline. But it has a natural corollary in music, because music, like 
writing, is a form of communication; and writing, like music, is a performance that 
demonstrates craft and personal expression while delivering a message.

The study of music often revolves around questions such as “what do these works ‘say’ and 
how do they ‘say’ it?” In MUS 202, these discussions become the material for student papers 
which ideally should demonstrate as much clarity of thought and clarity of expression as 
the works being studied. Writing is important in music because it demonstrates two things: 
analytical accuracy (substance) and written clarity (style). With regard to the former, there 
is the added challenge of integrating music’s specialized vocabulary within the conventions 
of formal academic writing. Writing is an effective way for students to practice and master 
music’s specialized vocabulary. Sometimes this “vocabulary” includes symbols or musical 
examples or graphs. These can be helpful to both the writer and the reader, but only if they 
are accompanied by clear explanatory text.

Like music, writing is an art. We hope that students’ appreciation for nuance and subtly in 
one art form will enhance their appreciation for nuance and subtlety in other art forms. Just 
as we endeavor to understand why Mozart chose a particular note or shaped a particular 
phase just so, we struggle in writing to find the perfect word or the optimal phrasing to 
convey a particular idea.

On a practical level, most music students will probably not opt for careers as music 
theorists or musicologists (where the writing of academic papers is no longer a homework 
assignment but a heartfelt expression of deep-seated intellectual curiosity). What remains 
important, however, is that the writing skills our students gain can be successfully applied 
to composing effective cover letters, program notes for albums or recitals, lyrics, or press 
releases. Moreover, as the future cultural leaders of our community, our graduates’ ability to 
communicate effectively in writing will be an important component of their leadership skills.

Writing in music or any other discipline is not easy, but is definitely satisfying when one 
expresses exactly what one means. To revisit the above quote, perhaps it’s time to remove the 
word “professional” so that it now reads: “Your ability to communicate effectively in written 
form will be an important part of this course because ultimately it will be an important part of 
your life.”
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Sample Student Work MUS202 Music Theory

By Sarah Dworjan

Mozart K.332 Analysis (Movement I- Allegro)

The fortepiano of Wolfgang Amadeus Mozart’s lifetime (1756-1791), though the precursor to 
the modern piano, was still in the early stages of its development. With only about a five-
octave range, unreliable key response, and poor dynamic range, the instrument was used 
primarily by amateurs. Nevertheless, Mozart was among the first of the famous virtuosi 
to perform on the instrument in concert, giving the fortepiano a significant advocation in 
professional circles (Midgette). Though the shortcomings of the instrument and his genius 
for improvisation may have dampened the composer’s interest in the solo piano sonata (he 
composed only 18 numbered piano sonatas, as compared to his 36 for the violin), Mozart’s 
Piano Sonata no. 12 in F major (K. 332) is among his most well-known works (Bohren). This 
analysis will concentrate on the first movement of the sonata K. 332. 

Movement I of the sonata begins in F major and remains in the time signature of throughout. 
The movement is in the typical sonata-allegro form, with the exposition from bars 1 to 93, 
development from 94 to 132, and recapitulation from 133 to 229, with no introduction or coda 
sections.

The exposition of the movement presents two theme groups, A and B, each of which contains 
two central melodies. The A theme group begins with an arpeggiated melody (A1) in the right 
hand over Alberti bass in the left. This creates a light, homophonic texture which emphasizes 
the lyrical character of this first theme. To create a sense of motion within this melody, Mozart 
employs a rhythmically uneven pattern of half and quarter notes in the right hand against the 
constant eighth notes of the lower voice.

The second phrase of the A1 theme (bars 5-12) creates tension with its unexpected length of 
eight measures, propelling the music forward to bar 12, where the theme A2 is introduced. This 
melody offers some contrast to theme A1; its homorhythmic texture which features dotted 
eighth and sixteenth notes, as well as its higher-pitched melody, create excitement to balance 
the placidity of theme A1. In bars 12-14, the left hand harmonizes this melody using pitches 
of the harmonic series, containing an open fifth in bars 13 and 17 which suggests the calls of 
hunting horns, further reinforcing the contrast between the two sections.

Following the presentation of the A theme group, the abrupt use of octave C sharps on beat 
3 of bar 22 indicates a direct modulation to the relative d minor. This transitional section 
from bars 23 to 40, characterized by subito forte dynamics, fast rhythmic flourishes, and 
dissonant sonorities such as the vii°7 chords of bars 25 and 29, heavily suggests the sturm und 



Writing in the Disciplines 101

drang style familiar to composers of the time. This heightened tension pushes the exposition 
forward through its modulations into d minor (bars 23-28) and c minor (29-40). From bars 35 
to 40, the note G is emphasized through the use of German augmented sixth and V chords 
in the key of c minor, establishing G major as the new dominant key and preparing for the 
modulation into C major.

This emphasis serves to prepare for the modulation to the dominant C major in bar 41, 
where the first B theme (B1) is presented. This theme contrasts the transition material with 
its tranquility; its longer rhythmic values, piano dynamic and lighter texture with periods of 
silence in the left hand highlight the elegance of the B1 theme. In bars 49 to 55, this theme is 
repeated with ornamentation over a fuller accompaniment with faster rhythmic values. This 
reiteration of the B1 theme with more rhythmic intensity may be designed to push the music 
forward into its next transition.

The following section of transitional material, from measures 56-70, presents the first instance 
of a left-hand melody, creating interest which is furthered by the syncopated accompaniment 
of the right hand. Bars 64 and 65 contain a hemiola which breaks the two bars of triple meter 
into three duple sections (see below, bars 64 and 65).

This alternate grouping creates the feeling of acceleration despite the constancy of the 
printed meter, rushing the music forward to the end of the transitional section.

From bars 67-70, the transitional material consists of constant eighth notes in the right hand 
which serve to introduce and extend a half cadence through repeated undulating patterns 
which highlight the note G. This prolonged emphasis on the dominant of the current key of C 
major creates a sense of anticipation, heightening the feeling of release which accompanies 
by the introduction of theme B2.

The chordal nature of the B2 theme, its right-hand melody and somewhat homorhythmic 
texture provide a contrast to the prior section of syncopation and turbulence. After its first 
occurrence, this theme is repeated up an octave, extending the period of calm to balance the 
excitement of the transitional material and prepare for the closing to come.
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The closing material begins in measure 82 with a syncopated figure reminiscent of the 
previous transition, creating a sense of familiarity and unity within the independent sections. 
In measure 84, this syncopated figure is elaborated to consist of a sixteenth rest followed 
by three sixteenth notes, creating a sense of motion which propels the piece toward the 
development in a series of cadential trills and flourishes.

The beginning material of the development (94-108) appears distantly related to themes A1 
and B2, borrowing the arpeggiation of the former and rhythmic content of the latter to create 
a new melody. This opening section balances the excitement of the closing material with a 
piano dynamic, lighter left hand accompaniment, and slower rhythmic values. For the first 
seven bars, the shortest rhythmic value used is a quarter note, and the homorhythmic, triad-
based harmony of the right hand creates the feeling of a vocal chorale. The first statement of 
this melody extends from bars 94 to 100, and then is repeated down an octave from bars 102-
108, prolonging the sense of combined derivation and variety which drives the development 
section.

This melody segues into a variation on the B theme transition from bars 56-70 in the exposition. 
Interestingly, this restatement of the transition material in bars 109-122 contains none of 
the hemiola found in the initial iteration. The device may be absent in favor of the more 
dissonant harmonic choices used in the development of the material, namely the inclusion of 
several vii°7 chords (bars 114, 118) and an Italian augmented sixth chord (bar 122). These vivid 
harmonies provide tension in the development, adding a sense of motion to create interest in 
the repeating rhythmic figure.

This transitional material is developed in a single, 13-bar phrase from measures 109-122, 
prolonging the tension created by its syncopated figuration. Following this phrase is a return 
to the same undulating figure which accompanied the transition in its first iteration. However, 
in the development, several differences distinguish the material from its first appearance in 
bars 67-70; the figure is used to highlight multiple keys rather than only the dominant, and 
several of the measure-long eighth note figures are followed by a measure long pause.

The chords suggested by each statement seem designed to lead the music back to its home 
key of F major; the six uses of this figuration from bars 123-131 present the chords of A major 
twice (123 and 124), then d minor (125), a minor (127), and finally C7, a V7 chord in the key of 
F major (129 and 131). The measure-long pauses separating the motive in bars 126, 128, 130 
and 132 serve to heighten the sense of tonal shifting created by these chords, increasing the 
anticipation for the return to F major and pushing the music forward into its recapitulation.

The recapitulation, beginning in bar 133, restates all of the material from the exposition in 
unchanged order. The most substantial difference between exposition and recapitulation 
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occurs in the transition between theme groups; unlike in the exposition, the second statement 
of the material does not modulate, allowing for the presentation of both theme A and B in 
F major. This material is kept in the tonic key by extending the transition, employing three 
arpeggiated figures in bars 155, 159 and 163 in contrast to the two used in the exposition 
(23, 27). This extra sequence allows the movement to remain in F major until its conclusion, 
providing a sense of relief which is augmented by the return of the melodic B themes.

Mozart’s balance of cantabile melodies with intense periods of sturm und drang style creates 
a unique combination of moods within the first movement on his Piano Sonata no. 12. The 
union of so many different thematic ideas and simultaneous preservation of their independent 
character brings interest to the typical sonata form of the movement, enriching the music and 
heightening the listener’s interest for the movements to come.
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Teacher Education

WRITING IN TEACHER EDUCATION
Writing in Teacher Education classes is guided by the School of Education’s Conceptual 
Framework which states that educators should “demonstrate in their practice that oral and 
written language is a functional, as well as social and artistic, tool for communication and 
thought, and as such reflect the multiple literacies of local, national and global cultures.”

In education classes, students write for multiple purposes and in varied genres. Faculty 
evaluate writing in ways that are matched to these purposes and genres. For example, writing 
a letter to a first grade student is different than writing an educational research paper, and 
the evaluation of writing within those contexts would be different as well.

In addition to regular writing assignments in classes, students are evaluated at benchmark 
points in their program with the School of Education professional qualities assessment. In 
the area of communication, it is the expectation that, “Student is respectful and professional 
in oral and written communication. Student listens and responds appropriately in 
reciprocal and collaborative conversations. Student willingly solicits and gives feedback and 
productively solves conflicts”.
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World Languages and Cultures

WRITING AND THE PROCESS OF LEARNING A SECOND LANGUAGE
When learning a second language, writing matters because, as in the case of writing in a first 
language, it encourages the writer to think in terms of organization, clarity, tone, rhythm, 
and—for the most talented of us—even creativity.

For the student of a second (or third, or fourth) language, writing provides the opportunity 
to double check conjugations: to verify meanings of words and to acquire new vocabulary, 
expressions, and structures out of the need to express a particular thought. All of these 
opportunities for enrichment are not available when the learner is confronted with an oral 
exam or a simple conversation in the second language, for instance.

Yes, speaking is another fundamental skill when it comes to learning languages and, like 
listening and reading, it affects the learner’s abilities in several different ways. However, 
the time and focus that composing a text requires, as well as the fact that one is creating 
something tangible in a second language, definitely strengthens all the other skills. Not 
for nothing, many language learners say that they seem unable to learn a new word or 
expression until they see it “in writing.”

At Saint Rose, novice and intermediate low level courses focus on encouraging the 
development of all language skills, with an emphasis on listening and speaking. Reading 
and writing take the center stage when students arrive to the intermediate high level, and 
later on in their advanced language courses. What do we expect of students’ writing at these 
levels? We design our courses and assignments following the guidelines established by the 
American Council on the Teaching of Foreign Languages (ACTFL).

According to the ACTFL Proficiency Guidelines 2012, at the intermediate level:

“Writers… are characterized by the ability to meet practical writing needs, such as simple 
messages and letters, requests for information, and notes. In addition, they can ask and 
respond to simple questions in writing. These writers can create with the language and 
communicate simple facts and ideas in a series of loosely connected sentences on topics of 
personal interest and social needs. They write primarily in present time. At this level, writers 
use basic vocabulary and structures to express meaning that is comprehensible to those 
accustomed to the writing of non-natives.” (13)

On the other hand, at the advanced level:

“Writers… are characterized by the ability to write routine informal and some formal 
correspondence, as well as narratives, descriptions, and summaries of a factual nature. 
They can narrate and describe in the major time frames of past, present, and future, using 
paraphrasing and elaboration to provide clarity. Advanced-level writers produce connected 
discourse of paragraph length and structure. At this level, writers show good control of the 
most frequently used structures and generic vocabulary, allowing them to be understood by 
those unaccustomed to the writing of non-natives.” (12)

For student samples of writing at both levels, please see the following pages.
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Sample Student Work SPA265 Spanish Written Expression

Coral López

Una historia divertida relacionado con tecnologia

Durante el verano todo el mundo se volvió loco por el juego e aplicación de Pokemon Go. 
El juego utiliza el GPS y los datos de Google Maps para encontrar los monstruos virtuales. 
Descubrí que el lugar más popular para atrapar Pokemon era en la Quinta Avenida, cerca 
de Central Park en Manhattan. La gente se pasa todo el día en este lugar esperando nuevos 
Pokémon para que puedan atraparlos. Muchos Pokemon se detiene en este lugar. Puedes 
encontrar pokemon impresionantes como Ponyta, Shellder, Pikachu, Mankey y mucho más. 
Las personas venden ropa y jugetes the Pokemon alli. Venden comida all exceso e incluso 
hay una estación de alquiler de cargador y la gente pueda cargar sus teléfonos con el fin de 
atrapar pokemon todo el día.

Yo tambien pase varios dias en este lugar. Yo vi cada vez que alguien vio a un nuevo Pokemon, 
ellos gritan a todos los demás donde estaba. “Hay un Blastoise al crusar la calle!” Y todo el 
mundo iría al otro lado de la calle. Todos corrian, apurados. Se podia ver treinta a cuarenta 
personas cruzar la calle corriendo. Era una locura ver, y muy divertido. La gente toma este 
juego muy en serio. Tecnología sin duda puede ser divertido a veces.

Aquí está un ejemplo de lo loco que es. ( <—-Click the link)
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Joseph Vogel

Baloncesto en mi vida

Posted on February 18, 2016 by vogelj681

Poner al inicio de esta semana será el baloncesto y cómo se ha efectuado mi vida . Empecé a 
jugar al baloncesto en el quinto grado y he parado de jugar desde entonces. El deporte me ha 
tought muchas lecciones importantes para mi vida por delante como el liderazgo , el trabajo 
duro tiene su recompensa , trabajando en equipo dará lugar a la realización y muchos más. 
Me encanta este deporte , ya que puede ser tanto mental y físicamente exigente . Es una gran 
manera de mantenerse en forma mientras mantiene su estado mental agudo. Además de un 
equipo en el baloncesto va a delveop un sentido de camaradería entre sus compañeros de 
equipo . Esta amistad va a durar mucho tiempo de acuerdo con aquellos que han estado 
jugando al baloncesto durante muchos años . Mis mejores amigos son aquellos a los que he 
jugado al baloncesto con y todavía hablan con la mayor parte de ellos todos los días.

Originalmente tenía planeado jugar al baloncesto cuando llegué a la universidad , pero me di 
cuenta que no tendría el tiempo para hacerlo . Ahora mismo trabajo alrededor de 40 horas a 
la semana en el restaurante para jóvenes en Nueva York Albany . además de esto que estoy 
tomando dieciocho créditos en la escuela . Esto resultaría en ningún momento a participar 
en los deportes. Todavía me gusta jugar de vez en cuando para hacer ejercicio. Si yo no tenía 
necesidad de trabajar con el fin de pagar la escuela u otras cuentas a continuación me quiera 
jugar al baloncesto en un nivel superior . La universidad de rosa santo tiene un equipo bien, 
así que lo más probable es tratar de caminar hacia su equipo .
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Karissa Birthwright

El Arte de Lisa Hoke

Esta pieza de arte es muy bonita. Lisa Hoke 
trae muchas emoción en su arte, y este 
colección del arte está muy interesante 
porque cada pieza esta un emoción 
diferente. La pieza en el foto esta la emoción 
“la riqueza” o “el glamour”. Los colores en la 
arte esta oro, moreno y a veces plateado. La 
pieza está brillando. Cerca de la afuera, esta 
las coronas. Me gusta este parte de la arte 
porque me encantan los coronas – es en 
mi link por este sitio de web. Mi otra parte 
favorita esta los bolsas de Victorias Secret, 
porque es mi tienda favorita. Las cosas a 
Victorias Secret esta caro, que es pienso algo relacionado a la pieza de arte.

No me gusta la parte con Los Cheerios. Me pienso que esta arruina la vibración de la arte. 
Ojala que Hoke ponía más como los Ferrero Rochers, o los círculos de oro. Los cheerios no 
están “riqueza” o “glamorosa,” pues no me pienso lo debe en la pieza. La parte mejor de la 
arte está el regalo en la frente. Este regalo tiene “Happy New Year!” en la afuera. En mi escrito 
otra, yo escribirlo. Lisa Hoke está un artista bien, y me encanta su trabaja.
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Elizabeth Rodríguez

La musica

Cuando yo estava en quinto grado mis padres practicamente me obligaron a participar en 
la orquesta de la escuela. Me toco escojer un instrumento para tocar y elegi el violin. Por 
viarias semanas tuve que ir a practicas y aprender a tocar el violin. No me gustaba. Sentia 
que a todos los demas les gustaba ir a practicar y tocaban sus instrumentos con mucha 
pasion. Pero yo no, a mi me gusta oir musica y bailar pero no me gusta producir la musica. 
Estava yo muy enojada con mis padres por hacerme participar en algo que no me interesaba. 
Cuando casi termino el ano escolar el profesor de musica anuncio que todos tocarian para 
una audiencia porque aviamos avansando tan rapido y juntos tocabamos muy bien. Yo me 
asuste mucho al oir esta noticia porque todo el ano no avia aprendido nada de como tocar 
el violin.

El dia del concierto en la escuela ese dia estava yo muy nerviosa. Mis padres y todos los 
padres de los estudiantes estavan presentes. Cuando el concierto empezo yo estaba 
contando con mis companieros que ellos tocaran bien. La verdad es que yo solo fingi tocar 
mi instrumento. Tenia la esperanza que nadien se daria cuenta asi que me sente los mas atras 
posible. Yo creo que el profesor se dio cuenta pero lo bueno que nunca me dijo nada y no 
regano. Mis padres pensaron que hice yo muy bien y estavan muy contentos. Hasta este dia 
no les e confesado lo que hice. Talvez ellos saben y no me quisieron reganar como ellos 
fueron los que me obligaron a participar. Talvez algun dia confese a lo que hice pero hasta 
entonces se que mi pasion de musica es oir y bailarla y nunca va ser producirla.
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Sample Student Work SPA306 Survey of Spanish Literature

Rachel Leombruno

Las Luchas de Las Mujeres

Como hemos visto en el libro de Helen Graham, la Guerra era muy larga y complicada. Esta 
guerra causó muchos daños a la tierra, la gente y el gobierno. También durante este tiempo 
las mujeres tenían funciones distintas en la sociedad dependiendo en su clase social. En la 
obra de teatro La casa de Bernarda Alba, puede ver como mujeres de clase social más alta 
comportarse comparado a mujeres de clase inferior. La casa de Bernarda Alba nos muestra 
que mujeres en este tiempo son sexualmente reprimidos y ellas no pueden mostrar sus 
cuerpos a nadie porque sus cuerpos son sagrados.

Primero, durante esta época en la obra es obvio que las hermanas no pueden tener relaciones 
sexuales a menos que están casadas. Esto es porque mujeres de clase alta tiene una 
reputación para mantener. Las hermanas necesitan ser puro o nadie se casarán. Y porque de 
esta razón las hermanas son sexualmente reprimidos. Pero, no es su culpa; es la culpa de la 
sociedad y las creencias de su madre.

Este idea crea un gran tensión en La casa de Bernarda Alba. Las hermanas están empezando 
a volver locas porque ellas siempre están alrededor de estrógeno. Este causa drama porque 
la atmósfera en la casa con mujeres es tan “claustrofóbica” que la crea odio y rencor entre de 
todas de las hermanas. Esta represión sexual crea la necesidad tener alguien. Las hermanas 
desesperadamente necesitan Pepe o un hombre como un objecto de admiración.

Las hermanas en La casa de Bernarda Alba hicieron muchas cosas que mostrar sus 
necesidades para la atención de un hombre. Por ejemplo, Aldea muestra su necesidad para 
un hombre una noche cuando Pepe visitó la casa. Ella estaba enfrente de la ventana abierta 
con la luz encendida y ella estaba desnuda. Ella hizo esto a propósito porque supo que Pepe 
iba a verla.

Un otra situación mostrando represión sexual es cuando Angustias tiene una fóto de Pepe 
porque ellos van a casar. Un día ella fue a su cuarto y encontró que la fóto no estaba. Después 
de gritar a sus hermanas la familia encontraron que Martirio la cogió y la escondió en su 
cama. Es obvio que Martirio hizo este porque ella necesita un hombre en su vida. Esta idea 
de represión guarda las hermanas de expresando sus mismos y también la hicen odio el uno 
al otro y sus mismas.

Además de sexual represión, las mujeres durante este tiempo, especialmente las mujeres 
como las hermanas en la casa, tenían que mantener sus reputaciones según a la sociedad. 
La obra de teatro explora la importancia del cuerpo de la mujer a profundidad. García Lorca 
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directamente no lo dice que el cuerpo de la mujer es sagrado o debe ser puro, pero él da 
pistas a los lectores y escribe situaciones reales que explica y muestra el rol del cuerpos de 
las mujeres.

El primer ejemplo es en el comienzo de la obra después del funeral. Bernarda dice “¡En ocho 
años que dure el luto no ha de entrar en esta casa el viento de la calle!” (Lorca 157). Bernarda 
hice su familia está de luto por ocho años y las hermanas sólo pueden llevar negro. Bernarda 
está haciendo esto para impedirles a expresando y explorando deseos sexuales. Ella piensa 
que el periódo de luto va a parar cosas y sentimientos inapropriados.

Bernarda es parecdio a un dictador porque ella pone las reglas claras y las reglas son muy 
estrictas. “Aqui se hace lo que yo mando” (Lorca 158). Un otro ejemplo cuando el cuerpo está 
representada es cuando Bernarda ve Angustias con maquillaje en la cara en el día del funeral 
del padre. “¿Pero has tendio valor de echarte polvos en la cara?” (Lorca 183).

Bernarda estaba furiosa con Angustias porque usando maquillaje durante el periódo de 
luto es irrespetuoso. Bernarda dice “ Aunque fuera por decencia. ¡Por respeto!” (Lorca 184). 
También pienso que Bernarda estaba enojada porque llevando puesto polvos en la cara 
es considerado como actividades “malas”. Bernarda está tratando parar estas actividades 
“malas” con el periódo de luto. Y creo que ella tiene que ser estricta con todas hermanas 
incluyendo Angustias aunque ella va a casar. Pienso esto porque si ella no es estricta con 
todas luego algunas hermanas podrían pensar que está bien no seguir las reglas de la casa.

Además de estos ejemplos, hay dos más que son lo más importantes de la obra. El tema 
grande en esta casa es que debas salvar a ti mismo y su cuerpo para matrimonio. Casi 
todas de las hermanas entienden y no objetan esta regla. Sin duda las hermanas menores, 
especialmente Aldea, están teniendo problemas con la regla.

Adela es la más joven en la familia y ella tiene mucha energía y está curiosa sobre la vida a 
fuera de las paredes de su casa. Ella no quiere seguir esta regla de salvando su cuerpo para 
matrimonio porque ella tiene la mentalidad que “¡Yo hago con mi cuerpo lo que me parece!” 
(Lorca 201). Adela también es en desafío que Pepe va a casar con Angustias. Ella piensa que 
algún día tendrá la oportunidad ser libre de la casa y hacer lo que quiera con su cuerpo y 
vida; “¡Mi cuerpo será de quien yo quiera!” (Lorca 202).

Finalmente, lo más importante ejemplo que Lorca escribió con respeto al cuerpo sagrado 
de la mujer es al final del Acto Segundo. Otra vez, puede verse al fin del acto segundo 
que la sociedad durante este tiempo tiene bien considerado de salvando su cuerpo para 
matrimonio cuando toda la gente en el pueblo están corriendo y gritando tras una mujer. 
Esta mujer tuvo un bébe sin un esposo y no estaba casada. La gente quiere matarla porque 
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ella rompió las relgas no escritas. Toda de la familia de Bernarda estaba diciendo cosas como 
“¡Qué pague lo que debe!” y “¡Matadla! ¡Matadla!” (Lorca 240).

Mientras la familia estaba gritando cosas como así, Adela estaba gritando cosas opuestas 
como: “¡Qué la dejan escapar! ¡No salgaís vosotras!” (Lorca 240). Poco sabe la familia que 
Adela está embarzada. Durante esta escena Adela cogiéndose el vientre y porque de las 
instrucciones de la escena podemos adivinar que ella está emabarzada sin el autor decirlo.

Estos ejemplos muestran el poder que la sociedad tiene por encima de las clases sociales y 
las mujeres. Estas prácticas son una parte de la cultura durante este tiempo en España. Las 
mujeres protegido sus cuerpos incluso si no quisieron porque lo era una regla no escrita para 
ser seguida. Esto es el modo que la sociedad vio mujeres; ellas son inferiores y tienen que 
quedar en la casa y salvar sus cuerpos (ser vírgines) porque ellos son sagrados.

En definitiva, mujeres tenían roles diferentes y tenían que actuar de una manera dependiendo 
en su clase social. Además de esto, esta obra de teatro nos muestra que el cuerpo es un 
símbolo muy fuerte y que deseos sexuales y deseos de expresarse son normales y natural. 
Es importante que no nos escondemos ni reprimer nuestros sentimientos porque son 
demasidado fuertes para contenarse.
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Sample Student Work SPA382

Nicholas Maginnis

Una Reseña de El almohadón de plumas

La obra literaria, El almohadón de plumas, y su autor, Horacio Quiroga, son muy famosos y él 
está visto como el primer autor latinoamericano que escribió cuentos en un estilo moderno. 
Las preguntas son, ¿El almohadón de plumas es un cuento? y, en el caso de si, ¿Vale la pena 
a leerlo? Para responder a la primera pregunta esta reseña va a usar el trabajo de Edgar 
Allen Poe y Allen H. Pasco. Los dos hablan sobre lo que es un “cuento” y las técnicas y 
formas imperativas para ser un cuento, en sus opiniones. La respuesta a la otra pregunta 
está basada en la comparación del trabajo de Poe con el trabajo de Quiroga y si la obra de 
Quiroga tiene el sentido y la intriga de un cuento moderno. Usando el trabajo de Poe y Pasco, 
es fácil a ver que El almohadón de plumas es un cuento y vale la pena a leer.

Para Poe un cuento es un relato en el que cada palabra, cada imagen tiene una función. 
Un cuento es suficientemente breve para leer en un tirón pero muestra una narración muy 
vívida. Estos dos aspectos son las llaves con las que Poe define un cuento. El muestra esto 
cuando, en su artículo Poe sobre ficción corto, dice “…la unidad de efecto, un calidad que no 
es apreciada fácilmente o en efecto comprendido por una mente ordinaria…es indispensable 
en el “articulo breve” y no tanto en la novela común…y [la unidad de efecto] no puede… debe 
tomarse en una vista, por el lector” (64-65). Aquí Poe está diciendo que “la unidad de efecto” 
existe en cuentos y novelas pero es mucho más importante y fuerte en el cuento. Es por esto 
que en una novela hay tanto espacio para palabras extras, porque no es posible leerla en 
un tirón. Entonces, las cosas extras y la rigidez de la trama no son tan importantes porque 
el lector olvida, o ignora ciertas detalles o partes del novela. En El almohadón de plumas la 
trama es rígideza y no hay detalles extras, todo es parte importante del relato. Por ejemplo, el 
autor menciona aves en el inicio y en este momento no es tan importante, pero al final hay 
una conexión clave. En el sentido de Poe El almohadón de plumas es un cuento, porque tiene 
una “economía de palabras e ideas”.

Allen H. Pasco habla sobre la brevedad y la importancia de un mensaje central en un cuento. 
En su artículo Definiendo cuentos dice “Para un cuento tener éxito, el autor debe vencer las 
restricciones de duración limitado y comunicar no un segmento, un fragmento trapiento, 
pero un mundo” (127). Pasco está diciendo que la parte más difícil pero más importante de un 
cuento es la duración limitada. Un cuento necesita tener una manera para atrapar la atención 
del lector inmediatamente y pintar un mundo o realidad en que el lector esté interesado en y 
pueda imaginar de a sí mismo. En El almohadón de plumas Quiroga empieza el cuento con un 
relato de la historia de los protagonistas y una descripción al mundo perfecto en que viven. 
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Esto es lo que atrae el lector, porque es tan perfecto. Entonces, ¿por qué es un cuento? ¿Cual 
es el problema? Esté es el sentido del lector en los primeros párrafos del cuento y en todo 
el cuento esta idea se elabora. En la opinión de Pasco, esto es el epítome de un cuento que 
funciona a pesar de las restricciones.

En total El almohadón de plumas, de Horacio Quiroga, es un cuento con méritos, según 
las descripciones de Poe y Pasco. Entonces vale la pena a leerlo. Es un cuento un poquito 
oscuro, como las obras de Poe, pero en el mismo sentido tiene un aspecto que es algo muy 
posible. El cuento está basada en dos cónyuges que viven la vida perfecta, pero de repente 
la mujer se enferma con algo que nadie puede determinar, incluyendo el doctor. Ella se 
empeora cada día y nadie puede hacer algo para aliviar la enfermedad. La conclusión es 
muy inesperada y en total el cuento es un buen esfuerzo sobre el estilo de Poe. ¿Te gustan 
los almohadones de plumas?
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